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ABSTRACT

Understanding the cognitive and emotional factors involved in the devel-
opment of rumination is important both for enhancing theoretical under-
standing and for improving intervention programs that support mental
health. Rumination, characterized by repetitive and passive focus on neg-
ative emotions and their causes, is linked to several psychopathologies,
particularly depression. This study aims to examine the effect of metacog-
nition on rumination through the serial mediating roles of emotion dysreg-
ulation and self-compassion. A sample of 392 Turkish adults (73.7% fe-
male) was recruited. Correlation analyses showed significant associations
between all variables. Using Hayes’s PROCESS macro (Model 6), results
demonstrated that difficulties in emotion regulation and self-compassion
sequentially mediated the relationship between metacognition and rumi-
nation. These findings underscore the multifaceted nature of rumination
and suggest that interventions targeting metacognitive beliefs, emotional
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awareness, and self-compassion may be particularly effective. Addition-
ally, the study contributes to the literature by offering a novel, integrated
model explaining how cognitive, emotional, and self-related processes in-
teract to predict ruminative tendencies. The importance of fostering met-
acognitive awareness and self-kindness while enhancing emotional regu-
lation skills is emphasized for both preventive and therapeutic mental
health applications. Research implications and practical recommendations
are discussed within the framework of current psychological models.

Keywords: Metacognition, Emotion Dysregulation, Self-Compassion, Ru-
mination

USTBILIS VE RUMINASYON: DUYGU DUZENLEME GUCLUGU VE
OZ SEFKATIN SIRALI ARACILIK ROLLERI

0Z
Ruminasyonun gelisiminde rol oynayan bilissel ve duygusal faktorleri an-
lamak hem kuramsal bilgiyi derinlestirmek hem de ruh sagligini destekle-
yen miidahale programlarini iyilestirmek agisindan 6nemlidir. Olumsuz
duygulara ve bunlarin nedenlerine yonelik tekrarlayici ve pasif odaklanma
ile karakterize edilen ruminasyon, 6zellikle depresyon olmak iizere cesitli
psikopatolojilerle iliskilidir. Bu ¢alisma, tistbilisin ruminasyon tizerindeki
etkisini, duygu diizenleme giicliigli ve 6z-sefkatin sirali aracilik rolleri ara-
ciligiyla incelemeyi amaglamaktadir. Arastirma kapsaminda %73,7’si ka-
din olmak iizere 392 Tiirk yetiskinden olusan bir 6rneklem ¢alismaya dahil
edilmistir. Korelasyon analizleri, tiim degiskenler arasinda anlaml iliskiler
oldugunu ortaya koymustur. Hayes’in PROCESS makrosu (Model 6) kulla-
nilarak yapilan analizlerde, duygu diizenleme giicliigii ve 6z-sefkatin, iist-
bilis ile ruminasyon arasindaki iliskide sirali araci rolii bulunmustur. Bu
bulgular, ruminasyonun ¢ok katmanl dogasini vurgulamakta ve tstbilissel
inanglar, duygusal farkindalik ve 6z-sefkati hedef alan miidahalelerin 6zel-
likle etkili olabilecegini 6nermektedir. Ayrica ¢alisma, bilissel, duygusal ve
benlik ile ilgili siire¢lerin ruminatif egilimleri nasil sekillendirdigini acikla-
yan 6zglin ve biitiinciil bir model sunarak literatiire katk: saglamaktadir.
Hem oOnleyici hem de terapoétik ruh saghig uygulamalar: agisindan, iistbi-
lissel farkindaligin ve kendine sefkatin gelistirilmesinin yam sira duygu
diizenleme becerilerinin gili¢clendirilmesinin giiclendirilmesinin 6nemi
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vurgulanmaktadir. Bulgular, giincel psikolojik modeller ¢ercevesinde tar-
tisilmis ve pratik oneriler sunulmustur.

Anahtar Kelimeler: Ust Bilis, Duygu Diizenleme Giicliigii, Oz-Sefkat, Ru-
minasyon

INTRODUCTION

In recent years, there has been a significant increase in psychology litera-
ture focusing on how individuals understand, interpret and manage their
own thoughts and emotions (Banerjee, 2018). At the center of these pro-
cesses is the concept of metacognition, which is defined as the individual's
knowledge of his/her own cognitive activities and the capacity to control
these activities. This concept, which was introduced by Flavell (1979) in
the field of cognitive development, has become one of the cornerstones of
clinical psychology over time (Wells, 2000; Wells, 2013). In particular, the
Self-Regulatory Executive Function (S-REF) model developed by Wells and
Matthews (1996) attributed a central role to metacognitive beliefs and
processes in understanding psychopathologies. According to this model,
the underlying problem of psychological disorders is not the content of the
thoughts (e.g., "l am worthless"), but the individual's relationship with and
beliefs about these thoughts (Wells, 2009; Wells, 2019).

Another important cognitive process closely related to psychopathologies
is rumination. Rumination is the passive and repetitive visualization of the
troubles experienced by the individual, negative emotions and the possible
causes and consequences of these situations (Nolen-Hoeksema et al., 2008;
Watkins & Roberts, 2020). Nolen-Hoeksema (2000) stated that rumination
prevents active problem-solving strategies and causes the negative emo-
tional state to persist and deepen. This repetitive and often dysfunctional
way of thinking is recognized as both a symptom and a sustaining factor of
many mental disorders, especially depression (Topper et al., 2010; Ocalan
& Ozgetin, 2020).

Metacognitive theory offers a powerful explanation for why and how ru-
mination is maintained. The reason why an individual continues to rumi-
nate is because of positive metacognitive beliefs that this way of thinking
is beneficial (e.g., "Thinking long and hard about my problems helps me
find solutions"). The reason for not getting out of the rumination cycle is
the negative metacognitive beliefs that these thoughts are uncontrollable
and dangerous (e.g., "If  cannot stop these negative thoughts, [ will lose my
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mind") (Wells, 2000; Papageorgiou & Wells, 2003). In this context, under-
standing the relationship between metacognition and rumination is im-
portant for understanding the etiology of psychological resilience and dis-
orders. However, the relationship between these two basic cognitive struc-
tures does not occur in isolation. The individual's emotional and self-re-
lated processes emerge as important mediating mechanisms that shape
the nature of this relationship (Aldao et al., 2010; Neff, 2003a). In this
study, the concepts of emotion dysregulation and self-compassion, two of
these mediating mechanisms, are discussed.

Emotion regulation is a set of processes that individuals use to influence
which, when and how they experience and express emotions (Gross, 1998;
Gross & Thompson, 2007). While effective emotion regulation is a funda-
mental skill for mental health, difficulties in this process (emotion dysreg-
ulation) have been associated with many psychopathologies (Aldao et al.,
2010; Gratz & Roemer, 2004). Gratz and Roemer (2004) defined emotion
dysregulation as a multidimensional structure; they stated that deficien-
cies in awareness, understanding and acceptance of emotions, inability to
control impulsive behaviors and inability to use strategies appropriate to
the situation flexibly are the basic components of this structure. It is theo-
retically expected that an individual with dysfunctional metacognitive be-
liefs would label his/her own emotional reactions as "dangerous" or "un-
acceptable” and thus have difficulty in regulating his/her emotions (Wells,
2000; Wells, 2009). This difficulty may pave the way for rumination, which
appears to be a search for a solution but is actually an avoidance strategy.

The other important mediating variable is self-compassion, which has be-
come increasingly important in positive psychology and clinical practice in
recent years (Neff & Germer, 2013). Self-compassion is the capacity of an
individual to be warm, kind, and understanding when faced with challeng-
ing life experiences such as pain, failure, or inadequacy, instead of exhibit-
ing a cold and critical attitude towards oneself (Neff, 2003a). Neff (2003b)
explains self-compassion in terms of three main components: self-compas-
sion (being kind and understanding rather than critical of oneself), com-
mon humanity awareness (recognizing that the pain and imperfections ex-
perienced are a universal condition shared by all people), and mindfulness
(observing negative feelings and thoughts with a balanced awareness ra-
ther than over-identifying with them). Self-compassion is seen as a protec-
tive factor for mental health and its low levels are known to be associated
with depression, anxiety and rumination (MacBeth & Gumley, 2012; Keng
etal, 2016).
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Based on this theoretical framework, the main purpose of this study is to
examine the mediating role of emotion dysregulation and self-compassion
in the relationship between metacognition and rumination. There is no
study in the literature that deals with these four variables together (Camk-
erten & Giiloglu, 2023). The most original contribution of the study is to
propose a serial multiple mediation model that tests whether these medi-
ators operate in a sequential manner. According to the proposed model,
dysfunctional metacognitive beliefs (the starting point) first lead to emo-
tion dysregulation by impairing the individual's ability to manage his/her
emotions (Wells, 2000; Aldao et al.,, 2010). The feeling of constantly strug-
gling and failing with one's own internal experiences erodes the capacity
for understanding and kindness towards oneself, i.e. self-compassion
(Neff, 2011). Finally, this diminished state of self-compassion and in-
creased inner criticism makes the individual more prone to rumination, i.e.
to become trapped in negative thoughts and feelings (Watkins & Roberts,
2020).

Testing this model has the potential to provide a deeper and more holistic
understanding of the complex mechanisms underlying rumination. This
understanding aims both to contribute to theoretical models and to guide
the development of preventive and therapeutic interventions for rumina-
tion and related psychopathologies (Wells, 2013; Leahy et al,, 2011). For
this purpose, the following hypotheses were tested in the study:

H1. Metacognition significantly predicts rumination in a positive direction.

H2. Difficulty in emotion regulation plays a mediating role in the relation-
ship between metacognition and rumination.

H3. Self-compassion mediates the relationship between metacognition
and rumination.

H4. Difficulty in emotion regulation and self-compassion serially ediated
the relationship between metacognition and rumination.

METHOD

This chapter details the methodological process followed to achieve the
purpose of the study. The research model, the characteristics and selection
process of the participants, the data collection tools used and the statistical
procedures used to analyze the data are explained respectively.
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Research Model

This study is a descriptive research based on the relational survey model
as it focuses on examining the relationships between variables and the me-
diation mechanisms in these relationships (Biiyiikoztiirk et al., 2015). Ac-
cording to Karasar (2009), the relational survey model is a research model
that aims to determine the existence and/or degree of change between two
or more variables. In this study, the predictor variable was metacognition,
the predicted variable was rumination, and the mediating variables were
emotion dysregulation and self-compassion. Serial multiple mediation
analysis was used to test this complex relationship between the variables
(Hayes, 2018; MacKinnon et al.,, 2004).

Participants and Procedure

The population of the study consists of individuals aged 18 and over living
in Tiirkiye. The sample consists of 392 participants selected by conven-
ience sampling method, which is one of the non-random sampling meth-
ods. This method was preferred due to the convenience it provides to the
researcher in terms of time, cost and labor force (Blyiikoztiirk et al., 2015;
Etikan et al., 2016). Data were collected through Google Forms-based
online surveys distributed through social media platforms.

When the demographic characteristics of the participants are analyzed, it
is seen that 289 (73.7%) of them are female and 103 (26.3%) are male. In
terms of age distribution, 102 (26%) of the participants were between the
ages of 18-24, 172 (43.9%) between the ages of 25-34, 55 (14%) between
the ages of 35-44, 44 (11.2%) between the ages of 45-54 and 19 (4.8%)
between the ages of 55-64. In terms of marital status, 202 (51.5%) were
single, 183 (46.7%) were married, 5 (1.3%) were divorced and 2 (0.5%)
were widowed. In terms of education level, it is seen that the majority of
the sample is higher education graduates; 211 participants (53.8%) have
undergraduate education and 80 participants (20.4%) have postgraduate
education.

Participation in the study was completely voluntary. Participants were in-
formed about the purpose of the study, the confidentiality of the data, and
that they could withdraw from the study at any time, and their online in-
formed consent was obtained. The research was approved by the Ethics
Committee of [Omitted] University (Date: 04.06.2024, Number: E-
65836846-044-320490).
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Data Collection Tools
Personal Information Form

This form, which was prepared by the researcher as a result of the litera-
ture review, was used to collect socio-demographic information such as
gender, age, marital status, education level and income status of the par-
ticipants.

Metacognition Scale

Cartwright-Hatton and Wells (1997) developed the 65-item Metacognition
Questionnaire (MCQ) to assess metacognitive beliefs. Later, they reduced
the length of the scale and created a 30-item version, the MCQ-30 (Cart-
wright-Hatton & Wells, 2004). Both scales were found to measure the same
five factors: positive beliefs, negative beliefs (uncontrollability and dan-
ger), cognitive confidence, cognitive awareness and the need to control
thoughts. The Turkish version of the scale was adapted by Tosun and Irak
(2008). Each item is scored on a 4-point Likert scale (1 = Strongly disagree,
4 = Strongly agree). The internal consistency coefficient (Cronbach's al-
pha) of the Turkish version of the scale was reported as a=.86 (Tosun &
Irak, 2008). The Cronbach's alpha reliability coefficient of the metacogni-
tion scale used in this study was calculated and found to be a=0.847.

Ruminative Thinking Style Scale

The Ruminative Thought Style Questionnaire (RTSQ) developed by
Brinker and Dozois (2009) was designed to measure the general rumina-
tive thinking tendencies of individuals. Its Turkish adaptation was con-
ducted by Karatepe (2010). This 20-item scale focuses on assessing the
cognitive style of rumination rather than its content. The scale was devel-
oped specifically to measure ruminative tendencies in non-clinical sam-
ples. The RTSQ has a single-factor structure. Participants rate each item on
a 5-point Likert scale (1 = Not at all suitable for me, 5 = Completely suitable
for me). In the Turkish adaptation study of the scale, the total internal con-
sistency coefficient (Cronbach's alpha) was found to be a=.91 (Karatepe,
2010). This scale contributes to understanding the cognitive processes
that sustain negative emotional states by reflecting the mental attitude of
the individual towards the difficulties encountered in daily life. The
Cronbach Alpha reliability coefficient of the ruminative thinking style scale
used in this study was calculated and found to be a=0.956.
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Difficulty in Emotion Regulation Scale-Short Form

The short form of the Difficulties in Emotion Regulation Scale (DDGO-K)
developed by Gratz and Roemer (2004) was adapted into Turkish by
Saritasg-Atalar, Gengoz, and Ozen (2018). The scale examines difficulties in
emotion regulation in six dimensions. These dimensions are lack of emo-
tional awareness, difficulty in identifying emotions, not accepting emo-
tions, difficulty in goal orientation, impulse control difficulty, and lack of
effective strategies in emotion regulation. Participants rate on a 5-point
Likert-type scale (1 = Never, 5 = Always). The internal consistency coeffi-
cient (Cronbach's alpha) of the Turkish version of the short form was de-
termined as «=.92 (Saritas-Atalar et al., 2018). The Cronbach's alpha relia-
bility coefficient of the emotion dysregulation scale-short form used in this
study was calculated and found to be a=0.935.

Self-Regulation Scale

Self-Compassion Scale, developed by Neff (2003), measures an individual's
tendency to be understanding, accepting and kind towards himself/her-
self. The scale was adapted into Turkish by Akin (2009). The scale consists
of 26 items and includes six sub-dimensions. These dimensions are self-
kindness, self-judgment, common humanity, sense of isolation, awareness
and over-identification. The scale uses a 5-point Likert-type rating (1 = Not
at all appropriate, 5 = Completely appropriate). Higher scores on the scale
indicate higher levels of self-compassion. The internal consistency coeffi-
cient (Cronbach's alpha) of the Turkish form was found to be «=.89 (Akin,
2009). The Cronbach's alpha reliability coefficient of the self-compassion
scale used in this study was calculated and found to be a=0.941.

Data Analysis

IBM SPSS 26.0 statistical package program was used for data analysis. Be-
fore starting the analysis process, the data set was subjected to prelimi-
nary examinations. Mahalanobis distance values were examined to deter-
mine multivariate outliers, and the data of 8 participants were accepted as
outliers and excluded from the analysis (Meyers et al., 2013). Thus, the fi-
nal sample consisted of 392 participants. Skewness and kurtosis coeffi-
cients were examined to test whether the variables meet the assumption
of normal distribution, and all values were found to be within the range of
+1.5 recommended by Tabachnick and Fidell (2012). This result showed
that the data were normally distributed and parametric tests could be
used.
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Descriptive statistics (mean, standard deviation) and Pearson product-
moment correlation analysis were conducted to determine the relation-
ships between the variables. Pearson correlation is one of the most com-
monly used techniques in psychology for normally distributed data when
evaluating linear associations between continuous variables (Field, 2018).

In order to test the hypotheses of the study, serial multiple mediation anal-
ysis was conducted using Model 6 of the PROCESS macro developed by
Hayes (2018). This model allows testing a mechanism in which two medi-
ating variables play a sequential role in the effect of a predictor variable on
a predicted variable. The statistical significance of the indirect effects is
tested using the bootstrapping method, a modern and robust resampling-
based technique that does not rely on assumptions of normality (Preacher
& Hayes, 2008; MacKinnon et al., 2004). The analysis was carried out using
5,000 bootstrap samples and 95% confidence intervals. The absence of a
zero value between confidence intervals indicates that the indirect effect
is statistically significant. The statistical significance level (alpha) was ac-
cepted as .05 in all analyses.

RESULTS

In this section, descriptive statistics on the variables of the study, correla-
tions between variables and the results of serial multiple mediation analy-
sis conducted to test the hypotheses of the study are presented.

Descriptive Statistics and Correlation Analysis

The mean, standard deviation, skewness, kurtosis and correlation coeffi-
cients of metacognition, self-compassion, emotion dysregulation and ru-
mination variables are presented in Table 1.
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Table 1

Descriptive Statistics and Pearson Correlation Matrix for Variables
Variable 1 2 3 4

1. Metacognition -

2. Self-compassion -.39%* -

3. Difficulty in Emotion Regulation A46** =71 -

4. Rumination S55%* -.62%* 70** -

X 72.69 84.63 37.03 84.19
S.S. 12.20 18.29 12.78 25.85
Skewness -.218 -221 .582 -.185
Kurtosis -177 -415 -.204 -.593

N=392."p<.01

As seen in Table 1, the skewness and kurtosis coefficients of the variables
meet the assumption of normal distribution. Correlation analysis results
showed that all variables exhibited statistically significant relationships
with each other. Metacognition had a positive relationship with rumina-
tion (r=.55, p <.01) and emotion dysregulation (r=.46, p <.01) and a neg-
ative relationship with self-compassion (r=-.39, p <.01). Difficulty in emo-
tion regulation showed highly significant relationships with rumination
positively (r=.70, p <.01) and negatively with self-compassion (r=-.71, p <
.01). Similarly, self-compassion showed a highly significant negative cor-
relation with rumination (r=-.62, p < .01). These significant correlations
indicate that the necessary prerequisite for conducting mediation analyses
is met.

Serial Multiple Mediation Analysis

The results of the analysis conducted to test the serial mediating role of
emotion dysregulation (M1) and self-compassion (M2) in the prediction of
metacognition (X) by rumination (Y) are summarized in Figure 1. The
bootstrap analysis findings for indirect effects are presented in Table 2.
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Figure 1

Serial Multiple Mediation Model of Difficulty in Emotion Regulation and Self-
Compassion in the Relationship between Metacognition and Rumination, **
p<.01

< Rumination

Metacognition .552%* > )
(X)
Fi1.30=170.57**
R2)=304
Emotion -.676%* Self-Compassion
Dysregulation — (M2)
(M1)
F(1-39=105.75** F(2-389=205.74**
R@=213 R@2=514
AB2**
* %k
-,081%* .203
A32%* X
Rumination
Metacognition 273%* > )
(X)

Fiass=177.71%*
R@=579

As a result of the analyses, first, the total effect of metacognition on rumi-
nation was examined. Simple regression analysis showed that metacogni-
tion positively and statistically significantly predicted rumination (§ =
.552, t(390) = 13.06, p < .001). This model explained 30.4% of the total
variance in rumination (R =.304, F(1,390) = 170.57, p <.001). This finding
supports the first hypothesis (H1) of the study.

In the mediation model, when emotion dysregulation and self-compassion
were included in the model, the direct effect of metacognition on rumina-
tion (path c') remained significant but its coefficient decreased (f§ =.273,
t(388) = 7.29, p <.001). The fact that the direct effect (§ =.273) was lower
than the total effect (f = .552) indicates that emotion dysregulation and
self-compassion play a partial mediating role in this relationship. This
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comprehensive mediation model explained 57.9% of the total variance in
rumination (R* = .579, F(3,388) = 177.71, p < .001), indicating that the
model has a high explanatory power.

When the other paths in the model were examined, it was seen that meta-
cognition significantly predicted emotion dysregulation difficulty posi-
tively (path al: $ =.462,p <.001) and self-compassion negatively (path a2:
B = -.081, p = .043). Moreover, difficulties in emotion regulation signifi-
cantly predicted self-compassion negatively (d21 path:  =-.676, p <.001)
and rumination positively (b1 path: f = .432, p <.001). Finally, self-com-
passion significantly predicted rumination in a negative direction (b2 path:
B=-.203,p <.001). The bootstrap results presented in Table 2 indicate that
all three different indirect effects in the model are statistically significant.

Table 2

Bootstrap Coefficients and Confidence Interval Results for the Model

Boot Lower Upper
Impact Coefficients St ErTOr ¢ P Limitt  Limitb
Total Impact 1.169 .090 13.060 <.001 993 1.345
Direct Impact .578 .079 7.298 <.001 422 .733
Total Indirect Impact .591 .061 475 713
Indirect Impact-1
(X= M1 -Y) 422 .060 .309 .544
Indirect Impact-2
(X—M2 - Y) .035 .019 .001 .075
Indirect Impact-3 134 035 066 205

(X->M1->M2-Y)
Not. X: Metacognition, Y: Rumination, M1: Difficulty Regulating Emotion, M2: Self-Compassion;
@5000 bootstrap sample, ®95% confidence interval

Indirect Effect 1 (H2)

The path mediated by emotion dysregulation difficulty in the effect of met-
acognition on rumination is significant (bootstrap coefficient = .422, 95%
CI =1[.309,.544]). This result supports the second hypothesis of the study.

Indirect Effect 2 (H3)

The path mediated by self-compassion in the prediction of rumination by
metacognition was also statistically significant (bootstrap coefficient =
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.035, 95% CI = [.001, .075]). This result supports the third hypothesis of
the study.

Indirect Effect 3 (H4)

The serial multiple mediation effect, in which emotion dysregulation diffi-
culty and then self-compassion mediated the relationship between meta-
cognition and rumination, which was the main hypothesis of the study, was
also found to be statistically significant (bootstrap coefficient =.134, 95%
CI = [.066, .205]). This finding supports the fourth and most comprehen-
sive hypothesis of the study.

The 95% confidence intervals calculated for all indirect effects do not in-
clude the zero value, indicating that these mediating effects are statistically
significant and not random.

DISCUSSION

The aim of this study was to examine the relationship between metacogni-
tion and rumination in a broader context and to examine the sequential
mediating roles of emotion dysregulation and self-compassion in this rela-
tionship. The findings showed that the theoretical model was statistically
significant and provided an important framework for explaining the dy-
namic and multilayered relationships between the variables examined
(Wells, 2009; MacBeth & Gumley, 2012). In understanding a complex cog-
nitive process such as rumination, not only basic cognitive beliefs but also
the chain effects of these beliefs on emotional and self-related processes
should be taken into account (Aldao et al., 2010; Neff & Germer, 2013).

Interpretation of Direct and Indirect Relationships between
Variables Relationship between Metacognition and Rumination
(H1)

The research findings revealed that metacognition was a strong and signif-
icant predictor of rumination. This result aligns with previous theoretical
and empirical studies that highlight metacognitive beliefs as central mech-
anisms in the development and maintenance of repetitive negative think-
ing patterns (Wells, 2000; Wells, 2013). Itis in full agreement with the Self-
Regulatory Executive Function (S-REF) model developed by Wells and
Matthews (1994, 1996). According to the S-REF model, the basis of psy-
chological disorders is the Cognitive Attention Syndrome (CAS), which in-
cludes repetitive and inflexible thinking styles such as rumination, worry,
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and threat monitoring. The main assumption that distinguishes this syn-
drome from other cognitive theories is that it is governed by one's beliefs
about one's own thoughts—i.e., metacognition—rather than the content of
the thoughts (Wells, 2009).

The strong positive relationship in our study supports this theoretical
background. The stronger the person's dysfunctional metacognitive be-
liefs about the uncontrollability ("I cannot control my thoughts"), danger-
ousness ("Having these thoughts means that [ am going crazy") or im-
portance ("I need to think constantly to solve my problems") of his/her
thoughts, the more likely he/she is to develop and maintain ruminative
thinking (Papageorgiou & Wells, 2003; Spada et al.,, 2008). This finding is
consistent with both meta-analytic studies in the international literature
(Topper, Emmelkamp, & Ehring, 2010) and local empirical studies con-
ducted in Turkey (Kirkik & Balkis, 2022; Yilmaz, 2011), and once again
confirms the critical importance of metacognitive factors in understanding
rumination.

Mediating Role of Difficulty in Emotion Regulation (H2 and Re-
lated Pathways)

The second important finding of the study is that emotion regulation diffi-
culty plays a significant mediating role in the relationship between meta-
cognition and rumination. According to this finding, individuals with dys-
functional metacognitive beliefs have more difficulty in regulating their
emotions due to these beliefs, and this difficulty makes them more prone
to rumination. This mechanism supports one of the main claims of the Self-
Regulatory Executive Function (S-REF) model, namely that metacogni-
tions lead to rumination—a component of the Cognitive Attention Syn-
drome—through maladaptive coping strategies (Wells, 2009).

A person who believes that their thoughts are dangerous or uncontrollable
(high dysfunctional metacognition) may panic when a negative emotion
(e.g., sadness, anxiety) arises and want to get rid of this "unacceptable" in-
ternal experience as soon as possible. This often leads to resorting to dys-
functional emotion regulation strategies such as thought suppression,
avoidance or distraction. However, as Wenzlaff and Wegner (2000) point
out, these strategies paradoxically lead to the return of the suppressed
thought and emotion with even greater strength ("ironic process theory").
These rebound effects are especially common in individuals with height-
ened metacognitive sensitivity to negative internal experiences (Purdon,
1999; Wells, 2013).
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The person feels that he /she cannot manage his/her emotions, that he/she
is helpless against them (emotion dysregulation), and in this feeling of
helplessness, he/she starts to think about the situation, its causes and con-
sequences over and over again (rumination). Therefore, emotion dysregu-
lation emerges as a reflection of a problem at the metacognitive level at the
behavioral and emotional level and serves as a bridge for rumination. This
finding also supports the view that emotion dysregulation is a transdiag-
nostic factor across various forms of psychopathology (Gratz & Roemer,
2004; Aldao et al., 2010).

Mediating Role of Self-Compassion (H3 and Related Pathways)

Third, self-compassion was also found to mediate the relationship be-
tween metacognition and rumination, albeit with a statistically significant
but smaller coefficient. This pathway implies that dysfunctional metacog-
nitive beliefs reduce an individual's capacity for self-compassion and that
this reduced self-compassion increases the risk of rumination. According
to Neff's (2003a) conceptualization, self-compassion involves three inter-
related components: self-kindness (vs. self-judgment), a sense of common
humanity (vs. isolation), and mindfulness (vs. over-identification). It is dif-
ficult for an individual who sees his/her own thoughts as a threat or who
is in a constant state of war with them to display a kind and understanding
attitude towards oneself. This constant state of inner warfare fuels self-
criticism and erodes the foundation of self-compassion (Neff, 2003b; Gil-
bert & Procter, 2006).

When self-compassion decreases, a person becomes more judgmental in
the face of difficulties, more ruthless about his or her mistakes, and feels
isolated from other people—a loss of common humanity. This creates a
fertile ground for the development of ruminative and self-blaming
thoughts such as “Why does this always happen to me?” or “How stupid [
am.” This finding is important as it shows that self-compassion is not only
directly related to rumination but may also serve as a nexus between more
fundamental cognitive structures (metacognition) and ruminative think-
ing (MacBeth & Gumley, 2012; Krieger et al., 2013). It is difficult for some-
one who sees his/her thoughts as dangerous to approach them with com-
passion; on the contrary, self-compassion may encourage a more flexible
and non-judgmental attitude toward internal experiences, which may lead
to healthier metacognitive evaluations (Keng, Smoski, & Robins, 2016; Neff
& Germer, 2013).
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Serial Mediating Role of Difficulty in Emotion Regulation and
Self-Compassion (H4)

The most unique and important finding of the study is that the relationship
between metacognition and rumination was found to be mediated first by
emotion dysregulation and then by self-compassion with a significant se-
rial multiple mediation effect. This finding reveals a dynamic, sequential,
and multi-layered psychological process leading to rumination. The pro-
posed mechanism is consistent with integrative cognitive-emotional
frameworks in clinical psychology (Wells, 2009; Neff, 2003a; Aldao et al,,
2010). The process works as follows:

- Starting Point (Metacognition): The process begins with negative and
dysfunctional beliefs about one’s own thoughts (e.g., “I cannot control
my thoughts,” “Worrying is dangerous”), which are core elements of the
metacognitive model (Wells & Matthews, 1996).

- First Link (Increased Difficulty in Emotion Regulation): These beliefs
impair emotional awareness, acceptance, and regulation capacities,
leading to a heightened state of emotion dysregulation (Gratz & Roe-
mer, 2004; Spada et al., 2008). The individual engages in internal con-
flict and loses emotional clarity and flexibility.

- Second Link (Decreased Self-Compassion): Persistent difficulty in reg-
ulating emotions erodes self-compassion by increasing internal self-
criticism and feelings of inadequacy. Emotion dysregulation is known
to reduce the individual’s capacity to respond with self-kindness and to
maintain a sense of common humanity during distress (Neff & Germer,
2013; Inwood & Ferrari, 2018).

- Conclusion (Increased Rumination): Finally, diminished self-compas-
sion deprives the person of a protective emotional stance, increasing
vulnerability to rumination—a repetitive, self-focused, and negatively
toned cognitive process (MacBeth & Gumley, 2012; Keng et al., 2016).
The lack of self-compassion leaves the individual without sufficient in-
ternal resources to break out of the cycle of self-criticism and cognitive
over-engagement.

This serial mediation model provides a framework that integrates differ-
ent theoretical approaches in the literature (metacognitive theory, emo-
tion regulation models, and self-compassion research) and illustrates that
rumination is not merely the result of a single factor. Rather, it may be the
final link in a complex chain where cognitive, emotional, and self-related
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processes sequentially influence one another (Wells, 2013; Neff, 2003b).

Limitations of the Study and Suggestions for Future Research

As in any research, this study also has some limitations. The most im-
portant limitation is its cross-sectional design. Although such a design al-
lows for identifying associations and testing mediation models, it does not
permit inferences about causality or temporal order (Maxwell & Cole,
2007). Although the mediation model in this study tests a theoretically
driven causal chain, the directionality of effects (e.g., whether rumination
might also influence emotion dysregulation or self-compassion over time)
cannot be confirmed with cross-sectional data. Therefore, future research
should employ longitudinal or experimental designs to verify the sequen-
tial nature of the relationships (Little, 2013).

Second, the data were entirely based on self-report measures. While self-
reports are commonly used in psychological research, they are vulnerable
to various biases such as social desirability, response style effects, and
common method variance (Podsakoff et al., 2003). To address this limita-
tion, future studies might consider incorporating alternative methods such
as behavioral tasks, informant reports, or physiological indicators to im-
prove data triangulation and reduce method bias (Campbell & Fiske,
1959).

Third, the sample was selected through a convenience sampling method,
and the gender distribution was skewed toward female participants. As
such, caution should be exercised when generalizing the results to the
broader population. Future studies should aim to replicate the findings in
more diverse and representative samples, including clinical populations
(e.g., individuals diagnosed with major depressive disorder or generalized
anxiety disorder), as well as adolescents and older adults (Henrich, Heine,
& Norenzayan, 2010).

Despite these limitations, the study also has several strengths. The rela-
tively large sample size provided sufficient statistical power for detecting
mediation effects. One of the key methodological strengths was the use of
serial multiple mediation modeling combined with bootstrapping proce-
dures, which allow for robust estimation of indirect effects and offer ad-
vantages over traditional approaches (Hayes, 2018; Preacher & Hayes,
2008). Most importantly, the study provides a novel and integrative per-

29



spective by combining metacognitive theory, emotion regulation frame-
works, and self-compassion research into a single explanatory model of
rumination.

Recommendations for Clinical Practice

The findings of the study suggest that interventions for individuals strug-
gling with rumination should be multidimensional and integrated, target-
ing metacognitive beliefs, emotion regulation skills, and self-compassion
in a sequential manner. This aligns with transdiagnostic approaches in
clinical psychology emphasizing the interdependence of cognitive, emo-
tional, and self-related mechanisms (Harvey et al., 2004; Nolen-Hoeksema
& Watkins, 2011).

Metacognitive Interventions

The starting point of interventions may be to target individuals’ dysfunc-
tional metacognitive beliefs. Metacognitive Therapy (MCT), developed by
Wells (2009), is based on the Self-Regulatory Executive Function (S-REF)
model and focuses on modifying metacognitive processes rather than
thought content. MCT helps individuals recognize that thoughts are merely
mental events, and teaches strategies to reduce Cognitive Attention Syn-
drome, such as worry, rumination, and threat monitoring. One core tech-
nique, Detached Mindfulness, encourages individuals to observe their
thoughts from a distance without engaging in them emotionally. This may
help to “break the first link” in the chain of serial mediation by reducing
the salience and uncontrollability of distressing cognitions (Wells, 2009;
Normann, van Emmerik, & Morina, 2014).

Improving Emotion Regulation Skills

In addition to metacognitive awareness, it is crucial to teach individuals
concrete emotion regulation strategies, especially when dysfunctional be-
liefs impair their ability to respond adaptively to emotional experiences.
Skills derived from Dialectical Behavior Therapy (DBT) (Linehan, 1993)
and Emotion-Focused Therapy (EFT) (Greenberg, 2002) can increase indi-
viduals' capacity for emotional awareness, labeling, tolerance, and ac-
ceptance. Emotion regulation training should target impulsivity, emotional
avoidance, and maladaptive coping strategies (e.g., suppression or distrac-
tion), which are commonly associated with rumination and emotional
dysregulation (Gratz & Roemer, 2004; Aldao et al., 2010). Our findings sug-
gest that individuals with high metacognitive dysfunction are likely to ben-
efit from direct training in emotion regulation skills as a mediating step.

30



Strengthening Self-Compassion

Our serial mediation model also emphasizes the role of self-compassion as
both a protective factor and a downstream outcome of emotional dysreg-
ulation. Individuals who lack emotional regulation skills often become self-
critical, which in turn exacerbates rumination. Interventions such as Com-
passion-Focused Therapy (CFT) (Gilbert, 2010) or Mindful Self-Compas-
sion (MSC) programs (Neff & Germer, 2013) are effective in fostering a
kind, nonjudgmental, and supportive inner attitude. These approaches
help reduce shame and self-criticism while enhancing the ability to re-
spond to failure and distress with warmth and understanding. Especially
for individuals who struggle with harsh self-judgment, cultivating a com-
passionate inner voice may serve as a buffer against rumination and inter-
nal conflict (MacBeth & Gumley, 2012; Inwood & Ferrari, 2018).

CONCLUSION

In conclusion, this study provided important and holistic findings on the
complex web of relationships between metacognition, emotion dysregula-
tion, self-compassion, and rumination. The study supported the literature
that dysfunctional metacognition is an important predictor of rumination
and shed light on the mechanisms underlying this relationship. The most
striking contribution of the study is the significance of the serial multiple
mediation model, which reveals that these mediators operate in a sequen-
tial manner. According to this model, dysfunctional metacognitive beliefs
first impair the individual's capacity to manage emotions, this impairment
reduces the individual's self-compassion, and ultimately this vulnerability
triggers ruminative thinking. These findings emphasize that rumination is
too complex to be reduced to a single cause and that cognitive, emotional
and self processes need to be addressed in an integrated manner to under-
stand it. The results suggest that preventive and therapeutic interventions
for rumination and related psychopathologies may be more effective by
targeting this multi-layered structure.
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EXTENDED ABSTRACT

This study aimed to examine the serial mediating roles of emotion dysreg-
ulation and self-compassion in the relationship between metacognition
and rumination. Rumination is characterized by repetitive and passive fo-
cus on negative emotions and their causes, and it is associated with various
psychological disorders, particularly depression. Metacognition refers to
individuals’ awareness and regulation of their own thinking processes and
has been widely studied in relation to anxiety, depression, and psycholog-
ical resilience. While previous models have investigated the cognitive un-
derpinnings of rumination, fewer studies have explored the combined
roles of emotional and self-related processes within this relationship. Ad-
dressing this gap, the present research tested whether difficulties in emo-
tion regulation and self-compassion serve as sequential mediators be-
tween metacognition and rumination.

A total of 392 Turkish adults (73.7% female) participated in the study
through an online survey distributed via social media. The instruments
used included the Metacognitions Questionnaire (MCQ-30), Ruminative
Response Scale, Difficulties in Emotion Regulation Scale-Short Form, and
the Self-Compassion Scale. Data were analyzed using Pearson correlations
and serial multiple mediation analysis through Hayes’s PROCESS macro
(Model 6).

Results revealed a significant and positive direct effect of metacognition
on rumination. Metacognition also positively predicted emotion dysregu-
lation and negatively predicted self-compassion. Emotion dysregulation
was positively associated with rumination and negatively associated with
self-compassion. Moreover, self-compassion negatively predicted rumina-
tion. Mediation analyses indicated that both emotion dysregulation and
self-compassion served as significant individual mediators. More im-
portantly, they also acted as sequential mediators in the relationship be-
tween metacognition and rumination. These findings supported all four
hypotheses of the study.

The results suggest that dysfunctional metacognitive beliefs may lead to
increased emotional difficulties, which in turn may reduce one’s self-com-
passion, ultimately making individuals more prone to ruminative thinking.
The model offers an integrative theoretical framework by combining in-
sights from metacognitive models, emotion regulation theories, and self-
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compassion research. It highlights that rumination is not merely a cogni-
tive process but is shaped by a cascade of emotional and self-related mech-
anisms. Accordingly, intervention programs aiming to reduce rumination
may benefit from targeting these multi-layered processes. Metacognitive
therapy, emotion regulation training, and compassion-focused interven-
tions may play a central role in breaking the cycle that leads to persistent
rumination.

Limitations of the study include its cross-sectional design, reliance on self-
report data, and sample imbalance in terms of gender. Future studies could
use longitudinal and experimental designs, and include diverse popula-
tions, such as clinical or adolescent samples, to validate and expand upon
these findings. Nevertheless, the study has several strengths, including a
sufficiently large sample size, robust statistical methods, and the integra-
tion of complex psychological constructs into a coherent model. This re-
search contributes a comprehensive understanding of how cognitive, emo-
tional, and self-compassionate processes interact to influence rumination
and provides guidance for future research and clinical practice.
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0Z
Kiiresellesmeyle artan uluslararasi 6grenci hareketliligi, sadece akade-
mik degil, sosyokiiltiirel doniisiimii de beraberinde getirmektedir. Kiiltii-
rel uyum stireci, bireyin kimligi, psikolojik durumu ve akademik basarisi
lizerinde 6nemli bir etkiye sahiptir. Tiirkiye'de bu konuda ¢esitli arastir-
malar yapilmis olsa da bu ¢alismalari bir araya getiren biitiinciil bir ince-
leme bulunmamaktadir. Bu nedenle s6z konusu calisma, ilgili tez ve ma-
kalelerin bulgularini birlestirme amaci tasimaktadir. Uluslararasi 6gren-
cilerin kiiltiirel uyum siiregleri, yliksekogretimdeki kiiresel hareketliligin
artmasiyla birlikte giderek daha fazla 6nem kazanmaktadir. Tiirkiye, son
yillarda farkli cografyalardan gelen uluslararasi 6grenciler icin cazip bir
egitim merkezi haline gelmistir. Bu 6grencilerin Tiirkiye’deki kultiirel
uyum siirecleri; dil bariyerleri, sosyal iliskiler, akademik beklentiler, kiil-
tlirel farkliliklar ve ev sahibi toplumun tutumlar gibi ¢ok boyutlu etmen-
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ler ¢ercevesinde degerlendirilmektedir. Tlrkge yeterliligi, yerel 6grenci-
lerle etkilesim diizeyi ve liniversitelerin sundugu destek hizmetleri uyum
stirecinde belirleyici rol oynamaktadir. Literatiir incelemeleri, uluslara-
ras1 0grencilerin sik¢a yalmizlik, dislanmighk, akademik zorlanma ve
kiiltiirel sok gibi sorunlar yasadigini ortaya koymaktadir. Sosyal kuliipler,
kiiltlirlerarasi etkinlikler ve psikolojik danismanlik hizmetleri bu sorun-
larin hafifletilmesinde etkili olmaktadir. Tiirkiye’deki tiniversitelerin, 6g-
rencilerin kultiirel farkliliklarini gézeten, kapsayici ve siirdiriilebilir
uyum stratejileri gelistirmesi gerekmektedir. Bu tiir politikalar, hem ulus-
lararas1 dgrencilerin akademik ve sosyal basarilarini artirmakta hem de
Universitelerin uluslararasilasma hedeflerine katki saglamaktadir.
Dolayisiyla, kiiltiirel uyumun ¢ok yonlii desteklenmesi biiylik 6nem tasi-
maktadir.

Anahtar Kelimeler: Uluslararasi Ogrenci, Kiiltiir, Uyum

CULTURAL ADAPTATION OF INTERNATIONAL STUDENTS IN
TURKIYE

ABSTRACT

With globalization, international student mobility has led not only to aca-
demic gains but also to sociocultural transformation through interaction
with different cultures. The process of cultural adaptation plays a crucial
role in shaping individuals' identity, psychological well-being, and acade-
mic performance. Although various studies have been conducted on the
cultural adaptation of international students in Tiirkiye, there is no
comprehensive work that synthesizes these studies. Therefore, this study
aims to integrate the findings of related theses and articles. The cultural
adaptation processes of international students have gained increasing
importance with the growing global mobility in higher education. In re-
cent years, Turkey has become an attractive educational center for inter-
national students coming from various regions of the world. The cultural
adaptation experiences of these students in Turkey are evaluated within
the framework of multidimensional factors such as language barriers, so-
cial relationships, academic expectations, cultural differences, and the at-
titudes of the host society. Turkish language proficiency, the level of inte-
raction with local students, and the support services provided by univer-
sities play a decisive role in the adaptation process. Literature reviews
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reveal that international students frequently experience issues such as
loneliness, exclusion, academic difficulties, and culture shock. Social
clubs, intercultural activities, and psychological counseling services have
been found to be effective in alleviating these problems. It is essential for
universities in Turkey to develop inclusive and sustainable adaptation
strategies that consider students’ cultural differences. Such policies not
only enhance the academic and social success of international students
but also contribute to the internationalization goals of universities. The-
refore, comprehensive support for cultural adaptation is of great impor-
tance.

Keywords: International Student, Culture, Adaptation.

GIRIS

Kiiresellesmenin etkisiyle birlikte yliksekdgretimde uluslararasi 6grenci
hareketliligi diinya genelinde hizli bir artis géstermektedir. Son yirmi
yilda, gelismekte olan iilkeler de bu hareketliligin aktif bir parcasi haline
gelmis ve bircok iilke, uluslararasi 6grencileri cekmeye yonelik stratejik
politikalar gelistirmistir. Bu baglamda Tiirkiye hem tarihsel ve kiiltiirel
birikimi hem de jeopolitik konumuyla dikkat ¢eken bir yliksekégretim
merkezi haline gelmistir. Tiirkiye Cumhuriyeti Devleti tarafindan sagla-
nan burs programlari, egitim dili olarak Ingilizcenin bazi programlarda
kullanilmasi ve ¢ok sayida Universitenin kapilarin1 yabanci uyruklu 6g-
rencilere agmasy, lilkeyi uluslararasi 6grenciler agisindan cazip bir egitim
destinasyonu haline getirmistir. 2023 yili itibariyla Tirkiye'de kayith
uluslararasi 68renci sayis1 300.000’in {izerine ¢ikmistir. Bu artis, berabe-
rinde 6nemli firsatlar kadar cesitli sosyal, kiiltiirel ve akademik zorluklari
da giindeme getirmektedir (Anadolu Ajansi, 2024).

Uluslararasi 6grencilerin farkli bir iilkede egitim almalar1 sadece akade-
mik bir deneyim degil; ayn1 zamanda ¢ok yonlii bir kiiltiirel gegis stireci-
dir. Ogrenciler yeni bir toplumun dili, degerleri, sosyal normlar1 ve yasam
bicimleriyle karsi karsiya kalmakta; bu durum bireyde kiiltiirel uyum ya
da uyumsuzluk baglaminda ¢esitli tepkilere yol acabilmektedir. Kiiltiirel
uyum streci, bireyin yeni kiltiire kars: gelistirdigi algi, tutum ve davra-
nislarin toplami olarak tanimlanabilir. Bu siirecte birey, kendi kiiltiirel
kimligini korumaya ¢alisirken bir yandan da ev sahibi toplumla etkile-
sime gecerek yeni bir denge gelistirmeye calisir. Bu baglamda dil yeterli-
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ligi, sosyal destek sistemleri, tiniversite iklimi, ayrimcilik algisi ve ev sa-
hibi toplumun kapsayici tutumu gibi faktorler, 6grencinin uyum stire-
cinde belirleyici rol oynamaktadir.

Literatiirde kiiltiirel uyum genellikle {i¢ ana asamada ele alinir: kiiltiirel
sok, adaptasyon ve icsellestirme. Tiirkiye’ye gelen uluslararasi 68renciler
de benzer bicimde bu asamalardan ge¢cmektedir. ilk dénemde yasanan
kiiltiirel sok, bireyde anksiyete, yalnizlik, yabancilasma ve akademik ba-
sarisizlik gibi sonuclara neden olabilmektedir. Bu dénemde 6grenciler;
farkl yemek kiiltiiri, ibadet bicimleri, toplumsal cinsiyet rolleri, sinif ici
iletisim dinamikleri gibi pek ¢ok konuda zorlanma yasayabilmektedir. Za-
manla saglanan sosyal destek, arkadaslik iliskileri ve tiniversitenin sun-
dugu danismanlik hizmetleriyle bu siirecin daha saglikli bir sekilde asil-
mas1 miimkiin olabilmektedir. Tiirkce dil yeterliligi, bu baglamda hem
akademik basar1 hem de sosyal uyum acisindan kritik bir degisken olarak
one ¢cikmaktadir.

Tirkiye’'deki tiniversitelerin biiytik bir kismi, hizla artan uluslararasi 6g-
renci varligina ragmen kiiltiirel uyuma dair yeterli kurumsal destek me-
kanizmalari gelistirmekte zorlanmaktadir. Bir¢ok iiniversitede oryantas-
yon programlari yalnizca akademik igerikle sinirli kalmakta, kiiltiirlera-
rasi farkindalik ve sosyal entegrasyon alanlarinda yetersiz kalmaktadir.
Bu durum, 6grencilerin yerel halkla yeterince etkilesim kuramamasina ve
kampiis icinde izole gruplar olusturmasina neden olabilmektedir.
Dolayisiyla sadece bireysel diizeyde degil, kurumsal diizeyde de kiiltiirel
uyuma dair kapsaml politikalarin gelistirilmesi gerekmektedir.

Bu makalenin temel amaci, Tiirkiye'de 6grenim géren yabanci 6grencile-
rin kiiltiirel adaptasyon siireclerini cok yonlii bir yaklasimla incelemektir.
Calisma, bireylerin yeni bir kiiltiirel ortama uyum saglama siirecinde ya-
sadiklar1 psikolojik, sosyal ve akademik deneyimleri ¢oziimleyerek, bu
stireci etkileyen baslica etkenleri belirlemeyi hedeflemektedir. Ek olarak,
Tirkiye'deki yliksekdgretim kurumlarinin kiiltiirel uyuma yoénelik mev-
cut uygulamalar1 degerlendirilecek ve uluslararasi 6grencilerin egitim
tecriibelerinin kalitesini artirmaya yonelik tavsiyelerde bulunulacaktir.
Bu baglamda ¢alisma, yalnizca bireysel uyum siireclerini degil, ayni za-
manda tniversitelerin kurumsal seviyede ytriittiikleri destek stratejile-
rini de detayli bir sekilde ele almay1 amaclamaktadir. Kiiresellesmenin et-
kisiyle artan uluslararasi 6grenci hareketliligi, yliksek6gretim kurumlari
icin kultiirel cesitliligin yonetimi ve kiiltiirlerarasi etkilesimin giiclendi-
rilmesi agisindan dnemli bir firsat sunmaktadir. Tiirkiye'nin son yillarda
uluslararasi 6grenciler i¢in popiiler bir egitim merkezi haline gelmesi, bu
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konuda yapilacak akademik arastirmalarin degerini artirmaktadir. Bu
makale, Tiirkiye'deki yabanci 6grencilerin kiiltiirel adaptasyon siiregle-
rine iliskin mevcut durumu ortaya koyarak, alandaki eksikligi gidermeyi
ve yiiksekdgretim kurumlarina politika olusturma siirecinde rehberlik et-
meyi amaclamaktadir. Elde edilen sonuglar hem 6grenci destek hizmetle-
rinin gelistirilmesine hem de tiniversitelerin uluslararasilasma stratejile-
rinin niteligine katki saglayacaktir. Ayrica bu ¢alisma, kiiltiirel uyumun
sadece bireysel degil, toplumsal ve kurumsal boyutlariyla da degerlendi-
rilmesi acisindan literatiire 6zgiin bir perspektif sunmaktadir. Bu arastir-
mada nitel arastirma yontemlerinden literatiir taramasi metodu kullanil-
muistir. Literatlir taramasi metodu, belirli bir konu hakkinda mevcut bi-
limsel bilgi birikimini sistematik bir sekilde toplamayi, analiz etmeyi ve
sentezlemeyi amaglamaktadir (Creswell, 2014). Calismada, yabanci 6g-
rencilerin kiiltiirel adaptasyon siireclerine iliskin yerli ve yabanci akade-
mik makaleler, tezler, raporlar ve istatistiksel veriler incelenmistir. Bu
kaynaklar arasinda 6zellikle Berry'nin kiiltiirlesme kurami, Ward ve Ken-
nedy'nin sosyokiiltiirel uyum modeli gibi temel kuramsal yaklasimlar goz
oniinde bulundurulmustur. Bunlara ek olarak, Tiirkiye'deki yiliksekdgre-
tim kurumlarinin uluslararasilagma politikalari ve Yiiksekdgretim Kurulu
(YOK) verileri de analize dahil edilmistir. Verilerin incelenmesi sonu-
cunda, uluslararasi 6grencilerin uyum siireglerinde etkili olan bireysel
(dil becerisi, kiiltiirel kimlik, motivasyon), sosyal (arkadaslik iliskileri,
sosyal destek aglar1) ve kurumsal (oryantasyon programlari, danismanlik
hizmetleri, iniversite ortami) faktorler tematik olarak kategorize edil-
mistir. Bulgular, mevcut literatiirdeki egilimler dogrultusunda karsilas-
tirmal1 bir sekilde degerlendirilmis ve Tiirkiye baglaminda uygulanabilir
¢0zUm Onerileri gelistirilmistir. Sonuc olarak, bu calisma teorik temellere
dayali, tamimlayici ve analitik bir 6zellik tasimakta olup, Tiirkiye'deki ya-
banci 6grencilerin kiiltiirel adaptasyonuna iliskin kapsamli bir literatiir
sentezi sunmay1 hedeflemektedir.

Tirkiye’'de egitim géren uluslararasi 6grencilerin kiiltiirel uyum siirecleri
cok boyutlu bir cercevede ele alinacaktir. Uyum stirecini etkileyen birey-
sel, sosyal ve yapisal faktorler analiz edilecek; ardindan tiniversitelerin
bu siirece katkisi ve mevcut destek mekanizmalarinin yeterliligi
degerlendirilecektir. Ogrenci deneyimlerinden yola ¢ikarak uygulanabilir
¢6zlUm onerileri sunulmasi hedeflenmektedir. Boylece Tiirkiye’'deki ytik-
sekogretim kurumlarinin uluslararasilagsma politikalarinin sadece nicel
degil, niteliksel boyutta da giiclendirilmesine katki saglanmasi amaclan-
maktadir.
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KULTUR KAVRAMI

Kiiltiir kavramini kapsamli ve sistematik bicimde ele alan ilk isim, ingiliz
antropolog Tylor olmustur. Tylor’a gore kiiltiir; bireyin toplum icerisinde
yasarken edindigi bilgi, sanat anlayisi, inanclar, 6rf ve adetler, aliskanlik-
lar ve becerilerin toplamidir (Aman, 2012). Bu tanim, kiiltiiriin insan ya-
saminin farkli yonlerini kapsayan c¢ok yonlii bir yap1 oldugunu ortaya
koymaktadir. Tylor'un ardindan, kiiltiir kavrami farkl disiplinlerde ce-
sitli sekillerde agiklanmaya calisilmistir.

Tirkiye’'de ise kiiltliir kavramini sistematik olarak ele alan ilk distintr
Ziya Gokalp’tir. Gokalp (1976), kiiltiir(i; bir toplumun bireylerini birbi-
rine baglayan ve aralarinda dayanisma olusturan dini, ahlaki, hukuki, es-
tetik, toplumsal, ekonomik ve bilimsel kurumlarin tiimii olarak tanimlar
(Aman, 2012). Bu tanim, kiiltiiriin sadece bireysel degil, aym1 zamanda
toplumsal yapiy bir arada tutan temel bir unsur oldugunu vurgular.

Sezen’e gore ise kiltiir, insanin biyolojik 6zellikleri, zihinsel ve ruhsal
fonksiyonlari ile fiziksel ¢cevresi etrafinda sekillenen; zamanla sosyal ¢ev-
resini belirleyen, gelisen fakat 6z benligini koruma egilimi gésteren bir
slirectir. Bu bakis agis;, kiiltiiriin hem birey hem de toplum tlizerindeki di-
namik etkisini acikea ortaya koyar (Sezen, 1997).

Lembet’in taniminda ise kiltiir, dogustan gelen bir dzellik degil; bireyin
yasami1 boyunca deneyim ve 6grenme yoluyla edindigi aliskanliklar, dav-
ranis kaliplar ve tepki bicimlerinin bir biitiinii olarak ele alinmaktadir.
Kiltiir, bu yoniiyle egitim ve ¢cevresel etkiler araciligiyla 6grenilen bir ya-
pidir (Lembet, 2008).

Genel anlamda kiiltiir; bireylerin sahip oldugu inanclar, bilgisel birikimler
ve davranis bicimlerinin toplamini ifade eder. Toplumsal yasamin sekil-
lenmesinde etkili olan din, dil, gelenekler, diisiince yapilari, yasa ve kural-
lar, normatif yapilar, teoriler, semboller, teknolojik araclar, bilimsel ve
felsefi birikimler ile sanat eserleri gibi hem somut hem de soyut dgeler
kiiltiir kavraminin kapsami icerisindedir. Bu baglamda, bir toplumun ya-
sam bicimi ve degerler sistemi kiltiir olarak tanimlanabilir (Clicen,
2005).

Kiiltiir, en genis anlamiyla, bir toplulugun iiyeleri arasinda ortak olan de-
gerleri, itikatlari, kaideleri, davranis sekillerini ve simgeleri icerir. Antro-
poloji, sosyoloji, psikoloji ve pedagoji gibi cesitli alanlarda incelenen bu
olgu hem somut hem de soyut 6geleri barindiran ¢ok yonlii bir yapidir.
Tylor (1871), kiiltiirdi "insanin bir toplumun parcasi olarak edindigi bilgi,
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inanc, sanat, etik, yasa, orf ve adetler ile diger tiim beceri ve aliskanlikla-
rin kapsamli bir biitiinii" seklinde tanimlamistir. Bu tarif, kiiltliriin sadece
elle tutulur bir gerceklik olmadigini, bilakis bireylerin yasam tarzlarini ve
sosyal miinasebetlerini bigimlendiren hareketli bir sistem oldugunu or-
taya koymaktadir. Kiiltiir, bireylere kimlik, mensubiyet ve mana saglar-
ken; toplumsal nizamin muhafazasinda da énemli bir rol oynamaktadir.
Ayni zamanda kiiltiir, daimi bir degisim ve etkilesim siirecidir. Toplumlar,
tarih boyunca gog, ticaret, savas, teknolojik ilerlemeler ve kiiresellesme
gibi faktorler vasitasiyla birbirlerinden etkilenmis ve kiiltiirel yapilarin
evrim gecirmislerdir. Bu nedenle kiiltiir, statik bir olgu olmayip, bireyle-
rin ve topluluklarin karsilikli alisverisiyle yeniden sekillenen dinamik bir
stirectir (Oguz, 2011). Gliniimiizde kiiresellesmenin etkisiyle kiiltiirler
arasli temas artmis, bu durum kiiltiirel harmanlanma, kimlik degisimi ve
adaptasyon siireglerini 6n plana ¢cikarmistir. Ozellikle farkl kiiltiirel gec-
mislere sahip insanlarin bir arada yasadig1 toplumlarda kiiltiir, yalnizca
bir kimlik unsuru degil, ayn1 zamanda sosyal ahengin ve toplumsal kay-
nasmanin da temel belirleyeni olmustur. Bu nedenle kiiltiir kavrami, mo-
dern diinyada hem bireysel 6zbenligin olusumunu hem de kiltiirler arasi
iliskilerin karakterini anlamada merkezi bir 6neme sahiptir (Sahin,
2019).

UYUM VE KULTURLESME

Uyum, 6ziinde psikolojik bir olgu olmakla birlikte, bireyin yasami bo-
yunca karsilastig1 degisimlere verdigi dogal yanitlar arasinda kabul edilir.
Farkli disiplinlerde ¢esitli acilardan incelenen bu kavram, ¢ok yonlii do-
gasi1 sebebiyle ¢esitli tanimlarla aciklanmaktadir. Bu ¢alismanin esas ko-
nusunu ise bireylerin 6zellikle kiiltiirel alanda yasadiklar1 ahenk siireci
olusturmaktadir. Bu dogrultuda uyum, birey ya da topluluklarin goc et-
tikleri toplumun beklenti ve sartlarina gore hayatlarini yeniden diizenle-
meleri ve daha doyurucu bir yasam sekli gelistirmeleri eylemi olarak ta-
nimlanabilir. Uyum kavrami, zaman zaman kiltiirlenme kavramiyla ka-
ristirilabilmektedir; bunun asil sebebi her iki kavramin da kiiltilirlerarasi
etkilesim, degisim ve 6grenme siirecleriyle yakin iliskisi olmasidir (Ko-
cak, 2020). Kiiltiirlenme (acculturation), birey veya gruplarin farkh bir
kiiltlirle uzun stireli temaslari neticesinde hem kendi kiiltiirel yapilarinda
hem de yeni kiiltiirde ¢esitli doniisiimlerin meydana gelmesi siirecidir. Bu
slirecte bireyler, yeni kiiltiirel kural ve degerlerle yilizlesmekte, bunlari
kendi kiiltiirel kimlikleriyle bagdastirmaya calismaktadirlar. Dolayisiyla

47



kiiltiirlenme, yalnizca bir kiiltliriin digerine ahenk saglamasi degil, karsi-
likl1 etkilesim ve doniisiimii de kapsayan c¢ift yonli bir stirectir. Sam ve
Berry (2010), uyum ve Kkiiltiirlenme kavramlarinin ayr1 ayri ele alinmasi
gerektiginin altin1 cizmektedir. Onlara gore kiiltiirlenme, birey veya grup-
larin farkl bir kiiltiirle tanistiklarinda yasadiklar: degisim siirecini ifade
ederken; uyum, bu silirecin sonucunda ortaya ¢ikan psikolojik, sosyal ve
davranigsal dengeleri icermektedir. Dolayisiyla uyum, kiiltiirlenmenin
hem bireysel hem de toplumsal diizeydeki sonuclarindan biridir (Sam ve
Berry, 2010). Uyumun yalnizca grup diizeyinde gercgeklesen bir siire¢ ol-
madiginin da vurgulanmasi gerekir. Evvelki ¢alismalar ¢cogunlukla uyumu
grup bazinda ele almis olsa da konuyla alakali yapilan arastirmalarin art-
masiyla birlikte bireysel seviyede de kiiltiirel uyumun yasandig1 kabul
gormeye baslamistir (Sam, 2006). Bireysel cercevede degerlendirilen
uyum streci, ilk etapta yalnizca psikolojik yonleriyle ele alinmistir. Ancak
Ward ve Kennedy'nin (1993) calismalari, sosyokiiltiirel etkenlerin de bu
slirecin 6nemli bir parcasi oldugunu géstermistir. Bu kapsamda uyum, iki
ana boyutta incelenmeye baslanmistir: psikolojik uyum ve sosyokiiltiirel
uyum. Berry (2005), bu iki boyutu ayrintilandirarak uyumun yalnizca bi-
reyin ruhsal durumu ve i¢sel dengesiyle sinirli olmadigini, ayni zamanda
bireyin giinliik yasam uygulamalarina, sosyal iliskilerine ve cevresel fark-
liliklara ne derece ayak uydurduguyla da ilgili oldugunu belirtmistir. Psi-
kolojik uyum, bireyin genel refahini, duygusal dengesini ve i¢csel memnu-
niyet diizeyini ifade ederken; sosyokiiltiirel uyum, bireyin yeni kiiltiirel
ortamdaki sosyal adetlere, iletisim sekillerine ve giinliik hayatin gerekli-
liklerine ne o6lgiide uyum saglayabildigini temsil etmektedir (Berry,
2005). Bu baglamda kiltiirlenme siireci, bireyin her iki seviyedeki uyum
yetenegini sekillendiren bir zemin sunmakta ve farklh kiiltiirel ortam-
larda bireyin kimlik gelisimini, toplumsal kabultinti ve psikolojik iyilik ha-
lini derinden etkilemektedir.

ULUSLARARASI OGRENCILER

Egitim amaciyla kendi iilkelerinden ayrilarak baska bir iilkede 6grenim
goren bireyler icin literatiirde gesitli terimler kullanilmaktadir. Bu birey-

o«

ler farkli kurumlar ve iilkeler tarafindan “yabanci 6grenci”, “misafir 6g-
renci”, “uluslararasi 6grenci” ya da “yabanci uyruklu 6grenci” gibi ifade-
lerle tanimlanmaktadir (Ozkan, 2019). Bu ¢alismada, literatiirde en yay-
gin kullanima sahip olmasi nedeniyle “uluslararasi 6grenci” terimi tercih

edilmistir. Uluslararasi 6grenciyi Birlesmis Milletler Egitim, Bilim ve Kiil-
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tiir Orgiitii sinir 6tesi bir hareketle vatandaslik bag bulundugu iilke di-
sinda bir ililkede egitim amaciyla kayith bulunan birey olarak tanimlar
(UNESCO, 2009). Ekonomik Kalkinma ve Is birligi Orgiitii ise, uluslararasi
O0grenci ile yabanci 6grenci kavramlarini birbirinden ayirmaktadir.
OECD'ye gore uluslararasi 6grenci, vatandasi oldugu iilke disinda fakat
kalic1 olmayan sekilde egitim amaciyla baska bir iilkede bulunan birey
iken; yabanci 6grenci, benzer sekilde baska bir lilkede egitim goren ancak
uzun slreli oturum iznine sahip kisidir (OECD, 2013). Demirhan (2017),
bu tanimlarin tilkeden tlkeye farklilik gosterebilecegini ve “uluslararasi
6grenci” kavraminin, daha genel olan “yabanci 6grenci” kavraminin bir
alt kategorisi olarak ele alinmasi gerektigini belirtmektedir (Demirhan,
2017).

Diinya genelinde, farkl tilkelere yiiksekogretim diizeyinde egitim almak
icin giden 6grenci sayisinda dikkat cekici bir artis yasanmaktadir. Orne-
gin, 2000 yilinda 2,1 milyon olan uluslararasi 68renci sayisi, 2019 itiba-
riyla 6 milyonu gecmistir (UNESCO, 2021). Bu kiiresel 6grenci hareketli-
ligi, alan yazinda genellikle “itme ve cekme modeli” cercevesinde aciklan-
maktadir (Olcay ve Nasir, 2016).

Mazzarol ve Soutar (2002), bu modelde 6g8rencilerin yurt disinda egitim
alma kararlarini etkileyen baslica itici ve ¢ekici faktorlere odaklanmistir.
itici faktorler; ogrencilerin kendi iilkelerinde karsilastiklar1 egitim
olanaklarinin sinirli olmasi, egitim kalitesine dair beklentiler ve ekono-
mik kosullar gibi unsurlardan olusmaktadir. Buna karsilik ¢ekici faktor-
ler; hedef iilkenin cografi yakinligi, gelismis egitim sistemi, kiiltiirel ben-
zerlikler ve ekonomik a¢idan elverisli kosullar gibi etmenleri kapsamak-
tadir (Mazzarol ve Soutar, 2002).

Bu modelde yer alan bireysel karar unsurlarinin yaninda, tilkelerin ulus-
lararas1 6grenci cekmeye yonelik ytriittiigl politikalarin da 6grenci ha-
reketliligini artiric1 etkisi bulunmaktadir. Pek ¢ok iilke, yiiksekégretim
sistemlerini uluslararasi 6grencilere daha cazip héale getirmek amaciyla
cesitli stratejiler gelistirmektedir. Ornegin, ABD’de égrenci cekme strate-
jileri cogunlukla 6zel kuruluslara devredilerek sistemin rekabet giicii ar-
tirllmistir. Ingiltere, uluslararas: 6grencilere yonelik hizmetleri iyilestir-
mek amaciyla UK Council for International Student Affairs adli ulusal bir
danisma organi olusturmustur. Fransa ise burs olanaklar1 sunmak, 6gren-
cilerin istthdamina destek olmak ve esnek diizenlemeler getirmek gibi
politikalar uygulamaktadir (Levent ve Karaevli, 2013). Bu tarz uygulama-
lar yalnizca 68renci sayisini artirmakla kalmamakta, ayni zamanda bu 6g-
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rencilerin ev sahibi iilkelere sagladig katkilara da bagh olarak sekillen-
mektedir. Nitekim, uluslararasi 6grenciler ekonomik katkinin yani sira
kiiltiirel c¢esitlilik ve bilimsel etkilesim bakimindan da bulunduklar {il-
keye 6nemli faydalar saglamaktadir (Kartal vd., 2018).

Uluslararasi 6grenci hareketliliginin iilkeler acisindan en belirgin katkisi
ekonomik alanda kendini gostermektedir. Giiniimiizde {ilkeler arasinda
artan ekonomik rekabet, yiiksekdgretim sektoriine de yansimis ve bu du-
rum uluslararasi 6grencilerin dolasimini stratejik bir 6neme kavustur-
mustur (Kiroglu vd., 2010). Egitim i¢in tercih edilen tilkelerin bu alandan
elde ettikleri ekonomik kazanglar incelendiginde, uluslararasi 6grenci ha-
reketliliginin ekonomik yoniinin ne denli biyidigi acikca
goriilmektedir. En fazla uluslararasi 68renciye ev sahipligi yapan iilkeler
arasinda yer alan Amerika Birlesik Devletleri, Ingiltere, Kanada, Avust-
ralya ve Yeni Zelanda gibi iilkelerde, uluslararasi egitim hizmetleri ihra-
cat gelirleri agisindan en ¢ok kazang saglayan ilk bes sektor icerisinde yer
almaktadir (Ozoglu vd., 2012).

Ekonomik etkilerinin yani sira, basarili ve yetkin uluslararasi 6grenciler,
egitim aldiklar1 kurumlarin akademik performansini da olumlu y6nde et-
kilemektedir. Bu 6grenciler bilimsel arastirma stireclerine katki sagla-
makta ve egitim kalitesinin artmasina yardimc olmaktadir (Ozer, 2012).
Bu 6grencilerin varligi kiiltiirlerarasi anlayisin gelismesine, kampiis orta-
minda cesitliligin artmasina ve farkl diisiince bicimlerinin ortaya ¢ikma-
sina katkida bulunmaktadir (Bevis ve Lucas, 2007). Tim bu unsurlar
degerlendirildiginde, uluslararasi 6grenci hareketliligi sadece ekonomik
degil; ayn1 zamanda akademik ve kiiltlirel agilardan da ev sahibi iilkelere
o6nemli kazanimlar sunmaktadir.

ULUSLARARASI OGRENCILERIN YASADIGI SORUNLAR

Giiniimiizde uluslararasi 6grenci sayisindaki artis, bu 6grencilerin karsi-
lastiklari ¢esitli sorunlarin akademik glindemde daha fazla yer bulmasina
neden olmustur. Farkli tilkelerde egitim goren 6grencilerin yasadig glic-
liikkler uzun stiredir arastirmalara konu olmakta; bu baglamda ortaya ¢1-
kan problemler, giincelligini ve 6nemini koruyan bir ¢alisma alani haline
gelmistir. Yapilan bir¢ok arastirma, uluslararasi 6grencilerin karsilastik-
lar1 sorunlarin oldukga farklilik gosterdigini ortaya koymaktadir (Bektas,
2008). Bu nedenle, bu boliimde 6nce alan yazinda hangi tiir problemlerin
One ¢iktig1 genel bir cercevede incelenmis; ardindan bu bilgiler dogrultu-
sunda 6grencilerin en sik yasadigl temel sorunlar ele alinmistir.
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Uluslararast literatiir incelendiginde, kendi tilkesi disinda egitim alan 6g-
rencilerin cesitli zorluklarla karsilastig1 goriilmektedir. Ornegin, Wu ve
digerleri (2015) tarafindan Amerika Birlesik Devletleri’'nde yiiriitiilen bir
calismada, uluslararasi 6grencilerin baslica sorunlar1 akademik giicliik-
ler, toplumsal yalnizlik ve kiiltiirel uyum eksikligi olarak gruplandirilmis-
tir (Wu vd., 2015). Malezya’da gergeklestirilen bir baska ¢calismada Alavi
ve Mansor (2011), uluslararasi 6grencilerin daha genis yelpazede sorun-
lar yasadigini ortaya koymustur. Arastirmacilar; saglik sorunlari, ekono-
mik kosullar, kariyer kaygilari, sosyal yasam, kisisel iliskiler, inang ve etik
konular, akademik sistem ve 6gretim yontemlerine dair ¢esitli sikintilarin
yasandigini vurgulamistir (Alavi ve Mansor, 2011).

Benzer sekilde Japonya’da Lee vd. (2017) tarafindan yapilan bir aras-
tirma, 6grencilerin karsilastiklar: problemleri dort ana baslik altinda top-
lamistur: kisisel ve psikolojik zorluklar, giindelik yasamla ilgili meseleler,
sosyokiiltiirel engeller ve konusma diline iliskin sorunlar (Lee vd., 2017).
Tirkiye kaynakl ulusal calismalara bakildiginda ise, Gligli (1996) tara-
findan ytriitiilen ve 90 farkl iilkeden gelen 6grencilerle gerceklestirilen
arastirma dikkat cekmektedir. Bu calismada, 6grencilerin karsilastig
toplam 11 problem alani tespit edilmistir: dil engeli, mali yardim yeter-
sizligi, saglik hizmetlerine erisim, barinma kosullari, sosyal ve bireysel
iliskiler, akademik zorluklar, beslenme ve yasam diizeni, oryantasyon
eksikligi, 68renci faaliyetlerine katilim, kabul ve kayit siirecleri ile dini
hizmetler (Gli¢lii, 1996).

Kocabiyik ve digerleri (2019) tarafindan yapilan bir calismada ise; aka-
demik performans diisiikliigii, tiniversitelerin uluslararasi 6grencilere
yonelik hizmetlerinin yetersizligi, aileden uzak kalmanin yarattig
duygusal zorlanmalar, ayrimcilik deneyimleri, maddi problemler, ba-
rinma giicliikleri, dil yetersizligi ve sosyal dislanma gibi baslica sorunlara
dikkat c¢ekilmistir. Bu bulgular, uluslararasi 06grencilerin sadece
akademik degil, ayn1 zamanda psikolojik, sosyal ve kiiltiirel diizeyde ¢ok
boyutlu uyum sorunlar1 yasayabildiklerini gostermektedir (Kocabiyik,
2019).

AKADEMIK ZORLUKLAR VE DiL PROBLEMI

Ogrencilerin egitim amaciyla kendi tilkelerinden ayrilip farkh bir iilkeye
gitmeleri, beraberinde pek ¢ok farkli alanda zorluk getirebilmektedir. Bu
zorluklar arasinda, 6zellikle 68rencilerin temel amaci olan egitim dusii-
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niildiigiinde, akademik problemler 6n plana ¢ikmaktadir. Akademik ba-
sarisizlik, cogunlukla baska problemlerle, 6zellikle de dil yetersizligiyle
dogrudan baglantili sekilde gelismektedir. Nitekim Sahin ve Demirtas’in
(2014) calismasinda uluslararasi 6grencilerin, aldiklar1 diisiik notlarin
gercek basarilarini yansitmadigini; akademik basarisizliklarinin temel
nedeninin dil konusundaki yetersizlik oldugunu ifade ettikleri gériilmek-
tedir (Sahin ve Demirtas, 2014).

Uluslararasi 6grencilerin egitim diline yeterince hakim olmamalari, aka-
demik yasamda karsilastiklar: giicliiklerin basinda gelmektedir. Dersleri
anlamada zorluk yasayan 6grenciler, derse aktif katilim saglayamamakta,
sinif arkadaslari ve 6gretim elemanlariyla sinirli iletisim kurmakta ve bu
durum akademik basariy1 olumsuz etkilemektedir (Ozoglu vd., 2012).
Universite ortaminda yalnizca giinliik iletisim dili degil, akademik dile
hakimiyet de oOnemlidir. Akademik dilin daha karmasik olmasi,
ogrencilerin konuyu anlamasini ve sinavlardaki performansini dogrudan
etkilemektedir. Ogretim elemanlarinin beklentilerini kavrayamama
(Zhou vd., 2011), ders sirasinda not almakta zorlanma (Huang, 2006),
okuma materyallerini anlayamama, sinavlarda kendini ifade edememe,
anlattiklarini tam olarak kavrayamama, sinif iginde diisiincelerini soézlii
olarak ifade edememe ve O0gretim elemanlarina soru soramama (Geb-
hard, 2010) gibi durumlar, dil yetersizliginin yarattig1 baslica sorunlar
arasindadir.

Dil engelinin, uluslararasi1 6grencilerin akademik performansina etkisi,
birgok arastirmaci tarafindan ele alinmistir. Ortak iletisim dili olarak ka-
bul edilen Ingilizcenin konusuldugu iilkelerde dahi, dil problemlerinin
ogrencileri olumsuz etkiledigi bulgulanmistir. Ornegin, Kuo (2011)
ABD’deki uluslararasi 6grencilerin yasadig1 dil sorunlarina dikkat ¢eke-
rek, bu 6grencilerin genellikle kendi tilkelerinin basarili bireyleri oldu-
gunu ve TOEFL, IELTS veya GRE gibi sinavlardan yiiksek puanlar aldikla-
rin1 belirtmistir (Kuo, 2011). Bu sinavlarda basari elde etmelerinin, aka-
demik basariy1 garanti etmedigine dikkat ¢ekilmis; bu testlerin yalnizca
dil seviyesini Olctiigli, Ogrencilerin akademik dili yeterince
kavrayamamalarinin basarisizliga yol actig1 vurgulanmistir.

Han (2007) tarafindan yapilan bir baska ¢alismada, ABD'de yliksekogre-
nim goren uluslararasi 6grencilerin sinif i¢i katiimlarinin oldukga diisiik
oldugu tespit edilmistir. Bu durumun, 6grencilerin yeterli akademik bil-
giye sahip olmamalari ve yasadiklari kaygi diizeylerinin yiiksekligi ile ilis-
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kili oldugu belirtilmistir. Bu bulgular, dil yeterliliginin yalnzca bir ileti-
sim araci degil, ayni zamanda akademik basari icin temel bir unsur oldu-
gunu ortaya koymaktadir (Han, 2007).

EKONOMIiK SORUNLAR

Akademik ve dil kaynakl zorluklarin yan sira, uluslararasi 6grencilerin
siklikla karsilastigl bir diger temel sorun da ekonomik giicliiklerdir. Bu
6grencilerin barinma, beslenme, saglik hizmetleri, kirtasiye gibi temel ih-
tiyaclarini karsilamalari icin gerekli maddi kaynak genellikle ya ailelerin-
den saglanan maddi destek ya da aldiklar1 burslarla sinirli kalmaktadir
(Snoubar, 2015). Daha 6nceki béliimlerde de ifade edildigi gibi (bkz: ¢a-
lisma imkani), 6grenciler 6grenimleri siiresince tam zamanl degil yal-
nizca siirl saatlerde calisabilmektedir. Bunun yaninda burslarin kesil-
mesi, 6grenim harci 6demek zorunda kalmalar1 ya da konaklama giderle-
rinin yiiksekligi gibi etkenler, 6grencilerin ekonomik anlamda zorlanma-
larina neden olabilmektedir (Ozoglu vd., 2012).

Sherry ve digerleri (2010) tarafindan Amerika Birlesik Devletleri'nde ya-
pilan bir calismada, arastirmaya katilan uluslararasi 6grencilerin
%158,2’sinin mali sikint1 yasadig1 belirlenmistir. Bu 6grenciler, mevcut
burs miktarlarinin yetersiz oldugunu ve ek finansal destege ihtiya¢c duy-
duklarim dile getirmistir (Sherry vd., 2010). Ogrenim {icretleri ve saglk
sigortasi gibi giderler, en ¢ok sikayet edilen konular arasinda yer almistir.
Benzer bir sekilde, Ingiltere’de yiiriitiilen bir arastirmada katihmcilarin
%91’i okul tUcretlerini karsilamakta zorlandiklarini ve bu konuda endise
tasidiklarini ifade etmistir (Maringe ve Carter, 2007). Malezya'dan ¢esitli
tilkelere giden 6grencilerle yapilan bir ¢alismada ise ekonomik zorlukla-
rin en sik yasanan sorunlardan biri oldugu goriilmistiir. Bu 6grencilerin
bir kismi finansal destegi ailelerinden istemek yerine yar1 zamanl islerde
calismay1 tercih ederken, bazilar1 bor¢ alarak bu sorunla bas etmeye
calismistir.

Tirkiye’deki uluslararasi 6grencilerin de benzer ekonomik sikintilar ya-
sadig1 cesitli arastirmalarda ortaya konmustur. Titrek ve arkadaslarinin
(2016) Sakarya Universitesi'nde yiiriittiigii ¢alismada, 6grencilerin
biiylik cogunlugunun burslu oldugu, fakat burs miktarlarinin yasam gi-
derlerini karsilamakta yetersiz kaldig1 belirlenmistir (Titrek vd., 2016).
Ekonomik problemi bulunmayan 6grencilerin cogunlugunu ise ya kismi
zamanli islerde ¢alisanlar ya da biitcelerine gore yasam tarzlarini uyarla-
yanlar olusturmustur. Yardimcioglu ve digerleri (2017) ise Tiirkiye’deki
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uluslararasi 6grencilerin, 6zellikle kendi imkanlariyla egitim gérenlerin,
yasam maliyetlerini yliksek bulduklarini ve maddi a¢idan ciddi zorluklar
yasadiklarini vurgulamistir (Yardimcioglu vd., 2017).

TURKIYE'DE ULUSLARARASI OGRENCILER

Uluslararasi 6grencilerin karsilastigi problemler arasinda kiiltiirel kay-
nakli sorunlarin olduke¢a kapsamli ve ¢ok boyutlu oldugu séylenebilir. Bu
sorunlar yalnizca geleneksel farkliliklardan ibaret olmayip, kampiis kiil-
tliriine uyum saglama, giinliik yasam pratiklerinde karsilasilan gii¢liikler
ve kiiltiir soku gibi daha derin etkiler de icermektedir. Bu baslik altinda,
ozellikle gelenekler, giinliik yasamla ilgili aliskanliklar ve liniversite orta-
mindaki kiiltiirel farkliliklar ele alinacak; kiiltiir soku ise ayr1 bir alt
baslikta degerlendirilecektir. Bireylerin kendi kiiltiirel yapilarindan farkh
bir lilkeye gelerek yeni bir toplumsal diizene uyum saglamaya calisma-
lar1, zaman zaman kiiltiirel uyusmazlhiklara neden olabilmektedir. Ogren-
ciler, geldikleri iilkenin toplumsal normlarina, geleneklerine ve kiiltiirel
degerlerine ayak uydurmakta zorlanabilmektedir (McLachlan ve Justice,
2009).

Kiltiirel uyum siireciyle ilgili yapilan ¢calismalarda, yalnizca toplumsal et-
kilesim degil; yeme icme kiiltlri, kiyafet tercihleri, eglence anlayislari,
dini uygulamalar ve romantik iliskilerde yasanan farkliliklarin da uyum
stirecinde etkili oldugu goriilmektedir (Giile¢ ve ince, 2013). Arastirma-
lar, 6grencilerin bu sorunlar1 genellikle kendi kiiltiirlerine yakin tlke-
lerde daha az yasadiklarini ortaya koymaktadir.

Kiiltiirel farkliliklarin neden oldugu zorluklar, bireylerin geldikleri cog-
rafyaya gore de degisebilmektedir. Yeh ve Inose (2003), 6zellikle kolekti-
vist kiiltiire sahip olan dogu toplumlarindan, bireycilik esasina dayali bat1
toplumlarina giden 6grencilerin kiiltlirel uyumda daha fazla zorluk yasa-
diginm1 belirtmistir. Yaptiklar1 arastirmada, Asya, Afrika ve Latin Ame-
rika’dan gelen 6grencilerin, Avrupa kokenli 68rencilere kiyasla daha fazla
kiiltlirel stres yasadiklar: saptanmistir (Yeh ve Inose, 2003). Arastirmaci-
lara gore bu durum, Amerika’daki kiiltiirel yapinin Avrupa kiiltiiriine
daha yakin olmasindan kaynaklanmaktadir.

Kiltiirel farkliliklar kampiis yasamini da dogrudan etkilemekte ve ulusla-
rarasi 6grenciler i¢in sinif ici etkilesimde cesitli giicliikler yaratabilmek-
tedir. Huang ve Brown (2009), ABD’deki Cinli 6grencilerin derslere kati-
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limda ve dersi anlamada zorluk yasadiklarini belirtmislerdir. Bu duru-
mun arkasinda, Cin’deki egitim sisteminin daha ¢ok 6gretmen merkezli
olmasi, 6g8retim tliyelerinin yonlendirmeleri dogrultusunda pasif 68ren-
menin benimsenmis olmasi yer almaktadir. Buna karsilik, ABD’de egitim
ortamlar1 6grenci merkezli olup tartismaya dayali bir yaklasimi benimse-
mektedir (Huang ve Brown, 2009).

Tirkiye’deki uluslararasi 6grenci hareketliligi zaman i¢inde degisim gos-
termis ve belirli donemlerde dikkate deger artislar yagsanmistir. Bu artis-
lardan ilki, Biiyiik Ogrenci Projesi kapsaminda gelistirilen politikalarla
kendini gostermistir. Tiirkiye’'nin bu alandaki asil ivmeyi 2012 y1li sonra-
sinda kazandig goriilmektedir. Bu donemde, Yurtdisi Tiirkler ve Akraba
Topluluklar Baskanlig1 c¢atis1 altinda organize edilen Tiirkiye Burslari
programi, devlet destekli burs imkanlarini kurumsal bir yapiya kavustur-
mus ve bu sayede Tiirkiye'ye gelen uluslararasi 6grenci sayisinda kayda
deger bir yiikselis yasanmistir. Ayni zamanda liniversitelerin de bu sii-
recte uluslararasilasma hedeflerine yonelik girisimlerde bulunmalari,
Tirkiye'yi diinya genelinde yabanci 6grenci kabul eden tilkeler siralama-
sinda daha iist pozisyonlara tagimistir.

1980’li yillarin baslarina kadar Tirkiye’de uluslararasi 6grencilere yone-
lik belirgin bir yasal diizenleme bulunmamaktaydi. Yabanci 6grenci sayi-
sindaki artis dogrultusunda Milll Egitim Bakanlig: tarafindan bu alanda
cesitli yonetmelikler olusturulmus ve bu 6grencilerin 6grenim siireclerini
diizenleyen hukuki cergeve ortaya konmustur. Bu kapsamda, 1983 y1-
linda ¢ikarilan 2922 sayili “Tiirkiye’de Ogrenim Goren Yabanci Ogrenci-
lere iliskin Kanun” ile birlikte yabanci 6grencilerin sorumluluklari ve tabi
olduklari yasal hiikiimler tanimlanmistir. Bu kanun uyarinca, yabanci uy-
ruklu 6grencilerin Tiirkiye’deki 68renim ve ikamet stiregleri; ilgili kamu
kurumlarinin diizenlemelerine, 5682 sayili Pasaport Kanunu’'na, 5683 sa-
yili Yabancilarin Tiirkiye’de Ikamet ve Seyahatleri Hakkinda Kanun’a ve
diger ilgili mevzuatlara uygun olmak zorundadir (Bas ve Eti, 2020).

1983 tarihli 2922 sayili Kanun, Tiirkiye’de 6grenim goren yabanci uy-
ruklu 6grencilere iliskin yapilan ilk kapsamli yasal diizenleme niteligin-
dedir. Bu yasa ¢ercevesinde "uluslararasi 6grenci" terimi, cesitli devletler
arasi anlagmalar yoluyla ya da kendi imkanlariyla Tiirkiye'ye gelen ve 68-
renim goren yabanci 6grencileri ifade etmektedir. Kanunun ikinci mad-
desinde bu durum acikg¢a ifade edilmekte; Hiikiimetin sagladigi burslar-
dan yararlanan ya da sahsi imkanlariyla gelen yabanci uyruklu 6grencile-
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rin kapsam dahilinde oldugu belirtilmektedir. Bununla birlikte, Tiirk Si-
lahli Kuvvetlerine bagh egitim kurumlarinda 6grenim goéren yabanci 6g-
renciler bu kapsam disinda birakilmistir (Bas ve Eti, 2020).

Uluslararasi 6grencilerin tanimi ise ilk kez 30 Nisan 1985 tarihli “Tiir-
kiye’de Ogrenim Goéren Yabanci Uyruklu Ogrencilere Iliskin Yonetmelikte
yer almistir. Bu yonetmelige gore, yabanci uyruklu 6grenci; Tiirkiye Cum-
huriyeti vatandasi olmayan, her derece ve alandaki egitim kurumlarinda
0grenim goren veya Turkge dil kurslarina katilan birey olarak tanimlan-
mistir (Bas ve Eti, 2020). Bu tanim, Turkiye’deki yiiksek6gretim kurum-
larinin uluslararasilasma siirecinde 6grenci cesitliligini ifade eden temel
yasal dayanaklardan biri olmustur.

TURKIYE’'DEKiI ULUSLARARASI OGRENCi KULTUREL UYUMU

Kiiresel 6lcekte artan 6grenci hareketliligi, yiiksekdgretim kurumlarinin
uluslararasilasmasini hizlandirirken 6grenci ¢esitliligini de beraberinde
getirmistir. Turkiye, son yillarda izledigi disa acilma politikalar1 ve Tiir-
kiye Burslari gibi devlet destekli programlar sayesinde pek cok tilkeden
gelen ogrenciler icin cazip bir egitim merkezi haline gelmistir (YOK,
2024). Bununla birlikte, akademik firsatlarin yaninda bu 6grencilerin
sosyal ve kiiltlirel yasama entegrasyonu dikkatle ele alinmasi gereken bir
konu olarak 6ne ¢ikmaktadir. Kiltlirel uyum, yalnizca “ayak uydurma”
degil; bireyin yeni bir toplumsal ¢evrede anlam iiretme, sosyal baglar
kurma ve kendini ifade edebilme becerisinin gelismesiyle yakindan ilis-
kilidir (Boduroglu, 2024).

Uluslararas1 6grencilerin kiiltiirel uyum siireci, bireysel ve cevresel
degiskenlerin etkilesimiyle sekillenir. Ogrencinin énceki sinirétesi dene-
yimleri, kisilik 6zellikleri ve psikolojik dayanikliligi bireysel diizeyde be-
lirleyici olurken; ev sahibi toplumun tutumlari, tiniversitenin kiiltiirlera-
rasi destek hizmetleri ve kampiis iklimi cevresel faktorler arasinda yer
alir (Ozdemir ve Aydin, 2023). Tiirkiye’de 6grenim géren 6grenciler aci-
sindan bu faktorlerin hem akademik basariy1 hem de psikolojik iyi olusu
etkiledigi cok sayida ampirik bulguyla desteklenmistir.

Kiiltiirel uyum siirecinde en sik karsilasilan engellerden biri dil bariyeri-
dir. Tlrkce yeterliligi olmayan 68renciler, ders ici ve ders disi ortamlarda
iletisim kurmakta zorlanmakta; bu durum yalnizlasma ve dislanma his-
sini tetiklemektedir (Kara ve Akin, 2022). Kiiltiirel semboller, deyimler,
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mizah bicimleri ve beden dili de anlamayi gli¢lestirerek sosyal katilimi si-
nirlar. Bu nedenle, iiniversitelerin yiiksek nitelikli Tiirk¢e hazirlik prog-
ramlar1 sunmalari, 68renci kulliplerini kapsayici hale getirmeleri ve ye-
rel-uluslararasi 6grenci etkilesimlerini artirmalari, kiltlirel uyum iize-
rinde olumlu etki yaratmaktadir (Demir ve Coskun, 2025).

Dil disinda giindelik yasam pratiklerinden kaynaklanan uyumsuzluklar
da 6nemli bir baska boyuttur. Yemek aliskanliklari, ibadet pratikleri, gi-
yim normlari, toplumsal cinsiyet rolleri ve aile yapisi gibi konularda Ttir-
kiye’deki uygulamalarla farkliliklar ¢atisma yaratabilmektedir. Helal gida
temini, ibadet mekanlarina erisim ya da karma egitim sistemine alisma
glclikleri 6grencilerin kiiltiirel kimliklerini koruma ¢abasi ile ev sahibi
toplumun beklentileri arasinda gerilim olusturabilir (Giile¢ ve Ince,
2013). Bu ikili baski, kiltiirel kimlik catismasina yol acarak psikolojik
uyumu olumsuz etkileyebilmektedir.

Tirkiye’deki tiniversiteler, uluslararasi 6grencilerin kiiltlirel adaptasyo-
nunu desteklemeye yonelik girisimler baslatmis olsa da kurumsal yap1
halen gelisme siirecindedir. Oryantasyon programlari ¢ogu zaman teknik
ayrintilara odaklanmakta, kiiltiirlerarasi farkindalik boyutu sinirlh kal-
maktadir. Etkin bir uyum stratejisi icin ev sahibi toplumun tarihsel ve sos-
yal kodlarini tanitan igeriklere, yerel dgrencilerle eslestirme projelerine
ve kiiltiirel degisim giinlerine ihtiya¢ vardir (YOK, 2024) .

Uluslararasi 6grencilerin Tiirkiye’'deki kiiltiirel uyumu ¢ok katmanl bir
slirectir. Bu siireg, 6grencilerin kisisel cabalarinin yani sira tiniversitele-
rin ve toplumun sundugu destekle sekillenir. Uzun vadede Tiirkiye'nin
uluslararasilasma vizyonunu siirdiiriilebilir kilabilmesi, yalmzca 6grenci
sayisini artirmakla degil; bu 6grencilerin sosyal, kiiltiirel ve akademik ac1-
dan kendilerini degerli ve glivende hissetmeleriyle miimkiindiir (Cetin ve
Yildirim, 2025).

SONUC

Ginimiizde yiiksekdgretimde uluslararasilasma, sadece 6grenci hare-
ketliligini artirmakla kalmayip, ev sahibi {ilkenin sosyal, kiiltiirel ve aka-
demik yapisinda derin degisimler gerektiren ¢ok yonlii bir fenomen ha-
line gelmistir. Tiirkiye, son yillarda ytliksekdgretim sistemindeki biiylime,
devlet destekli burs imkanlar1 ve cografi konumu sayesinde uluslararasi
ogrenciler icin 6nemli bir cekim merkezi olmustur. Ancak bu sayisal artis,
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beraberinde bazi niteliksel sorunlari da getirmistir. Tiirkiye'de egitim go-
ren uluslararasi 6grencilerin sayisindaki hizh yiikselise ragmen, bu 6g-
rencilerin kultiirel adaptasyon siireclerini destekleyecek yapisal meka-
nizmalarin yeterince yerlesmedigi goriilmektedir. Bu durum, 6grencile-
rin akademik basarilari, psikolojik iyilik halleri ve toplumsal aidiyet duy-
gulari lizerinde dogrudan etkiler yaratmaktadir. Uluslararasi 6grenciler
icin kiiltiirel adaptasyon, sadece yeni bir ortama alisma siireci olmayip;
ayni zamanda kendi kimliklerini muhafaza ederken ev sahibi kiiltiirle et-
kilesimde bulunma, farkl deger yargilar arasinda denge kurma ve yeni
bir sosyal yasam bi¢imi gelistirme stirecidir. Tlrkiye'ye gelen 6grenciler,
dil, din, sosyal davranislar, toplumsal cinsiyet rolleri, egitim sistemleri ve
yasam tarzi gibi pek ¢cok alanda farkliliklarla karsilasmaktadir.

Bu farkliliklar, adaptasyon siirecinin Kisisel faktorlerin 6tesinde, sosyal
cevre ve kurumsal destek sistemleriyle birlikte sekillendigini gostermek-
tedir. Ozellikle dil yetersizligi, sosyal yalnizlik, dislanma hissi ve akade-
mik iletisimde yasanan zorluklar, 6grencilerin hem akademik perfor-
manslarini hem de psikolojik saglamliklarin1 olumsuz etkilemektedir. Bu
noktada yiiksekdgretim kurumlarina dénemli sorumluluklar dismektedir.
Universitelerin sadece egitim veren kurumlar degil, ayn1 zamanda kiiltiir-
ler arasi etkilesimin yasandigi sosyal ortamlar oldugu unutulmamalidir.
Bu dogrultuda, oryantasyon programlarinin yalnizca akademik bilgi ak-
tarimiyla sinirh kalmamasi; kiltiirler arasi anlayis, empati ve toplumsal
katilimi tesvik edecek iceriklerle zenginlestirilmesi gerekmektedir. Ay-
rica uluslararasi 6grencilerin yerel 6grencilerle daha fazla etkilesime gi-
rebilecegi ortak etkinlikler, sosyal sorumluluk projeleri ve kuliip faaliyet-
lerinin yayginlastirilmasi da kiilttirel biitiinlesmeyi giiclendirecek adim-
lar arasinda yer almaktadir. Universite yénetimlerinin, kampiis haya-
tinda dini, etnik ve kiiltiirel cesitliliklere duyarl politikalar gelistirmesi,
ogrencilerin kendilerini degerli ve kabul gormiis hissetmelerine yardimci
olacaktir. Kiiltlirel adaptasyon siirecinin sadece bireysel cabalarla degil,
kurumsal ve toplumsal desteklerle giiclendirilmesi gerektigi aciktir.

Devlet kurumlari, yerel yonetimler, tiniversiteler ve sivil toplum kurulus-
lar1 arasinda is birligine dayali, kapsayici ve siirdiiriilebilir bir adaptasyon
politikasi olusturulmalidir. Bu politikalar hem akademik yardim hem de
psikolojik danismanlik, sosyal uyum, barinma, dil 6grenimi ve is imkan-
larini iceren ¢ok yonlii bir yapida olmahdir. Ozellikle Tiirkge dil yeterlili-
gini artirmaya yonelik pratik dil egitim programlarinin giiclendirilmesi,
ogrencilerin hem akademik hem de sosyal hayatta daha aktif rol almala-
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rina imkan taniyacaktir. Sonug olarak, Tiirkiye'nin kiiresel yiiksekogre-
tim alaninda rekabetci bir aktor olarak yer alabilmesi, sadece uluslararasi
0grenci sayisini artirmakla degil; bu 6grencilerin kendilerini sosyal, kiil-
tiirel ve akademik olarak “evlerinde” hissettikleri bir ortam yaratmakla
miimkiin olacaktir. Kaliteli bir uluslararasilasma politikasi, sadece 6g-
renci kabul siirecleriyle sinirli kalmamali; 6grencilerin Tiirkiye’'deki ya-
sam slreci boyunca karsilastiklar kiiltlirel ve psikososyal zorluklarin
kapsaml bir sekilde ele alinmasini gerektirmektedir. Bu kapsamda gelis-
tirilecek kiiltiirel adaptasyon stratejileri, hem Tiirkiye'nin uluslararasi
egitimdeki itibarini artiracak hem de 6grencilerin kisisel ve toplumsal dii-
zeyde daha anlamli, verimli ve kalici bir egitim deneyimi yasamalarina
katkida bulunacaktir.
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Yazar Katkilari

Bu makale, yazar tarafindan planlanmis, veriler toplanmis, analiz edilmis
ve tiim yazim asamalari yazarin sorumlulugunda tamamlanmistir.

Cikar Catismasi

Yazar tarafindan ¢ikar ¢atismasinin olmadigi rapor edilmistir.
Fonlama

Herhangi bir fon destegi alinmamistir.

Not

Bu makale, yazarin ytiksek lisans tezinden iiretilmistir.
Etik Bildirim

Bu ¢alisma i¢in etik kurul izni gerekmemektedir.
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EXTENDED ABSTRACT

In recent decades, international student mobility has significantly incre-
ased due to globalization, transforming higher education into a more dy-
namic and multicultural environment worldwide. Turkey, with its histo-
rical, geopolitical, and cultural significance, has emerged as an attractive
destination for students from diverse regions. As of 2023, more than
300,000 international students are enrolled in Turkish universities, be-
nefiting from government scholarship programs and the growing number
of higher education institutions that welcome foreign students. However,
the cultural adaptation process remains a complex and multi-dimensio-
nal challenge that deeply affects students’ psychological well-being, social
integration, and academic performance. Cultural adaptation can be desc-
ribed as a process where individuals negotiate their own cultural identity
while adjusting to the host society’s values, norms, and expectations. This
process involves overcoming language barriers, developing social relati-
onships, understanding new social norms, and dealing with possible disc-
rimination or exclusion. Studies indicate that international students often
experience culture shock during their initial period in a new country. This
phase can be characterized by feelings of anxiety, loneliness, and confu-
sion due to unfamiliar daily practices, food habits, religious practices,
gender roles, and classroom interactions. In Turkey, while various studies
have examined the adaptation experiences of international students, a
comprehensive synthesis that brings together previous findings is still
lacking. This paper aims to address this gap by integrating findings from
multiple theses and articles to provide a holistic perspective on the fac-
tors affecting cultural adaptation and the support mechanisms available.
The analysis highlights the crucial role of language proficiency, especially
Turkish, in easing students’ social and academic integration. Students
with limited Turkish skills often struggle to communicate with local pe-
ers, participate actively in class, or access support services, which may
lead to isolation and academic underachievement. Another significant as-
pect is the sociocultural dimension of adaptation. International students
face challenges in navigating different cultural practices in daily life, such
as food, dress codes, religious observances, and interaction patterns. The
availability of halal food, access to worship spaces, and adjusting to
coeducational settings are commonly cited as points of cultural friction.
Such differences may lead to cultural identity conflicts, which in turn ne-
gatively affect psychological adjustment. Economic difficulties also cons-
titute a considerable obstacle. Many students rely on scholarships or fa-
mily support, which may not be sufficient to cover living costs, tuition
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fees, and other expenses. Research shows that a significant proportion of
international students in Turkey face financial stress, which further
complicates their adaptation process by increasing their vulnerability to
academic and social challenges. Despite these challenges, there are insti-
tutional and social supports that help facilitate adaptation. Universities
provide orientation programs, language courses, counseling services, and
intercultural activities to ease the transition. However, these measures
are often found to be insufficient in scope and depth. Orientation sessions
frequently focus on administrative procedures, while lacking content that
raises intercultural awareness or encourages meaningful interaction
between local and international students.

Therefore, it is crucial for Turkish universities to develop more inclusive
and sustainable adaptation strategies. Peer mentoring programs, buddy
systems, cultural exchange events, and integrated student clubs are effec-
tive ways to enhance intercultural dialogue and help international stu-
dents feel a sense of belonging. Universities should also provide training
for academic staff to increase cultural sensitivity and awareness, enabling
them to better support students in diverse classroom settings. The host
community’s attitudes play a significant role in shaping students’ expe-
riences as well. Positive interactions with local students and staff can re-
duce feelings of alienation and contribute to the development of social
support networks. Conversely, perceived discrimination or indifference
from the host community can amplify feelings of exclusion and hinder
successful adaptation. In conclusion, the cultural adaptation of internati-
onal students in Turkey is a multidimensional process that requires indi-
vidual effort as well as systematic institutional and societal support. Uni-
versities should move beyond merely increasing international student
numbers and focus on providing environments that promote social inclu-
sion, cultural understanding, and academic success. Developing compre-
hensive orientation programs, fostering peer networks, and creating cul-
turally sensitive support mechanisms will not only benefit international
students but also enhance the internationalization strategies of Turkish
higher education institutions. Given Turkey’s ambition to strengthen its
position as a global hub for higher education, it is essential to address the
cultural, social, and academic needs of international students compre-
hensively. By doing so, Turkish universities can ensure that international
students not only enrol but thrive contributing to a richer, more diverse,
and inclusive academic environment.
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ABSTRACT

The emergence and development of the art of storytelling in classical Ara-
bic literature progressed in parallel with both the influence of oral tradi-
tions and the spread of Islam. The Abbasid period, considered the golden
age of Islam, marks one of the brightest periods of Arabic literature and
storytelling. In this period, especially “One Thousand and One Nights” and
the fable genre hold an important place. The allegorical narratives used in
this genre added depth to the story and ensured that social values were
reflected. This research aims to examine the art of storytelling that took
shape between 500-1200 AD in Arabic literature. The subject will focus on
the narrative types, themes and stylistic features in works written between
the 6th and 12th centuries AD. The research will reveal the narrative tech-
niques in the works of the classical period by examining the literary aes-
thetics, linguistic structures, cultural context and effects on society of Ara-
bic storytelling. The importance of this study is to contribute to our under-
standing of the origins and development of the art of storytelling in the
Arab world. The research was conducted using a descriptive method. It ad-
dresses the story themes by providing brief and general examples from the
important works of this period.

Keywords: Arabic Literature, Classical Period, Story, Qissa, Fable.
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KLASIK ARAP EDEBIYATINDA HiKAYE SANATI

0z

Klasik Arap edebiyatinda hikaye sanatinin dogusu ve gelismesi hem sozlii
geleneklerin etkisiyle hem de Islam’in yayilmasiyla paralel olarak ilerle-
mistir. Islam’in altin cag1 olarak kabul edilen Abbasi dénemi, Arap edebi-
yat1 ve hikaye sanatinin en parlak donemlerinden birini isaret etmektedir.
Bu donemde, 6zellikle “Binbir Gece Masallar1” ve fabl tiirii 6nemli bir yer
tutmaktadir. Bu tiirde kullanilan alegorik anlatimlar, hikayeye derinlik ka-
tarak toplumsal degerlerin yansitilmasini saglamistir. Bu arastirma, Arap
edebiyatinda miladi 500-1200 yillar1 arasinda sekillenen hikaye sanatini
incelemeyi amaglamaktadir. Konu, 6zellikle miladi VI. ve XII. yiizyillar ara-
sindaki donemde yazilmis eserlerde yer alan anlati tiirlerine, temalara ve
stilistik 6zelliklere odaklanacaktir. Arastirma, Arap hikayeciliginin edebi
estetiklerini, dilsel yapilarini, kiiltiirel baglamini ve toplum tlizerindeki et-
kilerini inceleyerek, klasik donem eserlerindeki anlat1 tekniklerini ortaya
koyacaktir. Bu ¢alismanin 6nemi, Arap diinyasinda hikaye sanatinin ko-
kenlerini ve gelisimini anlamaya katki saglamaktir. Arastirma, betimsel bir
yontemle yapilmistir. Bu donemin 6nemli eserlerinden kisa ve genel or-
nekler verilerek hikaye temalarini ele almaktadir.

Anahtar Kelimeler: Arap Edebiyati, Klasik Donem, Hikaye, Kissa, Fabl.

INTRODUCTION

Classical Arabic literature occupies a pivotal position in the historical evo-
lution of narrative art, distinguished by its rich oral traditions and endur-
ing storytelling heritage. This study aims to investigate the structural and
thematic dimensions of storytelling within this literary period, with a par-
ticular focus on its aesthetic functions and cultural significance. The cen-
tral objective is to analyze how storytelling in classical Arabic literature
not only operates as a literary expression but also serves as a medium
through which the cultural, religious, and social dynamics of the time are
articulated.

The scope of the research extends from the 6th to the 12th centuries AD,
encompassing both written texts and orally transmitted narratives that ex-
emplify key developments in the art of storytelling. The analysis will ad-
dress various narrative forms, recurring themes, stylistic and linguistic
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features, as well as the broader impact of these stories on individual and
collective consciousness. Within this framework, the study will consider a
range of narrative genres, including folk tales and religious-ethical narra-
tives that emerged within the Islamic cultural context.

The originality of this research lies in its systematic approach to the multi-
faceted nature of storytelling in classical Arabic literature, contributing a
new perspective to the existing body of scholarship. By examining the in-
terplay between literary tradition and sociocultural structure, this study
seeks to demonstrate that classical Arabic storytelling is not merely a his-
torical artifact but a foundational element that continues to influence con-
temporary literary and cultural paradigms.

This genre, which is considered as a sub-branch of prose, is referred to as
Fenn al-Qasas wa'r-Rivayat in literary history sources . Here the word
Qasas refers to the story and Rivayat to the novel. The novel was one of the
weakest branches of literature in classical Arabic literature, despite its
prominence in Western literature (Zaydan, n.d: II/294). But the art of story
is an oral genre that has been known since the Jahiliyyah period. It has
been said in different fields such as Qasas es-Samr, al-Qasas et-Tarihiyye,
Qasas al-Ayyam, Qasas al-Hubb, Qasas al-Hayavan, Qasas al-Jin. After Is-
lam, this genre became associated with preaching and guidance (Katt,
2009: 130). During the First Islamic period, the Companion al-Tamim al-
Dar1 was the pioneer of this art. He asked the Caliph Umar for permission
and the caliph granted him to tell the story. Initially these stories were told
in the masjids and were very popular with people. During the reign of the
four caliphs, these stories were mostly told at night. The subject of these
stories included exhortation and invitation to God (Salih, 2006: 141).

During the Umayyad period, storytelling continued in the same way as it
did during the reign of the four caliphs. However, unlike that period, the
scope of the story widened and it started to be told in the palaces of the
Umayyad caliphs and the mansions of the governors in the Islamic geogra-
phy (Salih, 2006: 141).

During the Abbasid period, the art of storytelling experienced its most bril-
liant period with many different types. In this period, the genres were di-
vided into fabricated stories, heroic stories, funny stories, love stories, an-
imal stories, jinn stories, religious stories and philosophical stories. These
genres were sometimes handled in the form of short stories and some-
times in the form of long novels (Suleyman, 1950: 18).
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During the Abbasid period, because of the interaction with different cul-
tures and nations, a few such works were translated from Indian and Per-
sian culture by such figures as Abdullah Ibn al-Mukaffa and Jabla b. Salim.
These authors transmitted works such as Kalililah wa Dimne, Rustam and
Isfendiyar, al-Adab al-Kabir, Hezar Legend, Shahrazat, Behram and Nursi
from Persian; Sindbad, Biidasef from Hindi. However, many of these sto-
ries have been lost and some of them have been altered from the original.
In addition to these, the Arabs read stories that had reached their hands,
such as Qissatu Antara, Elf Leyl wa Layla, Abi Zayd al-Hilali, Firuzshah.
Most of these stories were composed after the 3rd century AD (Zaydan,
n.d: 11/294).

The limited studies on the art of story in classical Arabic literature high-
light the need for broader literary examination and discussion in this field.
The storytelling tradition of this period has mostly been summarized in
works focused on modern Arabic narrative, often briefly discussed with
references to stories like Kalila wa Dimna and One Thousand and One
Nights. Therefore, it can be said that the role of storytelling in classical Ar-
abic literature, both on an individual and societal level, should be ad-
dressed in greater detail to fill this gap.

The stories that emerged during the Abbasid period are analyzed in sev-
eral different genres in terms of their subject matter (Teymiir, 1948: 36).
These are original stories based on the tales of the Jahiliyyah period and
dealing with historical facts; translated stories translated from the lan-
guages of other nations; al-Qasas al-Hezliyya written for the purpose of
making people laugh, and al-Qasas al-Fuqahiyya written for the purpose of
entertaining the public; Qasas al-Hubb, which deals with the concept of
love and affection; Qasas al-Hayavan, which is written for educational pur-
poses about animals or with animals as protagonists;‘Qasas al-Jinn, which
is written about the jinn and Qasas al-Alem al-Ulwi, which deals with the
otherworldly realm.

METHODOLOGY

This study is a descriptive inquiry into the formation and typology of nar-
rative art in classical Arabic literature. The research questions focus on
how narrative genres were classified within the classical period, around
which themes these genres evolved, and how their features resonate in the
modern Arabic short story and narrative tradition. The chronological
framework of the study extends roughly from the 6th to the 12th centuries
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AD, encompassing the formative and mature phases of Arabic literary pro-
duction. The sources examined include both literary histories recognized
by scholars as representative of the classical Arabic canon and modern ac-
ademic works on Arabic literature. The analysis employs a descriptive
method, aiming to outline the principal themes of classical narratives with-
out delving into stylistic or linguistic minutiae. Through this approach, the
study seeks to reveal the essential narrative patterns that shaped the early
aesthetics of Arabic storytelling.

THEORETICAL FRAMEWORK

This study is grounded in several theoretical approaches in order to exam-
ine the art of storytelling in classical Arabic literature through a systematic
lens. Primarily, the Parry-Lord theory of oral tradition provides a founda-
tion for understanding how oral transmission shaped the narrative struc-
tures of classical Arabic storytelling. This framework serves as a key refer-
ence point for explaining the continuity and transformation of narrative
forms during the transition from oral to written culture. In addition, theo-
ries of allegory and fable are employed to uncover the symbolic dimen-
sions and conceptual features of moral and didactic narratives. Together,
these approaches enable a holistic analysis of the thematic and aesthetic
functions of original, translated, and fable-type stories within the classical
period of Arabic literature.

CONTRIBUTION AND ORIGINALITY

This study distinguishes itself from previous research by examining the art
of storytelling in classical Arabic literature not only in terms of literary
content but also through a descriptive analysis of its generic diversity and
narrative structures. While existing studies have typically addressed gen-
res such as qissa, epic, or magama in isolation, this research approaches
them within a comprehensive framework that includes original, trans-
lated, fable, love, jinn, and entertaining narratives. In doing so, the study
aims to fill a thematic and systematic gap in the literature by jointly explor-
ing the historical development and internal taxonomy of narrative forms
in classical Arabic literature.

ORIGINAL STORIES
These stories are the tales of the Arabs, usually dating back to the
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Jahiliyyah period, and deal with themes such as social life, heroism, gener-
osity, tribalism, and the feeling of revenge. These stories are also historical
documents representing the pre-Islamic Arabian tradition and have sur-
vived to the present day after Islam. Even after they became Muslims, Ar-
abs recited these tales before a battle to encourage their soldiers. When
they became civilized and established various states, they began to pay
closer attention to these stories, which have historical value. Before com-
piling a story, they would expand and magnify it with a number of oral tra-
ditions. Of course, in the meantime, since the main purpose of the story
was to mobilize the emotions of the people, the narrator would make ex-
aggerations in the story and make additions to the story according to the
situation. Thus, the story was expanded in terms of subject and purpose,
and with the changes made, it became popular and eventually compiled in
this way. This is how the Arabs incorporated all stories into Arabic litera-
ture. In addition, in order not to cast a shadow on the truth of an event
while narrating it, they based the narrators of the stories on famous narra-
tors such as al-Asma'i and Abt Ubaydah (Zaydan, n.d: 11/295). This has
caused the original authors of many ancient stories to be forgotten.

Highlights of the original stories that tell the true stories of the Arabs in-
clude the following:

The Story of Antara

It is one of the most comprehensive stories in Arabic literature and con-
sists of a series of intertwined stories. It is a heroism and love genre that
deals with the customs, traditions, social life and wars of the Jahiliyya pe-
riod. Although most of the names mentioned in the story are real, it is also
true that they are sometimes exaggerated. It was written many times dur-
ing and after the Islamic period. The most famous of these is the story writ-
ten by Yusuf b. Ismaili in the late Xth century AD during the reign of Az-
izbillah, the Fatimid caliph of Egypt (975-996 AD). This work, written in
stages, is the best and most useful of the Arabic stories. Western scholars
have also translated it into their own languages in its entirety (Zaydan, n.d:
11/295).

In terms of style, it has a weak style in that the expressions are not strong,
the relations between the sections are insufficient, the prose is weak and
there are many repetitions (al-Fakhoury, 1986: 601).

The story of Antara is rooted in the significant events and figures of the
Pre-Islamic period, aiming to reflect the brave and noble spirit of the Arab
world. The narrative begins with the tale of Antara’s mother, Zabiba, who
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is later revealed to be the daughter of a Sudanese king. She is captured dur-
ing a battle by her father, Shaddad, and eventually marries him. From
there, the story shifts to Antara’s birth and growth. According to the nar-
rative, even as an infant, Antara exhibited extraordinary strength and en-
ergy, tearing through the strongest swaddling cloths. By the age of two, he
had demolished a tent; at four, he killed a dog; by nine, he had slain a wolf,
and as a young shepherd, he defeated a lion. The narrative then shifts to
recount how Antara, born to a slave woman, was initially regarded as a
slave himself. His struggle for freedom, his love for his cousin Abla, and the
perilous quests he embarks on to win her heart are highlighted. As the
story unfolds, Antere’s relationships with prominent Arab warriors and
poets are explored, alongside his notable prowess in poetry. Furthermore,
according to the tale, Antara, the hero who vanquished the Jews of Khay-
bar, extends his travels beyond the Arabian Peninsula, meeting rulers and
leaders across Iraq, Syria, Iran, North Africa, and Spain. Always by the side
of his allies, he engages in battle with their enemies. As the narrative pro-
gresses, it also touches on certain tales related to the figures of Prophet
Ibrahim, Prophet Muhammad, and Imam Ali. Positioned at the cusp of the
transition from the Pre-Islamic era to the rise of Islam, Antara’s virtuous
life is depicted, painting him as a hero who paved the way for the coming
of Islam. In this light, he is symbolically linked to the early Islamic con-
quests, particularly in the regions mentioned above. The story of Antara’s
adventures in Iran also provides rich insights into the wars of the era, the
traditions in royal courts, and aspects of Iranian life. This inclusion sug-
gests the possibility of the work being enriched by a strong Persian au-
thor’s additions. Moreover, Antara’s encounters in the courts of Byzan-
tium, France, and Rome lead him as far as Egypt, Sudan, and India. The
story offers detailed accounts of the Christian communities and Crusaders
in Syria and Byzantium, their customs, the lifestyle and attire of the clergy,
and the distinct features of their religion. The narrative also addresses the
misconceptions held by Christians about Muslims during the time the work
was written (Muhtar, 1991: 238).

The Story of Baqr and Taghlip

As the title suggests, it is a story about the two sons of Viil, Baqr and Ta-
ghlip, and their tribes, and is closer to the present day in terms of history.
The author added odes and some imaginary elements to the story. Alt-
hough itis not known for certain, it is rumored that these narrations, which
are intended to reinforce the heroic feelings of the Arabs, belong to Mu-
hammad b. Ishagq, or it is possible that the author of the story added some
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narrations and complementary information from Ibn Ishaq. The story was
published in Basra in 1305 AD in a book of 120 large pages (Zaydan, n.d:
11/296).

The story recounts the War of al-Basts, a long and bloody conflict between
two powerful Arab tribes: Bana Bakr and Banii Taghlib. This war, which
took place between the tribes of Bakr ibn Wa’il and Taghlib ibn Bakr, was
sparked by a seemingly trivial incident—the wounding of a she-camel be-
longing to an elderly woman named Bastis by a chieftain from Taghlib.
What began as a personal affront quickly escalated into a relentless feud,
marked by cycles of vengeance and bloodshed, lasting intermittently for
forty years. The conflict finally came to an end through the intervention of
al-Mundhir 111, the King of al-Hirah (Kapar, 1995: 15).

Poetry and oratory are integral parts of this narrative. Through their poets,
both sides express the valor of their tribes and the treachery of their ene-
mies. The story delves deeply into concepts such as Arab codes of war,
courage, loyalty, betrayal, sacrifice, and revenge. It also contains accounts
of how women played an influential role in these struggles. This tale is not
merely a historical account of conflict but also a representation of the epic
storytelling tradition in Arabic literature. These poetry-laden tales contin-
ued to evolve and shape narratives in the Islamic period as well. Notably,
the works of poets like Antara ibn Shaddad, Amr ibn Kulthum, and Tarafa
ibn al-Abd frequently echo the themes and battles of such conflicts.

The Story of Shayban and Kisra Anushirvan

It is a story consisting of seventy printed pages and based on historical
events, with mostly imaginary elements. Because the Iranian ruler
Anfishirvan wanted Numan's daughter Harka bint Mutajarride, a war
broke out and the story revolves around this war. The story contains a
number of additions and verse odes. The story was collected from Ibn Nafi
al-Tamimi on the narration of Bishr b. Marwan al-Asadi. The historical
events up to the point of narration are not the inventions of the Arabs
themselves, but the expansions made by the generations who told and lis-
tened to the story before it was compiled. Because stories come through
transmission, they become different with the changes in narration style
arising from each person's own nature. Thus, with the change of genera-
tion, events turn into stories. In fact, many narrations of ancient societies
are in this style (Zaydan, n.d: 11/297).

Shayban is one of the foremost heroes of the Arabs, a distinguished warrior
and leader. Kisra Anushirvan, the ruler of the Sassanid Empire in Persia, is
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renowned for his sense of justice and strong leadership. According to the
story, Shayban is summoned to the presence of Kisra Anushirvan.
Anushirvan admires Shayban's exceptional skills and bravery, and he as-
signs him a task. Kisra holds great respect for Shayban's courage, warrior
spirit, and honor. The interactions between these two figures revolve
around a struggle for honor in warfare and strategies concerning govern-
ance. While Shayban shows respect to Anushirvan, the story also tells of
the challenges he faces in his own efforts to defend the honor and freedom
of the Arabs. This tale is a significant reflection of the cultural interaction
between Arabic literature and Persian mythology. It also draws attention
as a representation of the Arab-Persian wars and the complex relation-
ships between the two. The connection between Shayban and Kisra
Anushirvan symbolizes a heroic understanding and leadership style that
transcends cultural boundaries. In summary, this story is not merely a his-
torical narrative but also sheds light on the deep ties and heroic values
shared between Arab and Persian cultures.

TRANSLATED STORIES

Within the rich corpus of classical Arabic literature, translated narratives
occupy a significant place in the transmission and transformation of story-
telling traditions. These tales, rendered into Arabic from various foreign
languages, particularly Persian and Sanskrit, not only expanded the the-
matic and stylistic horizons of Arabic literature but also served as conduits
for cross-cultural literary exchange. Far beyond simple linguistic transfers,
such translations introduced new narrative structures, ethical paradigms,
and literary aesthetics, offering valuable insights into the intellectual and
moral worlds of the source cultures.

Among the most influential of these translated works are Alf Layla wa-
Layla (One Thousand and One Nights) and Kalila wa-Dimna. Both texts
have endured for centuries, becoming integral to the Arabic literary canon.
One Thousand and One Nights, with its complex, nested narrative struc-
ture and incorporation of motifs from Indian, Persian, and Arab traditions,
exemplifies the syncretic nature of Arabic storytelling. Meanwhile, Kalila
wa-Dimna, originally a Sanskrit collection of animal fables with didactic
aims, became a cornerstone of Arabic moral literature through its eloquent
use of allegory and symbolism.

These translated narratives did not merely enrich Arabic literature with
new content; they catalyzed the development of indigenous narrative
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forms and laid the groundwork for a literary tradition that valued both en-
tertainment and ethical instruction. As such, the translation of stories from
other cultural and linguistic spheres played a formative role in shaping the
narrative imagination of classical Arabic writers and readers alike.

Alf Layla wa Layla

One Thousand and One Nights (Alf Layla wa Layla) is not merely a compi-
lation of folk tales; it stands as a significant masterpiece in classical Arabic
literature, distinguished by its literary values, narrative techniques, use of
language, and symbolism. This work transcends the boundaries between
popular and aristocratic literature, blending the worlds of individuals from
different social strata.

The language of One Thousand and One Nights possesses a rich and multi-
layered structure. The strong phonetic and rhythmic qualities of Arabic
play a crucial role in the storytelling. Particularly, the narratives, where the
boundaries between night and day, reality and fantasy become blurred,
create a profound mystical atmosphere, facilitated by the fluid and flexible
nature of the language. Each story reflects the influence of various folk ta-
les and literary traditions, thereby enhancing the linguistic diversity of the
work. Beyond the well-known folktales, One Thousand and One Nights of-
fers deep metaphors and allegorical narratives. These tales, which can of-
fer profound insights into the human condition, often critique individual
and societal values. For example, in many of the stories, universal themes
such as love, betrayal, ambition, and justice are articulated through meta-
phors. The animal figures in the stories, particularly in works like Kalila wa
Dimna, serve as metaphors for human nature. As characters, animals be-
come tools for criticizing human society and conveying educational mes-
sages. These metaphorical narratives not only provide individual moral
lessons but also offer instructive teachings on social justice.

One of the strongest aspects of One Thousand and One Nights is its use of
symbolism. Ancient Eastern literature has long been adept at employing
symbolism, and One Thousand and One Nights continues this tradition
with remarkable strength. The symbols in the stories direct the reader to
reflect on particular themes or moral lessons. For instance, the continuous
transition between night and day symbolizes the transient nature of time
and the inevitable changes within the human lifespan. The class differ-
ences between palaces and slaves symbolize hierarchical societal struc-
tures, and sometimes the stories also depict the collapse or transformation
of these structures. These symbols reinforce the multi-layered nature of
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the text, offering the reader not only surface-level entertainment but also
a social and cultural analysis. The theme of dreams also frequently appears
as a symbol. Dreams question the boundaries between reality and imagi-
nation, aligning with the fantastical nature of the work. Dreams also carry
deep symbolic meanings, such as rebirth, escape from reality, or personal
and societal transformation.

While One Thousand and One Nights presents a delightful and captivating
narrative, it simultaneously carries a strong element of social critique.
Many of the stories address themes such as ambition, injustice, social class
disparities, and selfishness. These themes are deepened through symbol-
ism and metaphor, emerging as both individual and societal critiques. Par-
ticularly notable is the portrayal of female characters in the stories. At
times, these women appear as figures who resist societal norms, offering a
significant discourse on the place of women in Arab society. Furthermore,
many of the tales present an allegorical narrative about how a strong and
intelligent woman can have a profound impact on society.

Many researchers have disagreed about the origin of this story, which con-
sists of a series of stories, each part of which is read in one night. The wide-
spread opinion is that this story was translated into Arabic before the Xth
century AD based on the Persian story book called Hezar Efsane (A Thou-
sand Legend) (al-Fakhoury, 1986: 603). Indeed, the famous historian al-
Masiudi gives the following information about this issue in his work Murij
al-Zahab:

“Many people have said that this work is a collection of ahbar (supersti-
tions) that some of the people around the court told to gain favor with the
kings by telling various stories. Its method is also almost identical to that
of other stories translated from Persian, Hindi and Greek. People called it
“Elf Laila and Laila” and it tells about the king, the vizier, the king's concu-
bine Shahrazad and the rest of the court circle (al-Mas’tdi, 1973, 11/86).”

On the other hand, about the story called Hezar Efsane, which is said to be
the source of the Thousand and One Nights, Ibn Nedim says that a king
married a woman, had sex with her for one night, and then killed her the
next day and married a beautiful and powerful concubine named Shah-
razad, and the events unfolded in this way (Ibn Nadim, 1973: 78).

The Arabs translated the “Thousand and One Nights” from Persian before
the IVth century Hijri and expanded it by adding to it and making some
changes (al-Fakhoury, 1986: 603). When the story is read, these changes
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in terms of wording and style are easily recognized. In particular, the men-
tion of coffee drinking in the story and even the mention of kings living in
the last periods clearly show this. According to a preferred view, the sur-
viving version of the story was completed after the XVIth century AD. Be-
cause when the present form of the story is compared with Hezar Efsane
in various aspects, it is seen that although the original of the story is in
Persian, it has taken a form that can be completely attributed to Arabic lit-
erature. Moreover, the elements of the story, the time and place, the events
and the people in the story provide information about the social structure
of the Arab society of the period in which the story was adapted, not about
ancient Iranian society. The orgies of pleasure and entertainment de-
scribed in the story are also the habits of this period (al-Fakhoury, 1986:
612).

Kalila and Dimna

Kalila and Dimna, one of the first and most important works of the fable
genre, was written in Sanskrit by a wise philosopher named “Beydeba”
during the reign of an Indian ruler named Depshelim. Later, when the Ira-
nian ruler Anushirvan learned that such a work was in the treasury of the
Indian ruler, he commissioned Berzaweyhi, a learned philosopher who
knew Persian and Hindi well, to buy this work written by “Beydeba”.
Thereupon, Berzawayhi established close ties with the official who held
the key to the treasury where the book was hidden and quickly translated
it. When he returned to his country, he read it in the presence of the ruler.
Later, Ibn al-Mugaffa translated this work into Arabic and introduced it
into Arabic literatiire (Chalabi, 1941: 1/1507; Karaismailoglu, 2002: 210).

The language of the work skillfully employs the phonetic and rhythmic
qualities of Arabic, adding depth to the narrative. The narrators, especially
Kalila and Dimna, serve as both the storytellers and characters, taking on
dual roles that enrich the text. This multi-layered narration enhances the
complexity of the work, offering readers various perspectives. “Kalila and
Dimna” features an allegorical structure, presenting animals endowed
with human traits to critique the moral and social structures of human so-
ciety. For instance, the lion Bankala symbolizes tyranny and injustice,
while the stories of Kalila and Dimna metaphorically depict the dangers of
the struggle for power and authority. This allegorical framework rein-
forces the work’s educational and thought-provoking aspects. The symbols
employed in the work carry profound meanings. For example, the figure of
the lion Bankala represents sovereignty and power, while Dimna’s greed
and schemes illustrate how individual interests can threaten the social
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structure. These symbols strengthen the multi-layered nature and deeper
meanings of the work, offering the reader not only superficial entertain-
ment but also a social and cultural analysis.

Kalila and Dimna is a collection of moral tales. Its heroes are chosen by
animals representing people of various characters. Translated into Arabic
from Pahlavi, the work consists of an introduction and five parts called tan-
tra (the state in which one uses one’s intellect). Ibn al-Mukaffa, however,
did not content himself with a mere translation, but added an introduction
and some chapters. The work was originally intended for the intellectual
class, but the attractiveness of its content soon made it a popular book for
the public. Therefore, it has undergone some changes as it passed from au-
thor to author. As a matter of fact, the information in Ibn Kutayba’s Uytin
al-Akhbar does not correspond to the present copy (Furat, 1996: 11/222).

AL-QASAS AL-HAZALIYAH (ENTERTAINING STORIES)

These stories are stories based on entertainment and laughter. Such sto-
ries are sometimes short and sometimes long. Since the style used in such
stories, which are based on imagination in terms of subject matter, is sim-
ple and easy, there is no monopoly in their language, that is, a style based
on excessive art (Salih, 2006: 142).

The most famous person known in this field is Abii Hayyah al-Namiri, a
muhadram poet who lived during the Umayyad and Abbasid periods (Ibn
Nadim, 1973: 177, 185). One such story of al-Namirl is as follows:

“One day I came across a deer and I shot an arrow at it. [t ran away from
my arrow and it did not hit it. But the arrow deceived him and after a while
it hit him and knocked him down.”

As can be seen, this story, which is quite short and based on elements of
imagination and exaggeration, is a good example of the kind of stories
mentioned above. Another story of this kind by al-Namiri is as follows:

“] shot an arrow at a deer and when the arrow came out of the bow, I felt a
love for the deer, so I ran after it and caught it by the tail before it reached
the deer.”

Abu Sa'id b. al-Durraj al-Tufayli is also known for this kind of stories. One
of the stories he wrote in this genre is as follows:

“I was walking with my son when a funeral passed in front of us. There was
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a woman crying at the head of the body and she was saying: They are tak-
ing you to a house without a bed, without a sheet, without a quilt, and with-
out bread and water. Hearing this, my son said to me: “My father! By Allah,
they are taking this body to our house. I asked him, -How? “Because these
attributes that she mentioned are the attributes of our house.”

AL-QASAS AL-FUKAHIYAH (FUNNY STORIES)

It is one of the short story types written for entertainment and laughter.
They are more mature stories in terms of artistic aspect. The protagonist
(ravi) in such stories is mostly the author of the story and resembles mod-
ern stories. The best example of this type of story is the story of Nahid b.
Sawma. This character is a Bedouin poet whose language is fluent. He is
one of the poets of the Abbasid state. When he came to Basra, the narrators
learned poetry and language from him. He told them his stories (Salih,
2006: 147). Part of one such story as follows (al-Isfehani, n.d: XII/35):

“I decided to go to a friend of mine in Aleppo, who was said to be from
Khaélid b. Yazid b. Mu'awiya. I stopped in a village called the village of Baqr
b. 'Abdillah al-Khilali. There I saw many different houses made of red, in-
terlocked together. Suddenly I noticed many people with their faces and
backs turned. They were wearing clothes that looked like flowers. I said to
myself: Today must be one of the Eids of Sacrifice or Ramadan. Suddenly I
remembered what I had forgotten and said: I set out from the deserts of
Basra in the month of Safar, and these two Eids have already passed. So
what is this that [ am seeing!

While [ was standing there in a daze, a man came up to me, took me by the
hand and led me to a large house. A bed was spread on the floor and a
young man was on it. People were gathered around him and he was recit-
ing poems for them. I said to myself, “This must be the emir I was told
about, sitting on his bed and people sitting in his presence.” I said to him:
Peace be upon you! A man pulled me by the arm and said, “He is not the
Prince...”

QASAS AL-HUBB (LOVE STORIES)

Such stories have been in existence since the Jahiliyyah period. During the
Abbasid period, they became quite widespread and many such stories
were written.

One of these stories is Abu Bakr Muhammad b. Dawud b. ‘Ali al-Isfahani's
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(b.917) story al-Zuhra, which consists of one hundred chapters, each chap-
ter containing one hundred couplets of poetry. Abi 'Umar Ahmad b. Mu-
hammad b. Faraj al-Jabbani (b. 942) also wrote a book of this kind and
named it “al-Hadaik”. This book consists of two hundred chapters with two
hundred couplets in each chapter. However, there is no mention of any-
thing other than Andalusians in this book (Salih, 2006: 151).

One of the best stories written in this field is Abu Muhammad Ali b. Ahmad
b. Said b. Hazm's (d. 1076) Tawku'l-Hamama fi’'l-Ulfati wa’l-Ullaf. This
book, which stands out for the beauty and simplicity of its style, gave Ibn
Hazm an opportunity to observe the situation of women and their disposi-
tions. Because he spent his childhood and youth around them (Salih, 2006:
151).

Abi Muhammad Ja‘far b. Ahmad al-Sarraj also wrote a book entitled
Mesari al-Ushshak. This book consists of twenty-two chapters. In this
book, the stories, ahbar and poems of the lovers are included. Here, the
concept of alover is not limited to two people who love each other, but also
includes the love of God. Lovers of jinn, animals, birds and trees are also
discussed here. The loves that stand out in the book is characterized by
their chastity. The stories end with a request for repentance and for-
giveness (Salih, 2006: 151). Some of the works that should be mentioned
in this field are Dawiid al-Antaqi’s “Tezyin al-Aswak f1 Ahbari al-Ushshak”
and Shahab al-Din Ahmad b. Abi Hajjah al-Talmisani's Divan al-Sababa.

QASAS AL-HAYAWAN (FABLES)

Tales and stories written in the language of animals are a very common
literary genre in world literature. In these tales, words and deeds are at-
tributed to animals under a mask or a pseudonym. These stories contain
moral aims, social and pedagogical lessons, as well as critical political is-
sues.

Some literary researchers state that the emergence of this genre is related
to politics. They say that this genre emerged during periods of oppression
and tyranny. In fact, they point to the fact that the people who wrote in this
genre were slaves or mawali as evidence (Hamide, n.d: 38). Ahmad Amin
says in this regard: “In times of oppression, when kings and rulers op-
pressed people, there was a dire need for this genre. At that time, no critic
could criticize their actions, and no preacher could give them good advice
to dissuade them from their actions. Therefore, stories of this kind
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emerged to advise rulers to be just (Amin, 1933:1/222).”

Some of the animal stories were translated into Arabic from other lan-
guages. The most important of these is Ibn al-Mugqaffa's translation of
“Kalila wa Dimna” from Pahlavi, as mentioned above (Karaismailoglu,
2002: 210).

The authors who wrote stories in this field enriched their animal stories
with political and social concepts. Some of these authors had caliphs, emirs
and governors represented in such stories in the hope that they would re-
alize some maxims. One of the stories written for this purpose and told
about the caliph al-Ma'miin is as follows:

“On a sleepless night, the caliph called a night companion to him and he
said to the caliph: O Amir of the believers! There was an owl in Mosul and
an owl in Basra. The owl of Mosul married his son to the daughter of the
owl of Basra. Then the owl of Basra said: I do not accept your son's mar-
riage unless you give my daughter a hundred villages as mahr. The owl of
Mosul replied: I cannot afford it, but if our governor, may Allah bless him,
give us a year's respite, [ will do it.

Thereupon, Caliph al-Ma'miin took note of this situation and sat on the
divan al-mazalim. He was fair to the people and carefully examined the af-
fairs of the governors, workers and the people (al-Ibshihi, 1953:1/108).”

Sahl b. Hartin (d. 830) is one of the authors who wrote works in this field.
His books containing animal stories are “Kitab al-Ghazaleyn”, “Kitab Seala
wa Afrd” and “Kitab al-Namr wa’s-Sa'leb” (Ibn Nadim, 1973: 192). The
summary of the story of al-Namr wa's-Sa’leb is as follows:

“A fox named Merzouk, whose name was Abu's-Sabbah, lived in a valley
with his wife. There was no one in this valley except the two of them. They
both lived in abundance and prosperity. One day a fox (Abu'l-Mughelles
Tar1q), a friend of Merzouk, came to him and advised him to leave this val-
ley because it was a floodplain. He discussed this with his wife, but she ob-
jected to leaving the valley on the grounds that the fox was jealous of them.
After a while, the valley was suddenly flooded and Merzouk grabbed hold
of a piece of driftwood, which carried him to the sea and threw him on one
of the islands in the sea. Merzouk was astonished at this situation. He did
not hear a sound or see anyone on the island. He spent the night here hun-
gry. In the morning, a hungry wolf named Mugqabir came to him. After they
met each other, he asked the wolf why he was hungry on this island where
there were so many gazelles and cows. He replied that it was the property
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of the Tiger King (Mansoor b. Muzaffar), who was a tyrant and did not show
kindness to anyone. The fox named Merzouk asked this wolf to go to the
tiger and pay his respect and obedience to him. After thinking for a while,
the wolf agreed.

The wolf went to the tiger and presented the situation. The tiger accepted
the situation and appointed the wolf governor of one of the regions on the
island.

The wolf went to his fox friend, whom he had made his vizier and scribe,
and after a while they were both well off and comfortable. Soon the wolf
broke the agreement and took possession of the things the tiger had allo-
cated to him. So the tiger wrote to the wolf and threatened him, telling him
to keep his word. The wolf consulted with his vizier, the fox, who repeat-
edly told him to obey the tiger and be kind to him. However, the wolf con-
tinued to ignore his offense and the correspondence between him and the
tiger went on and on. Eventually a fierce battle took place between them,
which ended with the wolf being killed and the fox being taken prisoner.
As each of them was killed one by one, it was the fox's turn. The fox
shouted, “I have some advice for the king.” But he asked to be left alive in
exchange for giving this advice. Then the fox talked to the tiger on the one
hand and his viziers on the other about the state of man, his shortcomings,
his maturity, his intellect, his share of wisdom, his place in knowledge, his
influence on human behavior, his good morals, and all kinds of situations
that would carry man to the highest heights and bring him to maturity. The
tiger saw the superiority of the fox's intellect, his logic, the quality of his
words, the influence of his opinions, the soundness of the evidence he
brought, and ordered him to be rewarded. He gave him a position near him
and consulted with him and acted on his views until his death.”

In this story, Sahl b. Hartin represented the political life of his time and the
situation of the governors with the language of animals.

al-Jahiz's “Kitab al-Hayawan” can also be considered one of the works writ-
ten in this field, even though the author dealt with the life, characteristics,
nature and attributes of animals in this work.

One of the works that can be considered of this type is Ikhwan al-Safa's
treatise “Tuda'i'l-Hayawanat ala al-Insan”. The content of this treatise is as
follows (Ikhwan al-Safa, n.d: 11/204):

“A group of merchants, artisans and scholars were caught in a storm at sea
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and their ship was washed away to an island with good weather and abun-
dant crops. Within days of landing on the island, they got used to island life
and began to live a good life. After a while they decide to stay on this island
permanently. During their stay, they resist the animals on the island to take
advantage of them. But the animals do not accept this and refuse to obey
the humans.

The animals seek refuge with the island's ruler, a jinn known for his justice,
and reject the way humans treat them. The lord of the island sets up a court
to resolve the problem and says: “Does man have the right to lord it over
the animals or not?” Both sides argue the case in the presence of the judge.
After several sessions, the verdict is given in favor of man. This is because
man is a saint of Allah. He has praised qualities and the knowledge of cer-
tainty. So the ruler orders the animals to submit to the yoke of man.”

This story also reflects the thoughts and philosophy of the Ikhwan al-Safa
group.

Abu'l-Ala al-Ma'arri also wrote stories in this field. Some of them are “Kitab
al-Kaif, Kitab al-Tayr, Kitab al-Usfurin, Risalat al-Sahil wa'l-Shahij”. There
are also some animal stories in “al-Fusiil wa-al-Ghayat” (al-Ma’arri, 1977:
184-187).

QASAS AL-JINN (JINN STORIES)

These are stories in which jinns and demons play the role of the main char-
acters. This role serves an idea that the storyteller wants to convey to peo-
ple (Salih, 2006: 159).

One of such stories is the story of Di'bel and the Jinn Zebeyan. In this story,
Di'bel b. Ali al-Khuza’1 (d. 866) encounters a man in the form of a jinn in
Nishapur (al-Muli, n.d: 1V/407).

One of these stories is Iblis fi Diyafeti Ibrahim al-Mawsili, which is about a
conversation between Ibrahim al-Mawsili and the devil (al-Muli, n.d:
1IV/403).

QASAS AL-ALEM AL-ULWI (ESCHATOLOGICAL STORIES)

These stories are based on the events of Isra'a and Mi'raj, which are men-
tioned in the Qur’an, hadith and narrations of muhaddiths. Some scribes
were inspired by such events and used them as a source for their artistic

84



stories (Salih, 2006: 162).

Abu'l-A'la al-Ma'arr1 has two stories in this field. These are Risalat al-
Malaike and Risalat al-Ghufran. Risalat al-Mala’ike contains the answers to
some of the questions Ma‘arri was asked about sarf. The reason for this
name is that the names of angels such as Azrael, Munkir, and Nekir are
among these questions and he begins his answer with these questions.
Risalat al-Ghufran is the answer to a long letter written to Ma'arr1 by a poet
named Ibn Karth. In this work, Ma'arri takes Ibn Karth on a journey
through the afterlife, taking him through Paradise and Hell (Karaaslan,
1999: 416).

As can be seen, the art of storytelling in Arabic literature of the classical
period has become a genre that has developed significantly and its field
has expanded. Stories were written in almost every field and these stories
were written in a fluent and comprehensible style far from art. These sto-
ries sometimes shed light on the historical and social events of the period
and sometimes on the political situation of the period.

CONCLUSION

In classical Arabic literature, the art of storytelling emerges as a rich do-
main encompassing a wide range of genres and themes. From folk tales
and religious parables to heroic epics and fables, this vast spectrum not
only reflects a literary heritage but also provides profound insights into
the social structure, cultural values, philosophical viewpoints, and
worldview of the time. For instance, works such as One Thousand and One
Nights, Arabic fables, Islamic parables, and the heroic tales of the Jahiliyyah
period bear the traces of the multifaceted social structures, beliefs, life-
styles, and philosophical thoughts of Arab society’s past. These stories are
not merely a source of entertainment but also significant milestones in the
intellectual evolution of individuals and societies.

The period spanning from the Jahiliyyah era to the end of the Abbasid ca-
liphate marks a crucial turning point in the development of Arabic story-
telling. The Jahiliyyah period shaped its narratives with stories of inter-
tribal conflicts, heroism, moral values, and social order. The tales of this
era are rich with themes of wars, heroics, and individual courage. During
the Umayyad and Abbasid periods, however, storytelling underwent a
transformation. Influenced by courtly literature, stories became more so-
phisticated, multi-layered, and diversified. During this period, a balance
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was struck between simple narratives, influenced by folk culture, and the
complex tales shaped under the influence of aristocratic court literature.

The evolution of Arabic storytelling also reflects the cultural fluidity and
interaction between the common folk and the elite. While stories in the
popular realm served as a tool to meet the emotional and cultural needs of
society, courtly narratives adopted a more intellectual and sophisticated
language. The interaction between these two levels of storytelling played
a significant role in the later development of modern storytelling in Arabic
literature. As a result, the art of storytelling in Arabic literature created a
ground where different social classes and cultural layers intersected, gain-
ing widespread popularity both among the masses and in the courts.

In conclusion, classical Arabic storytelling was not merely a tool for enter-
tainment but also an important vehicle for passing down the moral values,
religious norms, cultural codes, and social structure of society from one
generation to the next. These stories have shaped the emotional and intel-
lectual development of individuals at both personal and societal levels,
while also exploring deep philosophical and ethical questions by address-
ing universal themes of the human condition. In this context, the art of sto-
rytelling in Arabic literature has served not only as a literary genre but also
as a crucial means of transmitting the cultural heritage of society, preserv-
ing it for future generations.
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EXTENDED ABSTRACT

As a subgenre of prose literature, the art of storytelling is referred to in
literary historical sources as Fann al-qasas wa'l-riwayat (the art of narra-
tives and stories). Storytelling, a well-established oral tradition, has been
known since the pre-Islamic (Jahiliyyah) period. It manifested in various
forms such as Qisas al-samar (tales of evening gatherings), Qisas al-
tarikhiyyah (historical tales), Qisas al-ayyam (tales of days), Qisas al-hubb
(love stories), Qisas al-hayawan (animal fables), and Qisas al-jinn (tales of
the jinn). Following the advent of Islam, storytelling became closely asso-
ciated with religious preaching and guidance. Initially narrated in
mosques, these stories attracted considerable attention from the public.
During the era of the Four Rightly Guided Caliphs, these stories were pri-
marily delivered orally at night and centered on themes of moral exhorta-
tion and calling people to God.

In the Umayyad period, storytelling continued in a similar vein but ex-
panded in scope. In addition to being told in mosques, tales began to be
recited in the palaces of Umayyad caliphs and in the residences of gover-
nors across the Islamic world. Under the Abbasid Caliphate, storytelling
reached its zenith and diversified into multiple subgenres. These included
fictional tales, heroic epics, humorous stories, romantic narratives, animal
fables, tales involving jinn, religious stories, and philosophical narratives.

Due to cultural interaction and integration during the Abbasid era, works
from Indian and Persian traditions were translated into Arabic by promi-
nent literary figures such as ‘Abd Allah ibn al-Muqaffa® and Jabalah ibn
Salim. These included Kalila wa Dimna, Rustam and Isfandiyar, al-Adab al-
Kabir, Hezar Afsane, Shahrazad, and Bahram and Nursi from Persian
sources, and Sindbad and Budasaf from Indian literature. However, many
of these works were either lost over time or altered significantly from their
original forms. Concurrently, Arabs continued to read stories such as
Qissat ‘Antara, Alf Layla wa Layla (The Thousand and One Nights), Abl
Zayd al-Hilali, and Firtizshah, many of which were compiled after the 3rd
century AH.

The stories produced during the Abbasid period can be categorized by
theme and structure into several subgenres. These include: "original sto-
ries" rooted in pre-Islamic traditions and historical events; "translated sto-
ries" adapted from other languages; al-Qisas al-Hazliyya (comic tales)
meant to amuse; al-Qisas al-Fukahiyya (entertaining tales) for public en-
joyment; Qisas al-Hubb (romantic tales) that explore love and affection;
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Qisas al-Hayawan (animal fables) with moral instruction through anthro-
pomorphic characters; Qisas al-Jinn (tales of jinn); and Qisas al-‘Alam al-
‘Ulwi (stories of the celestial realm), inspired by eschatological themes.

Original stories typically recounted legends from the Jahiliyyah era, re-
flecting themes such as heroism, generosity, tribal loyalty, and revenge,
and thus served as both cultural records and historical documents from
pre-Islamic Arab society. Among the most prominent examples are: the
Antara cycle—one of the most comprehensive epic stories in Arabic liter-
ature, interwoven with multiple sub-narratives; the Bakr and Taghlib tale,
centered on the long-standing tribal conflict known as the War of al-Basiis;
and The Tale of Shayban and Kisra Antishirwan, a semi-fictitious historical
narrative composed of around seventy printed pages.

Translated stories reflect the influence of foreign literatures on Arabic nar-
rative traditions, primarily through translations from Persian and Indian
sources. These stories provide valuable insights into the literary cultures
from which they originated. Notable among them are Kalila wa Dimna and
Alf Layla wa Layla (The Thousand and One Nights), which remain central
to the classical Arabic storytelling tradition.

Entertaining tales, composed for amusement, vary in length and are usu-
ally imaginative in content. Their simple and accessible language distin-
guishes them from more elaborate literary forms. Comic stories, a subset
of entertaining tales, are often short narratives characterized by mature
artistic form, where the protagonist (often the narrator) resembles the au-
thor himself, aligning them with aspects of modern storytelling. A key ex-
ample is the story of Nahid ibn Sawmah, a Bedouin Abbasid poet known
for his eloquence, who taught poetry and language in Basra.

Love stories have been a persistent narrative form since the Jahiliyyah pe-
riod, but they flourished particularly during the Abbasid era. Notable
works in this genre include al-Zuhrah by Abta Bakr Muhammad ibn Dawiid
al-Isfahani (d. 297/917), comprising one hundred chapters each with one
hundred verses; Tawq al-Hamamah fi al-Ulfa wa al-Ullaf by Abi
Muhammad ‘Ali ibn Ahmad ibn Sa‘id ibn Hazm (d. 456/1076); and Masari"
al-‘Ushshaq by Abii Muhammad Ja‘far ibn Ahmad al-Sarraj. Additional no-
table works include Tazyin al-Aswaq f1 Akhbar al-‘Ushshaq by Dawud al-
Antaki and Diwan al-Sababah by Shihab al-Din Ahmad ibn Abi Hajlah al-
Tilimsani.

Tales of jinn focus on supernatural beings such as jinn and devils, often

90



€

used as symbolic figures to convey specific messages or moral insights. Ex-
amples include the story of Di‘bil and the Jinn of Dhubyan, which recounts
the poet Di‘bil ibn ‘Ali al-KhuzaT's (d. 246/866) encounter with a man in
jinn form in Nishapur; and Iblis fi Diyafat Ibrahim al-Mawsili, describing a
dialogue between the musician Ibrahim al-Mawsilt and the devil.

Eschatological stories, based on themes of the afterlife, draw inspiration
from Qur'anic verses, hadith, and early Islamic narratives, particularly the
accounts of the Isra’ and Mi‘raj (Night Journey and Ascension). Some
scribes incorporated such themes into artistic literary narratives.

From the Jahiliyyah period to the end of the Abbasid era, the art of story-
telling in Arabic literature evolved under the dual influence of popular cul-
ture and refined courtly traditions. While shaped by oral and communal
practices on one hand, it was also molded by the sophisticated tastes of the
elite. This evolution—from its tribal origins to its cultural flourishing un-
der the Umayyads and Abbasids—Iled to a rich, multilayered narrative tra-
dition that ultimately laid the groundwork for the emergence of modern
Arabic fiction.
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0Z

Tezkire kelimesi; anmak, hatirlamak manasindaki zikr kokiinden tiiremis-
tir. Divan siiri geleneginde sairlerin hayatlarindan s6z edip onlarin siirle-
rinden 6rnekler veren eserlere tezkiretii’s-su’ara veya sairler tezkiresi adi
verilmistir. Zaman icerisinde tezkire yazmak gelenek haline gelmistir. Tez-
kireler giiniimiizdeki biyografik tiirlerin temeli olarak diisiiniilmektedir.
Eski Tiirk edebiyatinin konularindan biri de mizahtir. Mizah kavrami ye-
rine giiniimiizde latife, niikte, fikra kelimesi kullanilir. Eski kiiltiirtimiizde
ise mutayebe, mutdyebat ve miilatafa kelimeleri kullanilmistir. Latifeler in-
sanlari giildiiren, neselendiren ayni zamanda ince manalar igerir. Miistakil
latifeleri iceren eserler bulundugu gibi, eserler icerisinde de bazen latife-
lere rastlamak miimkiindiir. Latifelere rastlayabilecegimiz eserlerden biri
de tezkirelerdir. XVIII. yiizyi1lda yazilmis, Hiiseyin Ramiz’in en 6nemli eseri
Adab-1 Zurafa’sidir. Hiiseyin Ramiz’in tezkiresi bazi sairler hakkinda Salim
ve Safayl tezkirelerinde yer almayan bilgiler sunmasj, sairin tezkireyi ken-
dine has tslup ile yazmasi sebebiyle divan siiri lizerine ¢calisma yapan aras-
tirmacilar icin 6nemli bir kaynaktir. Hiiseyin Ramiz tezkire icerisinde sair-
lere ait latifelere yer vermistir. Bu latifeler araciligiyla sozii glizellestirmis,
biyografik bilgiyi zenginlestirerek tezkireyi ilgi cekici hale getirmistir. Bu
calismada; Adab-1 Zurafa hakkinda kisaca bilgi verildikten sonra tezkirede
tespit edilen sairlerle ilgili latifeler tizerinde durulmustur.

Anahtar Kelimeler: Tezkire, Hiiseyin Ramiz, Adab-1 Zuraf3, Latife.
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LATIFAS IN HUSEYIN RAMIZ’S ADAB-E ZURAFA

ABSTRACT

The term tadhkirah is derived from the root dhikr, which means “to men-
tion” or “to remember.” In the tradition of Divan poetry, works that re-
count the lives of poets and provide examples of their poetry are called
tezkiretii’s-su‘ara or “poets’ tadhkirahs.” Over time, writing tadhkirah be-
came a tradition in Turkish literature. Today, tadhkirahs are considered
the foundation of biographical genres.

One of the subjects of classical Turkish literature is humor. Instead of the
term humor, the words latifah, nuktah, and figrah are used today. In earlier
cultural contexts, the terms mutayabah, mutayabat, and mulatafah were
used. Latifas are remarks that amuse and cheer people while also contain-
ing subtle meanings. Some works consist entirely of latifas, while in others
they may occasionally be encountered. One type of work in which latifas
can be found is tadhkirah.

The most important work of Huseyin Ramiz, written in the eighteenth cen-
tury, is Adab-e Zurafa. Huseyin Ramiz’s tadhkirah is an important source
for researchers studying Divan poetry, as it provides information about
certain poets that is not found in the tadhkirahs of Saleem and Safayi, and
because the author composed it in his own distinctive style. In his tadh-
kirah, Huseyin Ramiz included latifas attributed to poets. Through these
latifas, he enhanced the beauty of expression, enriched the biographical in-
formation, and made tadhkirah more engaging. In this study, after briefly
introducing Adab-e Zurafa, the latifas identified in the tadhkirah are exam-
ined. The latifas are evaluated in terms of their subject matter.

Keywords: Tadkirah, Huseyin Ramiz, Adab-e Zurafa, Latifah.

GIRIS
Nesir dilinin tarihsel gelisiminde, biyografi geleneginin icine dahil edilen
sair tezkirelerinin 6nemli bir yeri bulunmaktadir. S6zlii ve yazili kaynak-
lardan beslenip gelisen tezkireler incelendiginde; Anadolu ve Anadolu di-
sinda yetisen sairlerin ¢cogu hakkinda bilgilere sahip olmak miimkiindiir.
Tezkire miiellifleri eserlerini yazarken basta edebiyat sohbetlerinin ger-
ceklestirildigi edebl muhitler olmak iizere degisik mekanlarda baska kisi-
lerden dinleyip edindigi bilgilere ya da kendisinin sahit oldugu olaylara yer
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vermislerdir. Tezkirelerde biyografik bilgiler igerisinde sairlere ait latife-
ler de bulunmaktadir.

Latife kavraminin klasik Tiirk edebiyatindaki yerini anlamak i¢in 6ncelikle
bu kavramin anlam cercevesine bakmak gerekir. Ibrahim Altunel sozliikte
insanlar giildiiren, neselendiren hos ve giizel s6z, 6zellikle saka, espri an-
lamina gelen latifenin s6zle anlatilmasi gii¢ olan ince anlam, giildiirecek tu-
haf s6z ve hikadye oldugunu dile getirmistir (Altunel, 2003: 109). Latife bu
yoniiyle mizahin kapsami igerisinde yer almaktadir. Mizahin islevsel yo-
niine dikkat ¢ceken Ismail Yardimci ise mizahin akli bir unsur oldugunu, ilk
olarak XV. yiizyilda kabul edildigini, nasil kullanildigina dair bilgilerin XVI.
ylizyila dogru arastirilmaya baslandigini; XVIIL. yiizyilda ise mizah yapan-
larin sanatsal ve edebi metinlerde mizahi kullanmaya yetenekli kisiler ola-
rak goriildiigiinii ifade etmistir (Yardimc1 2010: 5). Siileyman Solmaz ise
mizahin bir mizac isi oldugunu, mizah kavramiyla birlikte bugiin saka, eg-
lence, latife, niikte kavramlarinin da dilimizde kullanildigini; mizahin top-
lumun bir ihtiyact oldugunu ve klasik Tiirk edebiyati liriinlerinde de var
oldugunu ifade etmistir (Solmaz, 2011: 17, 29). Bu degerlendirmeler bir
arada diisiiniildiigiinde; mizah ve latifenin hem kisisel yaraticiliga hem de
toplumsal baglama bagli olarak sekillenen, klasik Tiirk edebiyatinin anlam
ve islev dlinyasini zenginlestiren ¢ok katmanh kavramlar oldugu anlasil-
maktadir.

Latifeler, hem giinlimiiz kiiltiiriinde hem de Osmanli kiiltiiriinde énemli bir
yere sahip olan mizahi ve diisiindiiriicii yonleriyle dikkat ceken kisa anlati
ornekleridir. Osmanl kiiltiiriinde mizahin toplumsal ve Kiiltlirel hayatla
kurdugu iliski, latifelerin tarihsel islevini anlamak ag¢isindan kritik 6neme
sahiptir. Bu nedenle Tunca Kortantamer Kurulustan Tanzimat’a Kadar Os-
manli Dénemi Tiirk Mizahinin Kisa Bir Tarihi adli makalesinde mizahin
toplumdaki yerini kapsamli bicimde ele almistir. Latifelerin yalmzca bir
glilmece unsuru olarak degil, ayn1 zamanda sosyal bir iletisim araci1 olarak
goriilmesi gerektigini acik bicimde ortaya koymustur. Kortantamer maka-
lesinde; Osmanli’da ¢ok zengin ve genis bir mizah kiltiiriiniin var oldu-
gunu, mizah diinyasi araciligiyla toplumun alt ve {ist katmanlar1 arasinda
pek cok bulusma noktasinin bulundugunu belirtmistir (Kortantamer,
2004: 170). Onun bu tespiti latifelerin siradan eglence unsurlari olmaktan
ote, Osmanl toplumunun farkli kesimleri arasinda kiiltiirel unsurlarin ta-
sinmasina aracilik eden bir yapi sundugunu géstermektedir. Bu durum; la-
tifelerin yalnizca s6zlii aktarimla yayilan kiiciik hikayeler degil ayni za-
manda donemin toplum ve zihniyet yapisini yansitan metinler oldugunu
ortaya koymaktadir. Ayn1 zamanda latifeler sdylendikleri donemin dil ve
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tslup o6zellikleriyle halk deyim ve sdyleyis unsurlarin1 da icermektedir
(Sona, 2017: 420) Boylece latifelerin tarihsel ve kiiltiirel baglami, onlarin
tezkirelerde neden bu kadar yaygin bicimde kullanildigin1 anlamamiza
yardimci olur.

Tezkirelerin hem biyografik hem de anlatisal birer metin olarak degerlen-
dirilmesini saglayan unsurlardan biri, yazarlarin anlati biitiinliigiint des-
teklemek iizere latifelere bagvurmalaridir. Mine Mengi’'nin Sehi ve Latifi
Tezkirelerinde Biyografi ile Hikaye Birlikteligi adli makalesinde latifenin
bu cok yonli islevini en agik bicimde ortaya koyan degerlendirmeler bu-
lunmaktadir. Ona gore bu latifeler, biyografik bilgilerin tekdiizeligini kir-
mak ve metne dogal bir akis kazandirmak amaciyla metne serpistirilmis
kiiciik anlati unsurlaridir. Tezkirelerde latifenin karsiligi olarak kullanilan
mutayebe veya cogulu olan mutayebat, Arap¢a kdkenli olup “hos, zarif, eg-
lendirici fikra ve hikdyeler” anlamina gelmektedir. Bu mutayebatin ¢ogu,
tezkire yazarlarinin kulaktan duyma bilgilerle aktardiklar: kisa hikayeler-
dir. Bu nedenle hem gelenek icindeki islevleri hem de yaygin kullanim bi-
cimleri ac¢isindan Kkiiciik hikaye olarak adlandirilmaktadir. Gliniimiiz aras-
tirmalarinda ise bu boliimlerin kimi zaman anekdot ya da anlati terimle-
riyle karsilandig1 goriilmektedir (Mengi, 2017: 25). Biitlin bu kullanmim
farkliliklari, tezkirelerin yalnizca biyografik bilgi veren eserler olmadigini;
ayni zamanda edebi Kisilikleri canli ayrintilar, mizahi dokunuslar ve anla-
tisal zenginliklerle ortaya koymaya calisan metinler oldugunu da goster-
mektedir.

Mengi’'nin bu ifadesi tezkirelerdeki latifelerin yalnizca yan unsurlar olarak
degil, anlatinin yapisal bir bileseni olarak islev gérdiiglint ortaya koymak-
tadir. Bu yoniiyle latifeler, biyografik bilgilerin duraganligini kirarak kisi-
lerin karakterine, sosyal cevrelerine ve donemin mizah anlayisina dair
canli bir arka plan olusturmaktadir. Dolayisiyla tezkirelerin sadece bilgi
veren eserler degil, anlatisallif1 6ne ¢ikaran edebi metinler oldugunu da
destekler niteliktedir.

Latifelerin icerik yoniinden neleri yansittigim1 degerlendiren arastirmaci-
lar da bu tiirtin toplumsal fonksiyonuna isaret etmektedir. H. Dilek Batis-
lam Divan Edebiyatinda Latife ve Hezl adli makalesinde latifelerde yalnizca
gllmece unsurunun degil, giinliik hayatin ayrintilarinin, insanlarin dii-
slince diinyalarinin, gelenek ve goreneklerin, farkl sosyal siniflarin ve in-
san tiplerinin tasvir edildigini, kelimelerin ¢ogu zaman iki anlama gelecek
sekilde kullanilarak bir i¢ anlam olusturuldugunu, boylece giiliing ifadele-
rin ortaya ciktigini dile getirmistir (Batislam, 2013: 230). Batislam’in bu
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tespiti, latifenin hem toplumsal hem de dil agisindan zengin bir tiir oldu-
gunu; mizahin, ¢ok anlaml dil kullanimiyla giiclendirildigini ortaya koy-
maktadir.

Latifelerin islevsel ¢esitliligini vurgulayan bir diger énemli arastirmaci
Agah Sirr1 Levend'dir. Agah Sirr1 Levend Divan Edebiyatinda Glilmece ve
Yergi adli makalesinde latifelerin bazen 6nemli kisilerin karakterini canli
bir bicimde yansittigini, bazen belirli topluluklarin 6zelliklerini ortaya
koydugunu, bazen de higbir kisiyi dogrudan hedef almadan insanin giiliing
veya acinasli hallerini resmedildigini ifade etmistir (Levend, 1970: 44). Bu
yaklasim, latifelerin yalnizca bireysel hikayeler degil, ayni zamanda done-
min diisiince dlinyasini, insan tipolojisini ve sosyal iligkilerini yansitan kiil-
tiirel belgeler oldugunu dogrular niteliktedir. Latifenin bu genis islev alani,
tliriin tarihsel gelisimiyle birlikte diisiiniildiigiinde daha anlamli hile gel-
mektedir. Nitekim latifenin klasik Tiirk edebiyati icinde edebi bir terim
olarak yerlesmesi XVI. yiizyilldan sonradir. Bu donemden itibaren latifele-
rin derlendigi mecmualar “letaif-name” adiyla yayginlasmistir (Ekinci,
2013: 751). Ancak latifenin mizahi kokleri ¢cok daha eskidir. inci Giir-
biiz'tin Bir Siir Mecmuasindaki Hicivli Soyleyisler makalesinde mizah ko-
nulu hikayelere XIII. ylizyildan beri rastlanmadigini; letaif mecmualarinin
ilk 6rnegi XV. ylizy1l sonunda goriildigiinii ve XVI. yiizyildan itibaren bu
tlir sistematik bir bicimde yayginlastigini ifade edilmistir (Glirbiiz, 2011b:
89). Bu tarihsel stireklilik Levend’in isaret ettigi islevsel ¢esitliligin rastlan-
tisal olmadigini, uzun bir kiiltiirel birikimin sonucu oldugunu ortaya koy-
mustur.

Latifenin boyle giiclii bir gelenek olusturmasinin temel nedenlerinden biri
mizahin yalnizca konudan degil, dilin yaratic1 kullanimindan beslenmesi-
dir. Yusuf Vuran ¢alismasinda letdif-namelerde kelimelerin genelde cinash
olarak kullanilarak birden fazla anlam verilmek istendigini ve bu yolla gtil-
diirti etkisinin artirildigini belirtmistir. Ona gére bu ¢ok anlamlilik, latife-
lerin cekirdek bir olay etrafinda gelisip mizahi bir sonla tamamlanan kisa
anlatilar haline gelmesini saglamaktadir (Vuran, 2019: 10). Bu baglamda
latifelerin tarih boyunca gosterdigi siireklilik; tematik derinlik ve dilsel 6z-
glinliikle birleserek s6z konusu tiiriin edebi yapida belirgin ve gii¢lii bir
konum edinmesini saglamistir.

Bu dilsel yap1 ve mizah anlayisi dzellikle tezkirelerde genis bir uygulama
alan1 bulmustur. Tezkireler, latifeler acisindan olduk¢a zengin olup giinii-
miiz arastirmacilari i¢in gecmisin kiiltiirel mirasina erisim firsati sunmak-
tadir. Mehmet Arkin ¢alismasinda latifelerin hem edebi hem sosyolojik
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hem de dilbilimsel acidan énemli bir kaynak hiiviyetine sahip oldugundan
so0z etmistir. Latifelerle ilgili su bilgileri vermistir:

Ozellikle devrin zihniyetini arastirmak isteyen tarihgi ve edebiyat tarihgi-
leri i¢in engin ve zengin bir kaynak olan letéifler; ilim ehlinin sosyal ve si-
yasi elestirilerinde elini atese dokunmadan yararlanabilecegi bir vasita ol-
dugu gibi, egitim ve 6gretimde muallimlerinin giildiirerek egitmek ama-
ciyla en fazla basvurdugu metotlardan birisidir de. Ayn1 zamanda bu tiir,
dilin tarihi seyrini takip etmek isteyenler icin essiz bir kaynaktir (Arkin,
2015:9).

Dilin tarihsel degisimini izlemek icin essiz bir malzeme sunan latifelerin
klasik Tiirk edebiyatindaki islevini en iyi yansitan érneklerden biri de
letaif-namelerdir. Bu baglamda Bursali Cinani'nin Bedayiu’l-Asar’, Zati'nin
Letaif'i, Lami’'nin Mecmau'l-Letdif’i, Tokatli Ebubekir Kani'nin Letaif ve
Hezliyat tiiriin 6nemli 6rnekleri arasinda yer almaktadir. Bu eserler; do-
nemin mizah anlayisini, s6z sanatlarini ve sosyal hayatini yansitan 6zgiin
metinlerdir. Hem klasik edebiyat arastirmacilarinin hem de kiiltiir tarihci-
lerinin ilgisini ¢ektigi icin latife konusu lizerine bircok ¢alisma yapilmistir.
Latifelerle ilgili calismalar genel olarak tanimi ve islevi, tarihi seyri ve me-
tinlerdeki kullanimy, kiiltiirel ve sosyal islevi lizerinedir. S6zii edilen calis-
malar, latifelerin nesir ve tanitimini yaparken ayni zamanda onlarin edebi
ve kiiltiirel acidan tasidig1 degeri de ortaya koymaktadir. Mevcut ¢calisma-
lar, latifelerin dilbilimsel ve pragmatik yonlerini biitiinciil bir bicimde ele
almadig gibi farkh tezkirelerde yer alan latifelerin karsilastirilmasini ve
sistematik bir degerlendirmesini de ortaya koymamaktadir. Niikte ttirleri-
nin donemlere gore dagilimini ele alan ve mizahin sosyopolitik degisimleri
nasil yansittigini inceleyen calismalarla latifelerin egitim, 6gretim ve ahlak
aktarimindaki islevi de incelenmemistir. Bu eksiklikler, latife tiirtiniin ta-
rihsel gelisiminin biitiinciil ve dinamik bir perspektifle kavranmasini
onemli 6lciide sinirlamaktadir. Bu calismada, Hiiseyin RAmiz'in Adab-1 Zu-
rafa adli eserinde yer alan latifeler incelenerek bu anlatilarin aciklanmasi
ve yorumlanmasi amaglanmistir. Inceleme siirecinde latifelerin edebf, sos-
yal ve kiiltiirel islevleri analiz edilmis; boylece Hiiseyin Ramiz'in Adab-1Zu-
rafd araciligiyla latifenin islevsel gesitliligi daha kapsaml bir bicimde or-
taya konulmustur. Adab-1 Zurafa’daki latifelerde, yalnizca dénemin mizah
anlayisim1 degil, ayni zamanda dil kullanimi, sosyal iligkiler, entelektiiel
cevreler, glindelik yasam pratikleri ve kiiltiirel zihniyet gibi pek cok unsur
yansitilmistir.
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Tezkirede bulunan latifelere yer verilmeden Once asagida Hiiseyin
Ramiz’in Adab-1 Zurafa’s1 hakkinda kisaca bilgi verilmistir.

1784 yilinda tamamlanan ve Salim’in Tezkiretii’s-Su’ard’sina zeyil olan
Adab-1 Zurafd’da 376 sairin biyografisine yer verilmistir. Sairler alfabetik
siraya gore siralanmistir. Hiiseyin Ramiz, sairlerin 6liim tarihlerini verip
siirleri ve sanatlar1 hakkinda dogru degerlendirmelerde bulunmustur. Sa-
natkarane bir lislupla yazilan tezkire, Safayl ve Salim tezkirelerinde bulun-
mayan Lale Devri'nden sonra s6hret bulan sairleri icermesi bakimindan
onemlidir. Tezkirede yer yer gortlen ifade bozukluklar1 yarim birakilmis
birbiriyle ilgisiz climlelere bakarak eserin tamamlanmadigini veya en azin-
dan temize ¢ekilmedigini soylemek miimkiindiir. Eserin bilinen 4 niishasi
bulunmaktadir. Tezkire 1994 yilinda Sadik Erdem tarafindan yayimlan-
mistir (Isen vd., 2018: 142).

HUSEYiIN RAMiZ’iN ADAB-1 ZURAFA’SINDA LATIiFELER

Adab-1 Zurafd'da diger tezkirelerde oldugu gibi latife olarak nitelendirile-
bilecek olaylar anlatilmistir. Hiiseyin Ramiz'in Adab-1 Zurafd’sinda top-
lamda 8 latife tespit edilmistir Hiiseyin Ramiz, bu tiir anlatimlarini latife
olarak nitelendirmistir. Asagida tezkirede latifelerine yer verilen sairler ki-
saca tanitilmis ve latifeler incelenmistir.

Ebtishiak-zade ishak Efendi

Tezkirede latifesi olan ilk sair Ebliishak-zade Ishak Efendi’dir. Babasi sey-
hiilislamhik yapmis olan Ismail Efendi’dir. Cebeci Ali Aga Mahallesi'nde
diinyaya gelen ve seyhiilislamlik yapan sair 1734 tarihinde vefat etmistir
(Erdem, 1994: 4, 5).

Hiiseyin Ramiz, Eblishak-zAde ishak Efendi ile ilgili anlattig1 latifeyi mes-
hur ve sairi de zamaninin emsalsizi olarak nitelendirmistir.

Latife: Sadr-1 Istanbul’da piraye-bahs-1 hiiklimet iken Ermeni taifesinden
bir sarraf atiyli't-terceme Eyy(bi Akli Efendi’yi ihzar ve huzurlarinda su

mikdar hakkim vardir deyti tasvir-i miiddea ve mezbiir AKkli Efendi’den is-
tinba olundukda misra:

Ciithiid ziigiirtleyince eski defterin yoklar

medalince mukaddema ¢end mikdar ahz i itdmiz olup istifa-y1 hukik
ile kat-1aldka idiip yedime sened-i nev virmisdi. Simdi ne efkar-1 fasi-
deye tebaiyyet eylemis bu gline sahte vii perdahte fikr-i dir-a-dir ile
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olan dava-yi fakire istigrab virdi deyi cevab virdikde; miisariinileyh
hazretleri dahi infidl buyurman kafir akli degil mi ol mikdar ihata ider
deyi nadire-perdaz tekelliim olmuslardir. Bu makiile letdyifi meshiir
bir viicid-1 bi-misl-i diihtr idi (Erdem, 1994:6).

Istanbul’'un yiiksek idare makaminda siis ve zarafet sahibi bir zatken
Ebiiishak-zade Ishak Efendi’nin yanina Ermeni milletinden bir sarraf gel-
mistir. Eytiplii Akli Efendi’nin kendisine borcu oldugunu soylemistir. Akl
Efendi ¢agirilmis ve bu iddia kendisine aktarilmistir. Akli Efendi de bu id-
diaya cevap olarak "Yahudi parasiz kalinca eski defterleri karistirir" de-
mistir. AkIl Efendi 6nceden, bu sarraftan belirli miktar para alip karsihi-
ginda hakkini teslim ettigini ve ilisigini kestiginin dile getirmistir. Hatta
sarrafa yeni bir senet bile verildigini belirtmistir. Devaminda “Bu adamin
simdi bozuk fikirlerle sahte ve uydurma davalarla ortaya ¢ikmasi bana ga-
rip geldi” demistir. Bunun {izerine Eblishak-zade Ishak Efendi’de Akl
Efendi’ye cevap olarak “Kafirin akli degil mi, o kadar anliyor iste!” yanitini
vermistir. Esprili bir s6z soylemistir.

Latife; bir Ermeni sarrafin, zamaninda borg verdigi Akli Efendi’yi cagirip
borg iddiasinda bulunmasi ile ilgilidir. Ermeni bir kisiye ait latifenin tezki-
rede yer verilmesi, 0 donemde Osmanl Devleti'nin ¢ok uluslu bir yapiya
sahip olmasiyla ilgilidir. Latifede ge¢en “Ciihiid ziigiirtleyince eski defterin
yoklar” sozii, edebi soylemle halk kiiltiiri bulusturmustur. Kisinin milliyeti
lizerine yapilan latifede, toplumsal bir deger olarak dogruluk ve adalet
ovillmiistiir. Latifede, Ermeni sarrafin c¢ikari i¢in resmi protokole uyma-
masi hicvedilmistir. Béylece toplumsal bir elestiri yapilmistir. Mizahi bir
olay iizerinden etik davranis kurallar1 hakkinda mesaj verilmistir.

Mehmed Emin Belig

Tezkirede latifesi bulunan ikinci sair Mehmed Emin Belig'dir. Asil adi
Mehmed Emin'dir. Yenisehir'de dogmustur. Egitimine Istanbul’da devam
eden sair Eski Zagra kadiligina tayin edilmistir. 1760-61 yilinda vefat et-
mistir (Erdem, 1994:41).

Bir rliz bir enciimen-i letafet-efrizda amizes-i tlfet esnasinda biri
sadrii’l-viizera Ragib Pasa merhtimun bir iki gazelini nakl-i meclis-i
sohbet itdiikde nese-bahs-1 miistemian ve her biri sabas-1 istihsan it-
diikde Belig Efendi sizler ne buyurursuz dinildikde, be-herhal, vezir
gazeli sayan-1 tahsin olur. Lakin anlar beniim ve ben anlarin
makadmina ca-nisin olsam asar-1 Ragib mergiibun bi’l-kiilliye lisan-1
sithan-sinasandan meslab olurdi deyii agaze-i kelam-1 fahriyye itmis-
ler idi (Erdem, 1994: 42).
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Hiiseyin Ramiz, Mehmed Emin Belig’'in zamaninin kiymetlisi oldugunu
dile getirmistir. Sairin, belagatli ve latif sdzlere sahip oldugunu dile getir-
mis ardindan sairle ilgili latifeyi anlatmaya baslamistir. Bir giin dostlarla
bir arada bulundugu esnada dostlarindan biri Koca Ragib Pasa’nin bir iki
gazelini sohbet meclisinde aktarmis ve sairin siirlerini begendigini ifade
etmistir. Mehmed Emin Belig’e Koca Ragib Pasa’nin gazeliyle ilgili “Siz ne
buyurursunuz” denildiginde, her durumda vezirin gazelini takdir ettigini
ifade etmis ancak Koca Ragib Pasa’nin yerinde kendisi olsaydi Koca Ragib
Pasa'nin eserlerinin begenilmeyecegini dile getirmistir. Mehmed Emin
Belig kendisini methetmistir.

Latifenin konusu; Mehmed Emin Belig'in Koca Ragib Pasa’nin siirlerine
niikteli yaklasmasidir. Belig Efendi yorumuyla Ragib Pasa’y1 6verken
kendi bilgisi ve dil ustalig1 iizerinden de ince bir ironi yapmistir. Latife
ayni zamanda donemin sairleriyle ilgili meclisteki kisilerin diisiincelerini
yansitmaktadir. Sairler arasinda daha iyi siir séyleme konusunda rekabe-
tin var oldugunu géstermistir. Latife meclis sohbetleri hakkinda bilgi sun-
makta, Osmanl entelektiiel hayatini1 belgeleyen bir kaynak niteligi tasi-
maktadir.

Mii'min-zide Ahmed Efendi

Tezkirede latifesine yer verilen bir diger sair Mii'min-zdde Ahmed
Efendi’dir. Asil ismi Ahmed’dir. Yasadigi déonemde “Mii'min-zade” laka-
biyla taninmistir. Babasinin ismi Mehmed'dir. Bursa’da diinyaya gelen
Hasib’in dogum tarihi tezkirede belirtilmemistir. Ilim tahsiline Bursa’'da
baslamistir. Veliyyliddin Efendi-zade Ahmed Pasa medresesinde gorev ya-
pan devrin taninmis ulemasindan Siileyman Efendi'nin yaninda muidlik
yapmistir. Miilazemet devresinden sonra miiderris olabilmek i¢in Seyhii-
lislam Ebu Ishak Ismail Efendi tarafindan imtihana tabi tutulmustur. Basa-
risindan dolay1 Bursa’daki Esediyye medresesine tayin edilmistir. 1735 ta-
rihinde Bosna’ya kadi tayin edilmistir. Kayseri, Tokat, Bagdat ve Manisa
kadiliklarinda bulunan Ahmed Hasib istanbul'a dénmiistiir. istanbul’a do-
niisiiniin ardindan 1752’de vefat etmistir (Erdem, 1994:75).

Nesr: Letdyiflerindendir ki kariben tercemeleri ati merhtim Seyyid
Hayati Efendi sud(r-1 kiramdan Kkarin-i rahmet-i ilah Lutfullah
Efendi'nin Kahire-i Misr’da naibleri olmagla Selemlemkiyye nam
Arabi elfaz kaslde insad ve biilaga-i Misr’a arz-1 yed-i maharet idiip
bade’l-azl islambol’a vusillerinde kaside-i mutavvele dest-i zurafa-y1
asra reside oldukda takriz-gline buyurduklari kita-i hicv-amiz ki el-
sine-i suarada miitedavir i meshdr olmagla teberriiken keside-i silk-
i sutlr kilindi (Erdem, 1994: 76).
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Hiiseyin Ramiz’in belirttigine gore sairle ilgili birden fazla latife bulunmak-
tadir. Hiiseyin Ramiz bunlardan birini anlatmistir. Latifenin konusu; edebi
taslamayla ilgilidir. Seyyid Hayati Efendi, Kahire’de naiplik yapmistir. Ora-
dayken “Selemlemkiyye” adinda Arapg¢a kelimelerle dolu bir kaside yaz-
muistir. Bu kasideyi Misir'in edebi ¢evresine sunmus ve 6viinmiistiir. Seyyid
Hayati Efendi yazdig1 kasideyle meziyetlerini gostermek istemistir. Seyyid
Hayati Efendi gérevden alindiktan sonra Istanbul’a déndiigiinde bu uzun
ve siislii kaside Istanbul’'un edebiyat cevresinde duyulmustur. Oradaki za-
rif ve hiciv ehli sairler, bu kasideyi yapmacik bulup alayci siirler kaleme
almistir. Bu sairlerden biri de Mii'min-zade Ahmed Efendi’dir. Mii'min-
zade Ahmed Efendi’nin yazdigi siir sairlerin dilinde meshur olmustur. Hii-
seyin Ramiz tezkirede Mii'min-zade Ahmed Efendi’'nin yazdig siiri aktar-
mamistir.

Bu tiir bir latife; hiciv ile nezaketin nasil harmanlandigini gelecek kusak-
lara aktarmasi acisindan 6nemlidir. Latifede kirmadan elestiri nasil yapilir
gosterilmistir. Okuyucu diisiinmeye sevk edilmistir. Latifede; Arapg¢anin
asir1 kullanimi esprili bir sekilde elestirilmistir. Bu nedenle yukarida sozii
edilen latife, sadece donemin edebi zevkini yansitmakla kalmamistir. Ayni
zamanda ahlaki ve estetik dlciilerini de yansitmistir.

Hayati Efendi

Hayati’nin de tezkirede latifesi bulunmaktadir. Sairin asil ad1 ibrahim’dir.
Tezkirede goziiniin birinin kor oldugu dile getirilmistir. Konyahdir. Once-
leri bir siire vaizlik yaptiktan sonra Mustafa Efendi Medresesi’ne miiderris
olmustur. Liitfullah Molla Efendi’nin Kahire ve Istanbul kadiliklan sira-
sinda naiplik yapmistir. 1759 baslarinda vefat etmistir (Erdem, 1994: 85-
86).

Ciimle-i letayiftendir ki Misr niyabetlerinde iken Selemlemkiyye nam
‘Arabi kasideyi insad ile fusaha-y1 Misra ‘arz-1 bazi-y1 iktidar nihad eyle-
dikleri ba'de’l-azl Asitinede nakl-i meclis-i ahbab ve miyane-i sigar u
kibarda kesret-i iftihan vesile-i igrab u igzab oldukda, zurafa-y1 ‘asrindan
birinin didikleri hicv-amiz kit'a-i letayif beyne’l-enam sohret-yab olmagla
tahrire ictisar olundu.

N AN

Hayati sd’ire cliz'i haya da lazimdir

Dehan-1 s3’irin ‘ilmii’l-yed ‘artis kopgasidir

Senin kaside-i Misriyyeni géren yaran

Dimez mi bal yemenin bu da bir ‘Arabcasidir (Erdem, 1994: 86).
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Hayati Efendi, Misir'da edebiyat cevresine giiciinii gostermek i¢in “Selem-
lemkiyye” adhi Arapga bir kaside yazmis fakat gorevden azlinden sonra Is-
tanbul’a dénmiistiir. Bu siir, Istanbul’daki dost meclislerinde eglenceye
sebep olmustur. Sairler, Hayati Efendi’'nin siiriyle 6éviindiigiinii gériince
alay etmisler. Nihayet sairlerden biri hicivli siir soylemistir. Hiiseyin Ramiz
hicivli siir soyleyen sairin adini belirtmemistir. Mii'min-zade Ahmed E-
fendi ile ilgili anlatilan latifeyle benzer oldugu icin hicivli siiri yazan sairin
Mii'min-zade Ahmed Efendi olmasi1 miimkiindir.

Sozi edilen latifenin konusu; bir sairin Arapga kelime kullanarak yazdigi
bir kasideyi, asir1 stislii bulan Kisiler tarafindan elestirilmesidir. Arapca ke-
limelerle dolu bu siir, asir1 stsli bulan kisilerin aksine adi belirtilmeyen
sair tarafindan gercek bir sanatsal deger tasidigi diisiiniilmiistiir. Latife a-
raciligiyla sairler ve yazdiklar siirler lizerinden donemin edebi yasamina
dair bilgi verilmistir. Siir neye denilir? sorusuna az da olsa cevap veril-
mistir.

Uskiidarh Resid

Uskiidarli Resid’in asil adi Mehmed'dir. Istanbul Uskiidar'da dogmustur.
Sair, Ibrahim Sirri’nin akrabalarindandir. Divan tarihgisi olarak tayin edil-
mistir. Hiiseyin Ramiz, sairin 1729 yilinda vefat ettigini dile getirmistir (Er-
dem, 1994: 129).

Letayifindendir ki bir sir esnasinda bir tarth-i garra insa idiip vezir-
i berme-kiyyii'l-insd Sehid Ibrahim Pasa’ya ‘arz itdiikde tarth-i
mezbiire Rasid Efendi merhlim dahi tevariid itmekle bir mikdar
latifeden sonra Rasid Efendiye ihda olunan cd’ize bunlara dahi i’'ta o-
lundukda, devletlii efendim, bendenizin ‘atiyyemde noksani vardir
didikde, sadr-1 miisariin-ileyh hayir yokdur; miisavidir, deyt
buyurduklarinda; derhal ‘indyetlii sultanim da’inizin danis i ‘irfanda
Rasid Efendiye miisavatimiz tarihde tevariidimizden zahir olup
‘aded-i huriif-1 mahlasda bendenizin tokuz ziyadesi var iken lut-
funizdan ni¢lin noksan kabl iderim, deyii kelami vesile-i hande-i
sadr-1 Asaf-makam olmagla cd’izesini tekmil itdirmisler idi (Erdem,
1994: 129).

Uskiidarli Resid’e ait birden fazla latife oldugu bildiren Hiiseyin Ramiz, o
latifelerden birini tezkiresinde dile getirmistir. Latifenin konusu; Uskiid-
arli Resid’e eksik verilen caize iizerinedir. Uskiidarh Resid hem niiktedan
hem de kendine giivenen bir tavirla latife etmistir. Bir giin dost meclisinde
giizel bir tarih diisiiriip vezir olan merhum Sehid ibrahim Pasa’ya sun-
mustur. Diislirdiigii tarih ile Rasid Efendi'nin tarihi tevariid olmustur.
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Rasid Efendi’ye diigiirdiigii tarih karsiiginda caize verilmistir. Uskiidarh
Resid’e de diisiirdiigii tarih karsiliginda da caize verilmis ancak Réasid E-
fendi’ye diisiirdiigii tarih i¢in daha fazla caize verilmistir. Bunun iizerine
Uskiidarh Resid "Efendim, benim armaganimda (siirimde) bir eksiklik mi
olmus" demistir. Sehid ibrahim Pasa da, saire "Hayur, bir eksiklik yoktur,
esit" demistir. Resid Efendi hemen ardindan "Inayetli sultanim, Rasid E-
fendi ile dusiirdiiglimiiz tarihlerde tevariidiimiiz ortadadir. Rasid E-
fendi’den dokuz harf fazlam varken nigin eksik 6diil kabul edeyim?" diye
cevap vermistir. Bu s6z, meclistekileri glildiirerek latifeye vesile olmus ve
sairin caizesinin eksik kalan kismi tamamlanmistir. Latife  aracilifiyla
sairin hem zekice hem de nazikce pasaya nasil cevap verdigi
goriilmektedir. Bununla birlikte; sairler ile list diizey yoneticiler arasind-
aki konusmalar lizerinden donemin entelektiiel ve biirokratik hayatina
dair bilgi verilmistir. O donem sairlerin st diizey bir yoneticiye latife ede-
bilmesi, Ust diizey yoneticilerin mizahtan anladigini goéstermektedir.
Bunun birlikte iist diizey yoneticilerin sairlere verdigi degeri de goster-
mektedir.

Halife-zade Mehmed Tahir Efendi

Latifesi olan sairlerden biri de Halife-zdde Mehmed Tahir Efendi’dir. Sair
hakkinda ¢ok fazla bir bilgi bulunmamaktadir. Babasi divan kalemlerinden
birinde halife oldugundan Halife-zade olarak séhret bulan Tahir, istanbul-
ludur. Dogum tarihi bilinmemektedir. Oliim tarihi ise 1774’tiir. Hiiseyin
Ramiz sairin s6ziiniin kuvvetli ve musiki fenninde maharetli oldugunu dile
getirmistir (Erdem, 1994: 195).

Letayifindendir ki kafirle Tahirin vezn i kafiyesi miisavi olmagla ba’z-1
sdde-dilan-1 hanendegan “Tahir sarild1” mahallinde tebdil i tagyir ile

Kafir sarildi subha dek ol nev-civanila

deyl ba’'z-1 mahalde agaze-gir-i ber-deff-i teshirleri baska bir sir-dheng-i
miistemi’an olmusdur. Lakin insaf olunsa tuhaf-1 yaran bir zat-1 niikte-
dandir (Erdem, 1994: 195).

Tezkirede bahsedilen latife; Mehmed Tahir Efendi’nin ismi tzerinedir.
Sairle ilgili latife, Tahir'in ismiyle ayni ol¢iide olan “kafir” kelimesi
kullanilarak yapilmis bir s6z oyununa dayanmaktadir. Tahir’'in ismi ile
"kafir" kelimesinin vezni ayni oldugu icin bazi miizisyenler Tahir sarildi
ifadesini kafir sarild1 olarak degistirmistir. Bu tarz sézler; bir tiir sazl-
sozlii meclislerde eglenceli ve mizahi olarak okunmus, dinleyiciler taraf-
indan begeniyle karsilanmistir.

104



€

Latife araciligiyla; o donemde siirden anlayan kisilerin basit bir sekilde ke-
lime degisikligi yapmay1 ddet edindiklerini gostermektedir. Bununla bir-
likte o donem insaninin nasil bir edebl zevke sahip oldugu da
goriilmektedir. Meclislerde yapilan boyle latifeler, Osmanl entelektiiel ve
edebi yasamina dair ipuglar1 sunmaktadir. Latife ayni zamanda okuyucular
icin zihinsel bir uyarim islevi gdstermektedir.

Celebi-zade Asim Efendi

Celebi-zade Asim Efendi ile ilgili de tezkirede latife bulunmaktadir. Celebi-
zade Asim’in asil ismi Ismail'dir. Reisii’l-kiittab Kiiciik Celebi Mehmed E-
fendi'nin oglu olmasi sebebiyle yasadigi devirde “Celebi-zade” lakabiyla
taninmustir. Istanbulludur. Celebi-zade iyi bir medrese egitimi gérmiistiir.
Ishak Efendi’nin seyhiilislamhgi zamaninda istanbul kadiligina tayin edil-
mistir. Daha sonra seyhiilislamlik makamina atanmistir. 1760’da vefat et-
mistir (Erdem, 1994: 203, 204).

Hiiseyin Ramiz, Celebi-zdde Asim Efendi’ye ait latifeye “herkes tarafindan
meshurdur” diyerek baslamistir. Latife, zarif bir sosyal gozlem
icermektedir.

Meshilr-1 endmdir ki bir riiz-1 idde enciimen-efriiz-1 ahbab iken
hacegan-1 blilend-sandan bir zat-1 celilii’l-linvan vera-y1 derden nii-
mayan ve merasim-i tazimi eda zzimminda takbil-i ddmenlerine ber-
dest olduklarinda derhal dest-i tekriminden damen halas ve behey
adem var su arada otur deyii unfle kelami ol zat-1 vala-cenabi huzzar-
1 meclis miydninda gark-yab-1 hicab ve hezar sermle kutld itdiikde
kemal-i haclet ve geliip gelecegine nedametin idrak itdiikde bu cev-
her-riz-i keldam olmuslardir ki efendiler cebhe-i pakinden zahir ve
kariben ol riitbeyi ihrazi bahir bir zat-1 biilend-iinvan olup hezar tec-
ribemiiz vardir ki makdem-i damenimiiz takbil idenlerin destlerin
telsimimiiz meshtid ve isbu efendi dahi ol makuleden bir viiclid ol-
magla birka¢ giin miirurunda destini biis idecegimiiz 4deme simdi
damen bis itdirmede ne safa hasil kelamiyle isticlab-1 kalb i tesliyet
ve vakia kelamlar1 nefsii'l-emre mutabik olup nail-i riitbe-i vezaret
olmagla degil infial-i tazirleri vesile-i mahabbet oldugi maltim-1 seyh
i sabdur (Erdem, 1994: 205).

Bir bayram giinii dostlar meclisinde yiice hocalardan bir zat hiirmet gos-
termek icin Celebi-zdde Asim Efendi'nin etegini 6pmek istemistir. Celebi-
zade Asim Efendi etegini pmek isteyen kisiye izin vermemis, “Behey adam
var su arada otur” demistir. O yiice yaratilish zat utanmistir. Utanarak otu-
ran zatin meclise geldigine pisman oldugunu fark eden Celebi-zade Asim
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Efendi, “Efendiler ziyaretime tesrif buyuran bu efendi; hocalarin basi, ve-
zirlik riitbesine sahip yaratilisi temiz, ¢ok yakinda o riitbeyi kazanacagi
belli olan ytiice bir kisidir. Binlerce kez tecriibemiz var, etegimize gelip
openlerin daha sonra ellerini optiik. Birkag¢ giin gectikten sonra elini dpe-
cegimiz adama simdi etek 6ptiirmek hos olmaz” demistir.

Latife; hem sairlik vasfina sahip hem de toplumda makamindan dolay1 say-
ginlig1 olan birinin algakgoniilliiliigiinii anlatmaktadir. Ayni zamanda lati-
fede bu kisinin topluluk icinde diger kisilere karsi nasil saygi gosterdigi de
ifade edilmistir. Meclis adabinin nasil olmasi gerektigini isaret eden latife
de makamin gegiciligine ve miitevaziliga vurgu yapilmistir. Ornek insan
profili cizilmistir.

Nafi

Sairin asil adi Mehmed’'dir. Mekke Kkadilarindan Kazdbadi Ahmed
Efendi’nin ogludur. [Ikégrenimini babasindan almis, medrese 6grenimi go-
rerek miilazim olmustur. 1740-41 yilinda miiderris olmustur. 1752-53 y1-
linda Ankaravi Medresesi'ne oradan da Sinan Pasa Medresesi'ne atanmis-
tir. 1765’te Gebze Mustafa Pasa ve 1768’de Corlu Siileymaniye Medre-

sesi'nde miiderris olarak gérevlendirilmistir. 1769’da Istanbul’da vefat et-
mistir (Erdem, 1994: 275).

Ciimle-i letayifindendir Ki fi'l-asl Midilli ahalisinden olup ultim-1 cii-
ziyye ve Killiyede kesb-i s6hret-i timm ve Kaim-makiam Mehmed
Pasa cendblariyla mukaddemad muhalataya binden birka¢ eyyam
kasd-1 ziyaret ile Asitane-i aliyyede meks i 4ram iizre olan Seyh
Osman nam la-iibali-tabiat ile bir enclimen-i zurafada miisadif mii-
tercem-i merk(im fazil-1 yegane Kazabadl merhimun mahdimi ve
varis-i gencine-i uliimi oldukda kasd-1 imtihdn irds-1 hacalet sev-
dasiyla baz-1 mesail takrir iderek ahirii’l-emr Firavn-1 felaket-istimal
iman ile irtihal itmek lzre bast-1 kavaid-i bi-meal itdiikde...(Erdem,
1994: 275).

Hiiseyin Ramiz, Néfi ile ilgili anlattig1 latife su sekildedir: Bir zamanlar, Mi-
dilli adasindan olan ve bilim konusunda tine sahip olan Seyh Osman, Kaim-
makam Mehmed Pasa ile olan iliskisi nedeniyle bir siire istanbul’a gelmis-
tir. Laubali tavirlara sahip olan Seyh Osman, bir giin edebiyat cevresinde
Kazabadi'nin degerli 68rencisi ve ilim mirasinin varisi olan Nafi ile bazi
meseleleri tartismaya baslamistir. Seyh Osman sonrasinda beklenmedik
bir sekilde Nafi'nin karsisinda zor bir duruma diismiistiir. Hiiseyin Ramiz
bu latifenin sonunu bos birakmistir.

Latife aracilifiyla bilgi ve 68renim kadar, sosyal davranis ve mahcubiyetin
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o6nemi de gosterilmistir. Cehaletin ifsasiyla dogan mizah tiiridiir. Goru-
niiste niikte 6zde ibret icermektedir. Latifede sosyal statii ve nezaketin
Onemi vurgulanmis, toplumsal normlar pekistirilmistir.

Son olarak yukarida yer verilen latifeler konular1 agisindan tasnif edilmis-
tir. Asagida tasnif verilmistir:

1-Kisilerin milliyeti tizerinden yapilan latife

Osmanli Devleti'nin etnik yapisi icerisinde kimlik farklarinin var ol-
masi toplumsal mizaha donlismesine sebep olmustur.

2-Sairlerin siirlerinin degerlendirilmesi {izerine latife

Sairin sanat giici mizahi bicimde degerlendirilmistir. Edebi meclis-
lerinin ruhu yansitilmistir. Mizah, bu meclislerde zarif bir tenkit bi-
¢imi olarak kullanilmistir.

3-Ust diizey yoneticilere yonelik yapilan latife

Hamilik sistemine dair ince bir elestiri icermektedir. Ayn1 zamanda
0 déonemin hem sairinin hem de iist diizey yoneticisinin latifeden an-
ladigini gostermektedir. Belagat giiciine sahip sairlere verilen 6nem
anlasilmaktadir.

4-Tevazu ideali ve statii bilinci Gizerine latife

Makam ve edep iliskisi lizerine kuruludur. Osmanl toplumunun de-
gerleri yansitilmistir.

5-Sairin ismi lizerine yapilan latife

Ses benzerliginden mizah dogurmak amaclanmistir. Bir nevi ses
benzerliginin mizah i¢in kullanilmasi o donemin adetidir.

SONUC

Latife, sozliiklerde giildiirmek eglendirmek amaciyla sdylenen giizel, niik-
teli s6z ya da hikaye olarak tanimlanmaktadir. Latifelerde sozle anlatilmasi
giic olan ince anlam, giildiirecek tuhaf s6z ve hikayeler anlatilir.

Latifeler mizahi unsura sahiptir. Mizah ise saka isi olmakla birlikte kivrak
zeka isteyen bir sanat olarak bilinmektedir. Insan onurunu asagilayan mi-
zah sekli genelde elestirilmis; zarif, hos, 61¢iilli olan Ustiin tutulmustur.

Latifeler iizerine yapilan calismalar incelenmis ve Hiiseyin RAmiz’in Adab-
1 Zurafd’sinda yer alan latifeler iizerine herhangi bir ¢alisma yapilmadigi
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tespit edilmistir. Tezkirede yer alan latifelerin daha iyi anlasilabilmesi ve
latifelerin islevselliginin agiklanmasi amaglanmistir. Bu latifelerin hem
edebi bir tiir olarak tasidigi degerleri hem de kiiltiirel bir belge niteligi ka-
zanan yoOnlerini analitik bir cercevede degerlendirilmis bdylece latifelerin
¢ok katmanli yapisinin incelenmesi hedeflenmistir. Bu ¢alisma ile latifeler
lizerine yiiriitiilen arastirmalara anlaml bir katki daha sunulmasi ve alan-
daki birikime yeni bir halka eklenmesi umulmustur.

“Latife”, “cimle-i letayifindendir ki”, “letayiflerindendir ki” gibi gecis ifade-
lerine yer verilen Hiiseyin Ramiz’in Adab-1 Zurafa’sindaki latifelerle ilgili
¢ikarimlar su sekildedir:

Hiiseyin Ramiz latifelerde sairlerin Kisilik o6zelliklerinin yansitarak
(Nafi'nin bilgili bir kisilige sahip olmasi, Celebi-zdde Asim Efendi’nin mii-
tevazi bir kisilige sahip olmasi gibi) sairlerin insani yonlerini gostermistir.
S6z edilen latifelerde hikmet ve mizah birlestirilmistir. Ayrica tezkirede
Osmanl toplumunda tevazu ideali ve statii bilinci en gilizel sekilde mizah
konusu yapilmistir.

Tezkirede yer alan latifelerde kisilerin milliyetleri hakkinda yapilan espri-
lere rastlanilmasi (Eb{ishak-zade ishak Efendi'nin Ermeni sarrafla ilgili
yaptig1 espri) Osmanli Devleti'nin ¢ok uluslu bir yapiya sahip olmasinin et-
kisidir. Bu latife, XVIII. yiizy1lda toplumun Ermeni bireylere yonelik algi ve
yaklasimini yansitan 6dnemli bir kiiltiirel gdsterge niteligindedir. S6z ko-
nusu latife, glindelik yasamda Miisliimanlar ile gayrimiislimler arasindaki
etkilesimleri yansitmaktadir. Bu sebeple donemin toplumsal yapisina 1sik
tutan bir kiiltiirel belge niteligi tasimaktadir

Latifelerde sairlerin herhangi bir durumda ince bir mizah anlayisiyla tist
diizey yoneticilere yanit vermesi (Uskiidarh Resid gibi); sairin hazircevap-
liliginy, belagat giiciinii gostermektedir. Ayni zamanda hem mizahin sair ile
ist diizey yonetici arasindaki iliskide yumusatici bir rol oynadigi hem de
Osmanl toplumunda s6z, mizah ve bilgelik degerlerinin i¢ ice gectigi go-
rillmiistiir. Osmanl toplumunda s6zlin, zarafetin ve zekdnin makamdan
bagimsiz bir deger tasidigi; mizahin ise hem kiiltiirel olgunluk hem de en-
telektiiel iistlinliik gostergesi oldugu goriilmiistiir. Bununla birlikte hami-
lik sistemine dair ince bir elestiri de bulunmaktadir.

Sairlerin siirlerinin degerlendirilmesi tlzerine latifelere rastlanilmasi
(Mehmed Emin Belig’in Koca Ragib Pasa’nin gazelleri i¢in diisiincelerini
dile getirmesi, Mii'min-zade Ahmed Efendi'nin baska bir sairi elestirmesi,
Hayati Efendi'nin baska bir sair tarafindan elestirilmesi), tezkireyi hem
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edebi hem de mizahi agidan zenginlestirmistir. Bu degerlendirmeler; do-
nemin edebibegenisini ve edebi elestirinin de nasil oldugunu gostermistir.
Bu tiir latifeler edebiyat arastirmacilari icin 6nem arz etmektedir.

Calismaya konu olan tezkiredeki latifeler; XVI. ylizyilda yazilan tezkireler-
deki latifeler kadar arastirmacilar i¢in genis malzeme sunmamasina rag-
men yapilan degerlendirmeler sonucunda, tezkirede bulunan latifeler do-
nemin sosyal ve kiiltiirel yapisini yansitmaktadir.

Bununla birlikte; latifeler araciligiyla toplum igerisinde 6rnek insanin nasil
olmasi gerektigi (bilgi ve sosyal statiiye sahip kisilerin miitevazi olmasj, ki-
sinin herhangi bir durum karsisinda etik davranmasi gibi) gosterilmistir.
Bir toplum i¢in etik degerlerin ve davranis kurallarinin neler oldugu gos-
terilmistir. Bir nevi toplumsal mesaj verilen latifeler egitici yoniiyle de 6n
plana ¢ikmaktadir.

Latifeler, ince bir anlatim olmasi sebebiyle a¢iklanip degerlendirilmesi ge-
reken edebi metinlerdir.
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Yazar Katkilar1

Bu makale, yazar tarafindan planlanmis, veriler toplanmis, analiz edilmis
ve tiim yazim asamalari yazarin sorumlulugunda tamamlanmistir.

Cikar Catigsmasi

Yazar tarafindan ¢ikar ¢atismasinin olmadigi rapor edilmistir.

Fonlama

Herhangi bir fon destegi alinmamistir.

Etik Bildirim

Bu ¢alisma i¢in etik kurul izni gerekmemektedir.
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EXTENDED ABSTRACT

Although verse works dominate classical Turkish literature, there are also
prose works of literary value. Alongside travel books, dictionaries, and
works on rhetoric, tadhkirah, which contributed to the historical develop-
ment of prose, also hold importance for Turkish literature. Tadhkirah
genre developed with the emergence in the Arab scholarly tradition of
works containing the biographies of scholars and poets trained in various
fields of knowledge, known as tabaqat. Passing from Arabic literature to
Persian literature, tadhkirah genre later entered Turkish literature. In Tur-
kish literature, the tradition of tezkire writing continued to develop thro-
ugh the works of those who composed tadhkirahs. Nourished by both oral
and written sources, tadhkirahs are considered the foundation of modern
biographical genres. The first tezkire written in Turkish literature is
Mecalisu'n-Nefais by Ali Sir Nevayi. Mecalisu’'n-Nefais of Ali Sir Nevayfi,
known as belonging to the Herat school, together with Cami’s Baharistan
and Devletsah’s Tezkire-i Devletsah, served as pioneers for tezkire writing
in Anatolia. The tezkires written in Turkish literature do not contain infor-
mation solely about poets living in Anatolia; they also provide accounts of
the lives of poets living outside Anatolia. Tadhkirahs occupy an important
place as both historical and literary sources for researchers. They contain
information about the social, economic, and cultural life of the period in
which they were written and include content that can assist historical stu-
dies. For this reason, they are among the sources consulted by disciplines
closely related to literature.

One of the tadhkirahs writers of the eighteenth century is Huseyin Ramiz.
He produced works in the field of literature, particularly in the tadhkirah
genre, and contributed to its development. He was born in Istanbul in
1736. In his time, he was known by the epithet Azizzade. His father, Mus-
tafa Naim, was one of the prominent scholars and poets of the Tulip Era,
and his mother was the daughter of Balciki Lutfizade Ahmed, a qadi of Ru-
melia, who was married to Ebezade Huseyin. Huseyin Ramiz, studied un-
der leading scholars of the period and grew up in a cultured environment
rich in knowledge and learning. He served as a professor and as a gadi in
various provinces. Known for his diligence, meticulousness, and pleasant
conversation, Huseyin Ramiz became one of the prominent figures of the
eighteenth century, especially with his works in the field of biography. Des-
pite his fluent style in prose, he was not particularly successful in his po-
etry. Although his exact date of death is not definitively recorded in sour-
ces, itis thought that he died in 1786. In addition to Adab-e Zurafa, Huseyin
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Ramiz authored Zubdetu’l-Vaki‘at, Zahir-e Hukkam, Hadikatu'l-Vuzera,
Devhatu’l-Mesayih, Hamiletu'l-Kiibra Zeyl, and Kesfu'z-Zunun Zeyl. Writ-
ten in 1784, Adab-e Zurafa contains the biographies of 376 poets who lived
over a span of sixty-four years. In the work, he included at least one and at
most eleven poems from each poet, and it is evident that the work is the
product of meticulous effort. Sources state that after his death, the defici-
encies in the work were corrected down to spelling errors by his close fri-
end Suleyman Sadeddin, who also made some additions. The language of
the tadhkirah is quite elaborate. Although incomplete, it is considered the
most important tadhkirah of the eighteenth century after the tadhkirahs of
Safayi and Saleem. The inclusion in this work of poets who lived during the
Tulip Era but were not included in the tadhkirahs of Safayi and Saleem
further enhances its value. For this reason, the mentioned tadhkirah cons-
titutes an important source for the period. In Adab-e Zurafa, Huseyin Ra-
miz does not confine himself to providing basic information such as the
poets’ dates of birth and death or the subjects of their poems. He also offers
information on their personal characteristics, daily lives, sense of humor,
relations with the public, and social circles. Adab-e Zurafa is significant in
that it contains both the life stories of poets and evaluations of their works.
The tadhkirah also records the poets’ lifestyles, characters, literary styles,
and even their relationships with one another. Like other tadhkirahs, Hu-
seyin Ramiz’s Adab-e Zurafa serves as a document reflecting the social and
cultural structure of its period.

The term latifah means “a refined, subtle, and witty remark or action.” The
latifah found in tadhkirahs are generally used to amuse the reader, pro-
voke thought, or add refinement to a literary text. In tadhkirah, latifas are
sometimes narrated to reflect the personal characteristics of poets and at
other times to convey the social temperament of the period. In Divan lite-
rature, there are works written entirely in the style of latifah. Such Works
are called letayifname. Examples of letayifnames in Divan literature inc-
lude Bursali Cinani’s Bedayiu'l-Asar, Zati’s Letaif, Lamii’'s Mecmau’'l-Letaif,
and Tokatli Ebubekir Kani’s Letaif and Hezliyat. In addition to letayifnames
written as independent works, latifas can also be found within other
works. Tadhkirahs are rich in latifes, and in most tadhkirahs written from
the sixteenth to the nineteenth centuries, latifas can be encountered. One
of the most significant features of the latifas included in tadhkirahs is that
they reflect the language and style characteristics of the period in which
they were told, as well as incorporating elements of folk idioms and
expressions. At the same time, they shed light on the social and literary life
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of their period. Another feature is that they enhance the beauty of expres-
sion, enrich the biographical information, and make the tadhkirah more
engaging.

In this study, Huseyin Ramiz’s Adab-e Zurafa is briefly introduced, and the
latifas included in the tadhkirah are identified. Brief information is provi-
ded about the poets whose latifes appear in the tadhkirah. For the infor-
mation on the poets and the latifas in the tadhkirah, Sadik Erdem’s 1994
work Huseyin Ramiz’s Adab-e Zurafa has been used as a source. The latifas
found in Adab-e Zurafa are explained and evaluated in terms of their sub-
jects. The latifas in Adab-e Zurafa add humor, wit, and critical touches to
the biographical narratives that describe the lives of poets. By using latifes
in his work, Huseyin Ramiz introduces poets not only through their works
but also through their personal characteristics. The latifas in the tadhkirah
serve both to enrich the literary expression and to make the personalities
of the poets more vivid.
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0z
21. ylzyillda ambalaj, yalnizca triin koruma isleviyle sinirlh kalmayip;
marka kimligi, kullanic1 deneyimi, stirdiiriilebilirlik ve iiretim teknolojile-
rini bir araya getiren ¢ok boyutlu bir tasarim alanina déniismiistiir. Bu
calisma, Tirkiye'deki meslek yliksekokullarinda (MYO) ambalaj tasarimi
egitiminin konumunu, icerigini ve sektdrel yeterliliklerle uyum diizeyini
degerlendirmeyi amacglamaktadir. Nitel arastirma desenine dayali olarak
yapilandirilan ¢alismada, 12 farkl iniversitenin ambalaj tasarimi dersler-
ine ait miifredatlar karsilastirmali dokiiman analizi ydntemiyle
incelenmistir. Veriler, teorik-uygulamali denge, cagdas temalarla ente-
grasyon (strdiriilebilirlik ve dijitallesme) ve sektdr beklentileriyle
ortlisme diizeyi gibi tematik kategorilere gore analiz edilmistir. Bulgular,
ambalaj tasarimi egitiminin ¢ogunlukla grafik tasarim veya baski
teknolojileri gibi programlarin altinda se¢meli ders olarak sunuldugunu ve
uygulamali icerik bakimindan siirli kaldigini gostermektedir. Calisma,
modtler ve uygulama temelli miifredat tasarimi, sanayi is birlikleri ve
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uluslararasi 6rneklerle uyumlu program onerileriyle sonu¢clanmaktadir.

Anahtar Kelimeler: Ambalaj Tasarimi Egitimi, Meslek Yiiksekokulu,
Miifredat Analizi, Sektorel Uyum, Uygulamal Egitim.

CURRICULUM ANALYSIS OF THE PACKAGING DESIGN COURSE
IN TURKISH VOCATIONAL SCHOOLS

ABSTRACT

In the 21st century, packaging evolved beyond its conventional role of pro-
tecting products, becoming a multidimensional design domain that integ-
rates brand identity, user experience, sustainability, and production tech-
nologies. This study aims to evaluate the positioning, content, and align-
ment of packaging design education within vocational school (MYO) prog-
rams in Tirkiye in relation to contemporary sectoral competencies. Emp-
loying qualitative research design, the curricula of packaging design cour-
ses offered by twelve different universities were examined through a com-
parative document analysis approach. The data were analyzed according
to thematic categories such as the balance between theoretical and practi-
cal components, the integration of contemporary themes (e.g., sustainabi-
lity and digitalization), and the degree of alignment with industry expecta-
tions. The findings indicate that packaging design education is predomi-
nantly offered as an elective course within programs such as graphic de-
sign or printing technologies and remains limited in terms of practical co-
ursework. The study concludes with recommendations for modular and
practice-oriented curriculum design, enhanced university-industry colla-
boration, and program structures aligned with contemporary sectoral
requirements.

Keywords: Packaging Design Education, Vocational Schools, Curriculum
Analysis, Sectoral Alignment, Practical Training.

GIRIS
Ambalaj, tarih boyunca iriinlerin korunmasi, tasinmasi ve saklanmasi
amaciyla kullanilan temel bir ara¢ olarak ortaya ¢ikmis; zamanla estetik,

iletisim ve pazarlama gibi islevsel rolleri de iistlenerek ¢ok yonli bir
yapiya evrilmistir. M.0. 3000’li yillarda Misirhilar ve Fenikeliler tarafindan
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cam siselerin gelistirilmesiyle, ambalaj yalnizca fiziksel koruma sagla-
makla kalmamis, ayn1 zamanda tasima kolaylig1 sunan bir ¢éziime do-
niismiistir. Orta Cag boyunca metal ve tahta esasli sistemlerle siirdiiriilen
bu gelisim, 19. yiizyilin sonlarinda oluklu mukavva ve teneke kutular gibi
endiistriyel malzemelerin devreye girmesiyle modern ambalaj anlayisinin
temelini olusturmustur (Klimchuk & Krasovec, 2013; Soroka, 2009;
Bocken et al., 2016).

Gilinimiizde ambalaj, yalnizca bir tiriiniin fiziksel kabi degil; ayn1 zamanda
tiiketici ile iirtin arasindaki ilk temas noktasini olusturan stratejik bir arag
olarak konumlanmaktadir. Kiiresel odlcekte artan marka cesitliligi ve raf
rekabeti, ambalajin tiiketici algisi lizerindeki etkisini daha da énemli hale
getirmistir. Bu baglamda ambalaj; iletisim kuran, bilgi aktaran, marka kim-
ligi olusturan ve satin alma kararlarini etkileyen ¢ok boyutlu bir sistem
olarak degerlendirilmektedir (Robertson, 2017). Ambalajin gorsel dili,
lirtini tercih edilir kilmakla kalmayip; kullanic1 deneyimini, siirdiirtilebil-
irlik algisini ve giiven duygusunu da bicimlendirmektedir.

Ambalaj tasarimi ise bu ¢ok yonlii yapinin estetik, islevsel ve psikolojik
boyutlarin biitiinlestiren disiplinler arasi bir uzmanlik alani olarak ortaya
cikmistir. Baslangicta grafik tasarimin bir alt kolu olarak degerlendirilen
bu alan; giiniimiizde pazarlama, miihendislik, ergonomi, kullanic1 den-
eyimi ve slrdiiriilebilirlik gibi farkli disiplinlerle biitlinleserek bagimsiz
bir uzmanlik sahasina dontismiistiir (Calver, 2016). Tiiketicilerin karar
verme slireclerinde ambalajin bicimi, rengi, dokusu ve iizerindeki gorsel
unsurlar belirleyici rol oynamakta; marka sadakati ve satis performansi
lizerindeki etkisi ampirik calismalarla desteklenmektedir. Satin alma
kararlarinin ortalama 5-7 saniye icinde verildigi perakende ortamlarinda,
ambalaj tasarimi ¢ogu zaman Uriiniin kendisinden bile daha etkili bir
iletisim araci haline gelmektedir. Bu nedenle basarili bir ambalaj tasarimy,
yalnizca gorsel bir ¢6ziim sunmakla kalmaz; ayni zamanda pazarlama
stratejilerinin 6nemli bir bileseni olarak markanin konumlandirilmasini,
hedef kitleyle kurulan etkilesimi ve iiriiniin algilanan degerini dogrudan
etkiler (Ugar, 2009).

Ambalaj tasarimi egitimi ise 6grencilerin bu biitiinciil bakis acisini ka-
zanmalarini amaglayan, disiplinler arasi bilgi ve becerileri harmanlayan
6zel bir egitim alamidir. Bu kapsamda dgrencilere yalnizca estetik duy-
arlilik degil; ayni zamanda malzeme bilgisi, liretim teknikleri, siirdiirtile-
bilir tasarim, baski teknolojileri, tliketici psikolojisi ve dijital pazarlama
gibi konularda bitiinlesik bir 6grenme deneyimi sunulmalidir (Fletcher &
Luckman, 2020). Giiniimiizde bu egitimin temel hedefi; yalnizca yaratici
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bireyler degil, ayni zamanda sektorel beklentileri okuyabilen, teknik yeter-
lilige sahip ve ¢6zlim odakl tasarimcilar yetistirmektir. Sektordeki hizlh
dontlisiim, ambalaj tasarimi egitiminin de dinamik ve uyarlanabilir
yapilarla yeniden kurgulanmasini gerekli kilmaktadir. Egitimin giincel ve
uygulanabilir olabilmesi icin teori ile pratigi dengeleyen; proje bazl
0grenme, sanayi is birlikleri ve teknolojik araclarla desteklenen program
modellerine ihtiya¢c duyulmaktadir (Calver, 2016; Soroka, 2009).

Bu baglamda, ambalaj tasarimi egitiminin yalnizca yaratici diisiinceye
dayali olmaktan cikarilip; endiistriyel gereksinimlere yanit verebilecek
bilgi ve becerilerle donatilmis bireyler yetistirmesi zorunlu hale gelmistir.
Bu cercevede, Tiirkiye'deki T{niversitelerin ambalaj tasarimi
miifredatlarinin sektoriin ihtiya¢ duydugu nitelikleri ne 6lciide karsiladigi
ve iyilestirilmesi gereken yonlerin neler oldugu, bu calismanin temel
problemini olusturmaktadir. Yiiksekdgretimde verilen ambalaj tasarimi
dersleri; icerik, kapsam ve uygulama boyutlari agisindan cesitli degisken-
ler temelinde analiz edilerek, mevcut durumun sektorel beklentilerle ne
derece Ortiistiigii degerlendirilecektir. Bu ¢alismada s6z konusu degisken-
ler; teori-uygulama dengesi, baski ve iiretim teknolojileri kapsami,
malzeme bilgisi ve siirdiirtilebilirlik temalari, dijital ara¢ ve yazilim
kullanimi, sektoér is birlikleri ve ders siiresi/miifredat orani seklinde
tanimlanmistir.

Bu kapsaml ¢erceve dogrultusunda, ambalaj tasarimi egitimine yonelik
literatiirde yer alan miifredat analizleri, tasarim egitiminin yapisal dina-
miklerini anlamak acisindan 6nemli bir zemin sunmaktadir. Asagida ilgili
literatiirtin ayrintili bulgular1 yer almaktadir.

Bu calismanin temel amaci olan meslek ytliksekokulu miifredatlarinda
“Ambalaj Tasarim Dersi”nin konumunu ve igerigini analiz etmeye zemin
hazirlamak amaciyla, bu béliimde oOncelikle farkl disiplinlerdeki ders
yapilarini inceleyen bilimsel arastirmalara yer verilmistir. Ozellikle mat-
baa egitimi basta olmak iizere, grafik tasarim, iletisim ve temel tasarim
alanlarinda yapilan miifredat analizleri; hem yontemsel cesitlilik sun-
makta hem de ambalaj tasarimi egitiminin mevcut durumu igin
karsilastirmali bir bakis acisi gelistirilmesine katki saglamaktadir. Bu
kapsamda asagida, ders icerikleri, 6gretim yontemleri, sektér beklen-
tileriyle uyum ve 0Ogrenci yeterlilikleri gibi temalar -etrafinda
yapilandirilmis ¢esitli arastirmalarin 6zet bulgular1 sunulmustur.

Sahin, Keskin ve Kose (2016) tarafindan gerceklestirilen “Meslek
Yiiksekokullar1 Grafik Tasarimi Ders Programlarinda Matbaa Derslerinin
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Yeri: Istanbul Ornegi” bashkh calismada, Istanbul’daki vakif iiniver-
sitelerine baghh meslek yiiksekokullarinin Grafik Tasarimi béliimlerinde
matbaacilikla iligkili derslerin durumu kapsaml bicimde analiz edilmistir.
Matbaanin yalnizca bilgi yayilimini saglayan bir arag¢ degil, ayn1 zamanda
grafik tasarim iriinlerinin ¢ogaltilmasinda temel bir islev gordigi
vurgulanmaktadir. Arastirma kapsaminda 18 meslek yiliksekokulu
miifredati incelenmis ve baski teknikleri, baskiya hazirlik, matbaa termi-
nolojisi gibi derslerin icerik ve yogunluklari tablo halinde sunulmustur.

Bulgular, grafik tasarimi boliimlerinde matbaacilik derslerine sistematik
bicimde yer verilmedigini; mevcut derslerin de ¢ogunlukla yalnizca teorik
diizeyde kaldigin1 gostermektedir. Bu durumun, mezunlarin bask: sii-
reclerinde bilgi eksiklikleri yasamasina ve tasarim kaynakl {iretim hata-
larinin artmasina neden oldugu belirtilmistir. Ozellikle baski tekniklerinin
uygulanabilirligi, baski alti malzeme bilgisi ve renk yonetimi gibi temel
konularin ihmal edilmesi, sektérde zaman ve maliyet kayiplarina yol
acmaktadir. Sonuc boliimiinde, grafik tasarimi programlarinin yalnizca es-
tetik odakli olmaktan ¢ikarilarak baski ve iiretim stire¢lerini kapsayan uy-
gulamali iceriklerle zenginlestirilmesi gerektigi 6nerilmistir. Bu yaklagim,
sektorle daha dogrudan oOrtiisen ve iiretim siirecine hakim mezunlarin
yetistirilmesine katki saglayacaktir.

Tiiziin (2023) tarafindan kaleme alinan Tiirkiye’de iletisim Egitimi:
Miifredatlar Uzerine Bir inceleme baghkh arastirma makalesi, iletisim
fakiiltelerinin miifredat yapilarinin 6grencilere mesleki yeterlilik kazan-
dirma kapasitesini; teorik, pratik ve teknik dersler ekseninde deger-
lendirmektedir. Arastirma kapsaminda bes devlet ve bes vakif {iniversi-
tesine ait iletisim fakiiltelerinin b6éliim bazl miifredatlar: analiz edilmis ve
toplam 2.148 ders icerigi, MAXQDA yazilimi kullanilarak niceliksel icerik
analizi yontemiyle incelenmistir. Bulgular, devlet {iniversitelerinde teorik
derslerin agirlikli oldugunu; buna karsin vakif tiniversitelerinde pratik ve
teknik icerikli derslerin daha baskin bicimde yer aldigini gostermektedir.
Ozellikle vakif iiniversitelerinde bulunan Gorsel iletisim Tasarimi, Dijital
Oyun Tasarimi ve Fotograf gibi béliimlerde teknik ders oranlarinin yiiksek
olmas: dikkat cekicidir. Bu farkliliklar, liniversitelerin sahip olduklari
altyapr imkanlari, egitim vizyonlar1 ve sektorle kurduklari is birlikleriyle
iliskilendirilmistir.

Calismada, iletisim fakiiltelerinin yalnizca geleneksel teorik yapiya dayali
bir miifredatla yetinmemesi; sektorel gercekliklerle oértiisen, uygulamal
ve teknik becerileri dnceleyen bir egitim modeline gecmesi gerektigi
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vurgulanmaktadir. Egitim politikalarinin sektor beklentileri dogrul-
tusunda yeniden sekillendirilmesi ve teknik donanimin giiglendirilmesi
yoniindeki oOneriler, bu doniisiim ihtiyacinin altin1 ¢izmektedir. Bu
baglamda arastirma, iletisim egitiminin yalnizca akademik yeterlilige
degil; ayn1 zamanda mezunlarin istihdam edilebilirligine hizmet edecek
bicimde yapilandirilmasi gerektigine yonelik 6nemli bir katki sunmak-
tadir.

Kahraman (2017) tarafindan kaleme alinan Temel Tasarim Dersine
Miifredat Onerisi baglikli calisma, grafik tasarim egitiminin ilk yilinda ver-
ilen "Temel Tasarim" dersinin icerigini giincel sektérel ve pedagojik ih-
tiyaclara gére yeniden yapilandirmay1 amaglamaktadir. Ozellikle yetenek
sinavlarinin kaldirilmasiyla birlikte degisen 6grenci profiline dikkat ceken
calisma, cizim altyapisi zayif 6grencilere yonelik daha yapilandirilmis ve
esnek bir ders plani sunmayi hedeflemektedir. Kahraman, 30 haftalik
miifredat boyunca ¢izim tekniklerine, perspektif bilgisine, striiktiir-form
iliskisine ve renk teorilerine sistematik olarak yer vererek, 6grencilerin
¢izim becerilerini gelistirme ve 0zgiin tasarim Uretme Kkapasitesini
artirmayi amaglamistir. Callgmada uygulama siireci Yildiz Teknik Univer-
sitesi ve Fatih Sultan Mehmet Universitesi'nde gerceklestirilmis ve elde
edilen giktilar dogrultusunda miifredat onerisi finalize edilmistir. Renk
bilgisi, kolaj, etiit ¢izimleri gibi iceriklerin korunmasinin yani sira; 6gren-
cilerin ii¢ boyutlu diisiinme yetilerini gelistirecek maket yapimi ve karak-
ter tasarimi uygulamalari da eklenmistir. Bu yoniiyle arastirma, temel
tasarim derslerinin yalnizca teknik beceri kazandirmakla kalmayip, ayni
zamanda 6grencinin zihinsel tasarim siireclerini tetikleyen stratejik bir
egitim alam1 oldugunu vurgulamaktadir. Calismanin sonucunda,
miifredatin her y1l 6grenci profiline gore yeniden degerlendirilmesi ve dis
paydas gorusleriyle desteklenmesi 6nerilmektedir.

Polat A. A. (2012) tarafindan kaleme alinan Grafik Tasarim Egitimi Veren
Fakiiltelerin Ambalaj Tasarimina Yénelik Okutulan Derslerin igeriklerinin
Incelenmesi baglikl calismada, grafik tasarim egitimi veren fakiiltelerde
yer alan ambalaj tasarimi derslerinin igerikleri kapsamli bigimde analiz
edilmistir. Arastirmanin temel amaci, bu derslerin ambalaj sektoriiniin ih-
tiyaclarini ne 6lciide karsiladigin1 degerlendirmektir. Bu dogrultuda, An-
kara ilinde yer alan bes iiniversitenin grafik tasarim ve gorsel iletisim
tasarimi boliimleri incelenmis; hem 6gretim elemanlarinin hem de sektor
temsilcilerinin goriislerine bagvurulmustur.

Nicel ve nitel yontemlerin bir arada kullanildigi calismada, anket ve
dokiiman analizi teknikleriyle elde edilen veriler SPSS yazilimi araciligiyla
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frekans ve yiizde dagilimlar seklinde raporlanmistir. Arastirma, ambalaj
tasarimi ders igeriklerinin sektorel beklentilerle ne derece uyumlu
oldugunu gostermesi bakimindan 6nemli bir degerlendirme sunmaktadir.

Arastirmada ulasilan temel bulgulardan biri, ambalaj tasarimi derslerinin
icerik yapisinin liniversiteler arasinda belirgin farkliliklar gosterdigidir.
Baz1 iiniversitelerde ders yalnizca teorik diizeyde sunulurken, baz1 ku-
rumlarda hem teorik hem de uygulamali boyutlar: iceren ¢ift yonlii bir
egitim yaklasimi benimsenmektedir. Ayrica, dersin verildigi yariyil ve
haftalik ders saatleri de kurumlar arasinda ¢esitlilik gostermektedir. Bu
yapisal farkliliklar, 68renci ¢iktilarinin niteligini dogrudan etkilemektedir.
Ogretim elemanlarinin ¢ogunlugu, ders iceriklerinin sektérel beklentileri
karsiladigini ifade ederken; isverenler, mezunlarin baski teknolojileri,
yasal diizenlemeler ve pazarlama iletisimi gibi konularda eksiklik
yasadigini belirtmektedir.

Calismada, iiniversite-sanayi is birliginin gliclendirilmesi, staj ve proje
temelli uygulamalarin yayginlastirilmasi gerektigi vurgulanmaktadir. Bu
dogrultuda, grafik tasarim béliimlerinin miifredatlarinda ambalaj
tasariminin ayri bir uzmanlik alani olarak yeniden yapilandirilmasi
onerilmektedir. Ders iceriklerinin yalnizca estetik boyutla simirli kal-
mamasi; lretim teknikleri, baski stirecleri ve hukuki diizenlemeleri de
kapsayacak sekilde genisletilmesi gerektigi belirtilmistir. Arastirmanin,
ambalaj tasarimi egitiminin gelisimine katki sunacak bicimde 6gretim tiye-
leri, sektor temsilcileri ve egitim yoneticilerine yonelik somut 6neriler
icerdigi gorulmektedir (Polat A. A. 2012).

Temel tasarim egitimi, Ogrencilerin yaratici diisiinme becerilerini
gelistirmede kritik bir role sahiptir. Ozellikle mesleki ve teknik egitim
baglaminda yiirttiilen temel tasarim dersleri; soyut diisiinme, estetik algi
gelistirme ve problem ¢ozme yetkinliklerinin kazanilmasina katki
saglayan temel 6grenme alanlari olarak degerlendirilmektedir. Ancak Tii-
rkiye’de meslek yiliksekokullarinda uygulanan temel tasarim derslerinin
o6nemli bir boliimiinde, igeriklerin agirlikli olarak bi¢im, denge, ritim ve
kontrast gibi klasik tasarim ilkeleri cergevesinde yapilandirildigl
goriilmektedir. Bu yaklasim, tasarimin kuramsal temellerinin aktarilmasi
acisindan belirli bir zemin saglasa da, 6grencilerin 6zgiin ve yenilikei fikir
liretme potansiyelini yeterince destekleyememektedir.

Yaratict disiinmenin gelisimini destekleyebilmek icin temel tasarim
derslerinin daha esnek, deneyim temelli ve katilimc1 6grenme modelleriyle
kurgulanmas: gerektigi vurgulanmaktadir. Ogrencilerin yalnizca sonug
odakli degil, siirece aktif olarak katildiklari; elestirel diistinmenin,
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deneme-yanilmanin ve bireysel ifadenin tesvik edildigi 6gretim yontem-
leri bu agidan 6nem tasimaktadir. Salt teknik bilgi aktarimina dayal yak-
lasimlarin, tasarim egitiminde yaraticiligl sinirlayan bir unsur haline gele-
bildigi; buna karsilik, bireysel yorum alanlarini genisleten ve dgrenciyi
liretim slirecinin 6znesi haline getiren pedagojik modellerin yaratici yeter-
liliklerin gelisimine daha giiclii katki sundugu degerlendirilmektedir.

ARASTIRMANIN AMACI VE KAPSAMI

Bu arastirmanin temel amaci, Tirkiye'deki meslek yiiksekokullarinda
(MYO) verilen Ambalaj Tasarimi dersini; miifredat icerigi, uygulama
yogunlugu ve sektorel yeterliliklerle ortiisme diizeyi agisindan, egitim pro-
gramlarinin degerlendirilmesine yonelik betimsel miifredat analizi yak-
lasimlar1 ve nitel tematik ¢oziimleme cergevesinde incelemektir. Bu
dogrultuda analiz, tasarim egitimi literatiiriinde yaygin olarak kullanilan
teori-uygulama dengesi, disiplinler arasi yapi, sektorle biitiinlesme ve
¢agdas tasarim temalarinin (strdiiriilebilirlik ve dijitallesme) miifredata
yansitilma diizeyi gibi 6lclitler temel alinarak gerceklestirilmistir.

Bu baglamda dersin stiresi, konumlandig1 bo6liim, icerik kapsami, uygula-
mali 6grenme firsatlari, cagdas temalarla uyumu ve sektorle entegrasyon
diizeyi gibi degiskenler, 6nceden tanimlanmis analitik kriterler dogrul-
tusunda degerlendirme kapsamina alinmistir.

Arastirmanin 6rneklemini, Tlirkiye'nin farkl cografi bélgelerinde yer alan
ve grafik tasarim, baski teknolojileri veya endiistriyel tasarim odakli am-
balaj tasarimi dersi sunan toplam 12 meslek yiiksekokulu olusturmak-
tadir. Universiteler, maksimum cesitlilik 6rnekleme (maximum variation
sampling) yontemi dogrultusunda secilmistir. Bu secimde; kamu ve vakif
liniversitesi dagihmi, Marmara, I¢ Anadolu, Ege ve Akdeniz bélgelerinde
yer alma durumu, ambalaj tasarimi dersinin yer aldig1 program tiri ve
miifredat bilgilerinin kurumsal web sitelerinde acik erisimli olmasi kriter-
leri esas alinmistir. Bu yontem sayesinde Tiirkiye genelindeki farkl ku-
rumsal yapilarda ambalaj tasarimi dersinin nasil konumlandigina dair ¢cok
yonlii ve karsilastirmali bir analiz ger¢eklestirilmesi amac¢lanmistir.

Incelenen MYO’lar sunlardir:
1. Istanbul Aydin Universitesi
2. Istanbul Ayvansaray Universitesi

3. Istanbul Universitesi-Cerrahpasa
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Kocaeli Universitesi

Sakarya Uygulamal Bilimler Universitesi
Marmara Universitesi

Ege Universitesi

Selguk Universitesi

© ® N o u ok

Ankara Universitesi
10. Akdeniz Universitesi
11. istanbul Gelisim Universitesi

12. Beykoz Universitesi

YONTEM
Arastirma Modeli

Bu arastirma, Tiirkiye'deki meslek yiiksekokullarinda verilen Ambalaj
Tasarimi derslerinin icerik yapisini, uygulama yogunlugunu ve sektorel
yeterliliklerle oOrtiisme diizeyini ortaya koymaylr amaglayan nitel bir
calismadir. Calisma, nitel arastirma yaklasimina dayali olarak
yapilandirilmis ve betimsel nitel tarama deseni benimsenmistir. Bu desen,
mevcut durumun sistematik bicimde ortaya konmasina olanak tanirken;
ayni zamanda tematik siniflandirma ve karsilastirmali yorumlama gibi ni-
tel veri analiz siirecleri i¢cin kuramsal bir temel sunmaktadir (Karasar,
2012).

Arastirmanin yontemsel cercevesinde, veri toplama teknigi olarak
karsilastirmali dokiiman analizi, veri ¢oziimleme siirecinde ise tematik
icerik analizi teknigi kullanilmistir. Bu kapsamda, Tiirkiye'deki farkli mes-
lek yiiksekokullarina (MYO) ait ders planlar1 ve miifredat yapilar
incelenmis; elde edilen veriler, tematik basliklar altinda siniflandirilarak
teorik ve uygulamali igerik dengesi, sektorle biitiinlesme diizeyi ve cagdas
temalarin (6rnegin siirdiiriilebilirlik ve dijitallesme) miifredata yansima
orani gibi dlciitler dogrultusunda degerlendirilmistir.

Arastirmanin Sorulari

1. Tiirkiye’deki meslek yiiksekokullarinda yer alan ambalaj tasarimi
dersleri hangi konu basliklar1 altinda yapilandirilmistir?
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2. Miifredatlarda teorik bilgi ile uygulamali egitim arasindaki denge
nasil saglanmaktadir?

3. Ders igeriklerinde siirdiiriilebilirlik, dijitallesme ve inovasyon gibi
cagdas temalar hangi oranda temsil edilmektedir?

4. Farklh MYO’larda ambalaj tasarimi derslerine ayrilan zaman ve
yogunluk acisindan hangi farkliliklar géze carpmaktadir?

Veri Toplama

Veri toplama siireci, niceliksel bir envanter ¢ikarmaktan ziyade, nitel icerik
¢6zlimlemesine olanak saglayacak bigcimde yapilandirilmistir. Arastirma
kapsaminda, Tiirkiye’de ambalaj tasarimi egitimi sunan meslek
yliksekokulu programlarina ait ders planlar, mifredat icerikleri ve
ogrenim c¢ktlar1 incelenmistir. Inceleme, grafik tasarim, baski
teknolojileri, endiistriyel tasarim ve gorsel iletisim tasarimi gibi disiplinler
altinda yer alan programlar temel alinarak yiirttilmiistiir. Elde edilen
icerikler; ders basliklari, kredi ytikleri, uygulama oranlar1 ve proje bazh
yapilarin varligi gibi élciitler dogrultusunda siniflandirilmistir.

Bu siirecte yalnizca ders igerikleri degil, ayn1 zamanda tniversitelerin
resmi kataloglar1 ve kamuya agik 6l¢cme-degerlendirme sistemleri de veri
setine dahil edilmistir. Ayrica ambalaj tasarimi egitiminin sektorel
baglamina iliskin literatiirde yer alan genel egilimler, bulgularin
yorumlanmasina baglamsal bir c¢erceve sunmak amaciyla dikkate
alinmistir. Sivil toplum kuruluslarinin diizenledigi yarismalar, seminerler,
kisa stireli mesleki egitimler ve yayinladiklar: teknik raporlar iizerinden,
ambalaj tasarimi egitimi ile sanayi arasindaki etkilesim ¢6zlimlenmistir.
Tum veriler, kurumsal web siteleri, akademik veri tabanlar1 ve sektorel
yayinlar araciligiyla dijital ortamda toplanmis; belgeler tematik olarak ko-
dlanarak analiz siirecine aktarilmistir.

Dahil Etme ve Hari¢ Tutma Kriterleri
Dahil etme Kriterleri:

1. Tirkiye'de faaliyet gosteren devlet veya vakif iiniversitelerine
bagli olmasi,

2. On lisans diizeyinde meslek yiiksekokulu programi kapsaminda
ambalaj tasarimi dersini barindirmasi (veya grafik tasarim, baski
teknolojileri, endistriyel tasarim, gorsel iletisim tasarimi gibi alan-
larda ambalaj tasarimiyla dogrudan iliskili ders sunmasi),
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3. Programin 2023-2024 akademik yilina ait giincel miifredat bilgile-
rinin kurumsal web sitesinde ag¢ik erisimli olmas,

4. Ders planlarinda dersin adi, dénemi, kredi yapisi ve teori-uygu-
lama saatlerinin belirtilmis olmasi,

5. Farkli cografi bolgelerden ve hem devlet hem de vakif iiniver-
sitelerinden temsil saglamasi.

6. Hari¢ tutma kriterleri:

Miifredat bilgileri glincel olmayan veya ¢evrim i¢i erisime kapali
pro-gramlar,

8. Yalnmizca sertifika programi, kurs veya kisa stireli egitim
formatinda sunulan, YOK onayli program statiisiinde olmayan
egitimler,

9. Ambalaj tasarimiile iliskisi yalnizca se¢meli ders havuzunda ismen
gecen, ancak icerik ve saat bilgisi sunulmayan dersler,

10. Tekrarlayan igerik sunan ve ayni kuruma ait, ayni programin eski
versiyonlari.

Bu kriterler dogrultusunda elde edilen ders planlar1 ve miifredat
dokiimanlari, nitel veri analizine temel olusturacak bicimde
yapilandirilmis veri setini meydana getirmistir.

Veri Coziimleme

Arastirma kapsaminda elde edilen veriler, nitel arastirma yaklasimi
dogrultusunda tematik icerik analizi teknigi ile degerlendirilmistir. Her
kurumun sundugu Ambalaj Tasarimi dersine ait icerikler; teorik-uygula-
mali yapy, teknolojik donanim, sektorel entegrasyon ve ¢agdas tasarim te-
malar gibi ana basliklar ¢ercevesinde analiz edilmistir. Veriler, 6nceden
belirlenmis tematik kategoriler dogrultusunda gruplandirilmis ve bu kat-
egoriler lizerinden anlaml 6riintiiler olusturulmustur. Bu yoniiyle analiz,
tliimdengelimci (kuramsal) bir tematik analiz yaklasimina dayanmaktadir.

Dersin bilgisayar laboratuvari, atélye altyapisi ve teknik donanim gibi un-
surlar, mikro degisken olarak degil; dersin isleyisini dogrudan belirleyen
yapisal kontrol degiskenleri olarak ele alinmistir. Bu nedenle kurumlar
arast karsilastirma yapilirken, bu kontrol degiskenlerinin yarattigi
farkliliklar dikkate alinmis, ancak calisma kapsami geregi analiz biriminin
disinda tutulmustur.

127



Tematik analiz siireci, Braun ve Clarke’in (2006) 6nerdigi temel basamak-
lar izlenerek yiiriitilmiistiir. Bu siire¢ su adimlardan olusmustur:

1.

Veriyle tanisma: Secilen programlara ait ders planlari, miifredat
iceri-Kkleri ve katalog bilgileri tekrar tekrar okunarak biitiinciil bir
bakis agisi1 gelistirilmistir.

[k kodlarin olusturulmast: Ders isimleri, aciklamalari, teori uygu-
lama saatleri ve dersin yer aldigi dénem gibi unsurlar lizerinden,
ambalaj tasarimiyla iliskili igeriklere yonelik baslangi¢ kodlari ¢1-
karilmistir.

Kodlarin kategorilere déniistiiriilmesi: Benzer nitelikteki kodlar bir
araya getirilerek “teorik icerik”, “uygulama/stiidyo calismas1”,
“baski ve iiretim teknolojileri”, “siirdiiriilebilirlik ve cevresel yak-
lasimlar”, “dijital araglar ve yazilimlar” gibi kategoriler altinda top-

lanmistir.

Temalarin olusturulmast: Bu kategoriler, arastirmanin amaglari
dogrultusunda daha iist diizey temalar altinda birlestirilmistir.
Analiz asamasinda esas alinan temel tematik kriterler asagida sira-
lanmaktadir:

¢ Teorik ve uygulamali igerik dengesi,
¢ Malzeme bilgisi ve baski teknolojileri egitiminin kapsami,

o Sirdiirtlebilirlik, dijitallesme ve inovasyon odakl iceriklerin
temsili,

¢ Sektorle kurulan is birliklerinin tiirii ve derinligi (staj, atolye,
mentorluk, ortak proje gibi),

¢ Mezun profilinin sektorel yetkinliklerle értiisme diizeyi.

Temalarin gozden gegirilmesi ve yorumlanmasi: Elde edilen te-ma-
lar, her bir kurumun miifredat yapisiyla karsilastirmali olarak de-
ger-lendirilmis; benzer ve ayrisan yonler belirlenerek bulgular bo-
liimiinde tanimlayici ve yorumlayici bir dille raporlanmistir.

Bu analiz siirecinde temalar, arastirmanin amaglar1 dogrultusunda dnce-
den belirlenmis tematik ¢erceveler (teorik-uygulamali icerik dengesi, mal-
zeme ve teknoloji bilgisi, siirdiirtilebilirlik odakl icerik, sektorel entegras-
yon ve mezun yetkinlikleri) iizerinden yapilandirilmis; kodlama asama-
sinda ders agiklamalari, donem bilgileri ve icerik ifadeleri sistematik bi-
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¢imde bu cerceveyle iliskilendirilmistir. Boylece, arastirmaci tarafindan ta-
nimlanmis list temalar altinda gergeklestirilen tutarli ve tiimdengelimci
bir tematik analiz yapisi olusturulmustur. Bu analiz, yalnizca mevcut du-
rumu tespit etmekle kalmamis; ayn1 zamanda yapisal iyilestirme alanlarini
belirlemek ve ambalaj tasarimi derslerinin miifredat icindeki konumuna
iliskin 6neriler gelistirmek amaciyla kullanilmistir.

Ust Tema 1 . Mifredstlann analirinde
Teonk-Uygulamali Denge kullenglan ans icrnalss
x

Cst Tema 2
Malreme Bilgisi ve -
Baski Teknolojiler

X

Ust Tema 3
Surdirtlebilirlik ve -
(evresel Yaklasimlar

L J

st Tema 4 \H‘-:.—;l:--r.:;-
in sl 2y
-l ¥ ]
. Drjitallegme ve Dhijital basko
Teknoloji Entegrasyonu Donassm kxllanmm

x
Ust Tema 5
Universite-Sekior - .
[; Birhg ve Uygulamalar

Sekil 1. Ambalaj tasarimi derslerine ait miifredatlarin tematik analizinde
kullanilan tUst temalar, alt temalar ve kodlar arasindaki iliskileri
gostermektedir. Tematik yap1 bes list tema altinda toplanmistir: (1) te-
orik-uygulamali icerik dengesi, (2) malzeme bilgisi ve baski teknolojileri,
(3) stirdiiriilebilirlik ve cevresel tasarim, (4) dijital araglar ve teknoloji
kullanimi ve (5) sektor entegrasyonu. Bu iist temalar, ders agiklamalari ve
miifredat iceriklerinden tiiretilen kod ve alt temalarla desteklenmistir.
OKlar, analiz siirecinde temalarin birbirini nasil tamamlayici nitelikte ko-
numlandigini gostermektedir.
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Calismaya Dahil Edilen Programlar ve Miifredatlar

Bu arastirmanin ¢alisma grubunu, Tiirkiye’de ambalaj tasarimi egitimi
sunan On lisans diizeyindeki meslek yliksekokulu programlarinin
miifredatlar1 olusturmaktadir. Calismada odak noktasi olarak iki yillik
meslek yliksekokulu (MYO) programlart tercih edilmistir; zira
arastirmanin temel amaci, Ambalaj Tasarimi derslerinin kisa siireli ve uy-
gulama odakl egitim yapilari icerisindeki konumunu analiz etmektir.

Bu dogrultuda, farkli cografi bolgelerde faaliyet gosteren ve hem devlet
hem de vakif liniversitelerine bagh 12 yiiksekdgretim kurumuna ait grafik
tasarim, baski teknolojileri, endiistriyel tasarim ve gorsel iletisim tasarimi
programlarinin miifredatlar1 incelemeye dahil edilmistir. Kurumlarin be-
lirlenmesinde, Yiiksekdgretim Kurulu'nun (YOK) acik erisimli veri tabani,
liniversite kataloglar1 ve akademik program web siteleri temel alinmistir.
Her bir programin ders plani, zorunlu ve se¢meli ders dagilimlari, kredi
yapisi ve ders icerikleri ayrintili bicimde analiz edilmistir.

BULGULAR

Tirkiye’de ambalaj tasarimi egitimi, ¢cogunlukla grafik tasarim, baski
teknolojileri, endiistriyel tasarim ve gorsel iletisim tasarimi gibi ana
disiplinlerin altinda, bagimsiz bir akademik alan olarak tanimlanmadan
sunulmaktadir. Bu yapi, ambalaj tasariminin ¢ok katmanli dogasinin
miifredatlara biitiinciil bicimde yansitilamamasina neden olmakta; egitim
genellikle gorsel estetik ve yiizey diizeni odakl bir yaklasimla sinir-
landirilmaktadir (Topaklh & Biiylikkaragéz, 2021). Miihendislik,
strdiiriilebilirlik, kullanict deneyimi ve malzeme bilimi gibi temel bilesen-
ler ise cogu programda yeterince temsil edilmemektedir.
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Tablo 1

Tirkiye Ambalaj Egitiminin Genel Gériiniimii

aoL . Ambalaj L L.
- . Universite _.. . . Ders Siiresi Ders Igerigi
Universite - Boliim Dersi
Tiirii (Haftallk) (Kisa Tanim)
Durumu
Ista}nbul Aydin Umvers}_Vaklf Grafik Tasarim1 Se¢meli 2 Kutu aqihm, grafik
tesi ¢Oziimleme
istanbul Ayvansara Ambalaj tiretim
S . yv y Vakif Grafik Tasarimi  Zorunlu 3 teknikleri, marka
Universitesi e
dili
Istanbul Universitesi- Devlet Baski Teknolojisi Zorunlu 4 Ur?tlm teknoloji-
Cerrahpasa leri, baski altyapisi
Kocaeli Universitesi Devlet Grafik Tasarimi1 Se¢meli 2 Yuzey Fasarlml, t-
pografi
Sakarya Uygulamal Bi- s . Ambalaj grafigi,
limler Universitesi Devlet Baski Teknolojisi Segmeli 2 baskiya hazirhk
Marmara Universitesi Devlet Basim V?.Ya).lll’l Zorunlu 4 Dijital t.)as.k?, mal-
Teknolojileri zeme bilgisi
P - Basim ve Yayin Ambalaj tipi analizi,
Ege Universitesi Devlet Teknolojileri Zorunlu 3 baski tiirleri
Selcuk Universitesi Devlet Basim Ve‘:.Ya)‘Im Se¢meli 2 Gorsel }.1'1y"erar$1,
Teknolojileri paket ¢dzlimleme
Ankara Universitesi Devlet Basim vg.Ya)‘/m Zorunlu 3 M"al?en}e, gorsel
Teknolojileri biitiinlik
Akdeniz Universitesi ~ Devlet Grafik Tasarimi1 Se¢meli 2 Ar{lbala] uygulama
stiidyosu
Is.tan.bul Gelisim Umver-vak]f Grafik Tasarim:  Segmeli 2 Tflsarlm odakl dii-
sitesi siinme
- o . Marka temsili ve
Beykoz Universitesi Vakif Grafik Tasarim1 Zorunlu 2

ambalaj

Incelenen meslek yiiksekokullarinda ambalaj tasarim dersi genellikle bir
donemlik olup, segmeli veya zorunlu statiide sunulmakta ve agirlikli olarak
teorik bir yapiya sahiptir. Igeriklerde tipografi, kutu acim semalari, renk
ayrimi ve baskiya hazirlik gibi konular 6ne ¢ikarken; siirdiiriilebilir amba-
laj, akilli ambalaj teknolojileri, dijital baski sistemleri ve kullanic1 odakl
tasarim gibi sektoriin giincel beklentilerine karsilik gelen temalarin ¢ogun-
lukla ya hi¢ yer almadigi ya da oldukca smmirli bicimde ele alindig
gorilmektedir (Erdal, 2019; Cetin & lyikan, 2021). Uygunluk deger-
lendirmesinde, derslerin teori-uygulama dagilimina iliskin yiiksekégretim
tasarim programlarinda yaygin olarak kullanilan g¢erceveler temel
alinmistir.

Bu calismada dogrudan 6grenci goriismeleri yapilmamis olsa da mevcut
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literatiirde yer alan bulgular, Tiirkiye’de ambalaj tasarimi egitiminin sinirh
uygulama firsatlar1 sundugunu, 6grencilerin staj stireglerinde cogunlukla
gozlem diizeyinde kaldigini ve iiniversitelerin sektorel is birliklerini yeter-
ince etkin bicimde kullanamadigini géstermektedir. Ayrica dnceki ¢calisma-
lar, 6gretim elemanlarinin sektér deneyimlerinin sinirli olmasi ve ders
iceriklerinin giincel teknolojik dontisiimlerle tam olarak értiismemesi gibi
sorun alanlarinin yaygin bicimde tekrarlandigini ortaya koymaktadir (Yal-
manci, 2009; Glirel, 2020).

Ambalaj egitiminin sektorel gerceklikten uzak, agirlikli olarak teorik bir
cercevede sunulmasi, mezunlarin is yasamina adaptasyon siirecini uzat-
makta ve isverenlerin ek egitim siireclerine ihtiya¢ duymasina neden
olmaktadir. Bu eksiklikler yalnizca teknik beceri alaninda degil, ayni za-
manda tasarimin stratejik boyutlarinda da belirgin sekilde hissedilmekte-
dir. Ogrencilerin biiyiik bir kismi, marka stratejisi gelistirme, kullanici den-
eyimini optimize etme ve tliriin konumlandirma gibi st diizey karar alma
stireclerine yonelik yeterli yonlendirme alamamaktadir (Kocaman &
Sarimehmetoglu, 2010; Magnier & Crié, 2015).

Bu ¢alisma kapsaminda incelenen 6n lisans programlarinin ambalaj
egitimi baglaminda odaklandiklar1 alanlara iliskin veriler Tablo 2’de
sunulmustur.
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Tablo 2

Ambalaj Egitimi ve Odak Alanlari
Universite One Cikan Uretim Bigimi Egitim

Ambalaj Tipi Vurgusu Kaynagi Tiirii

I..St;fmblﬂ_ Ay.dln Karton, Etiket Ofset Baski, Dijital ].Zl)ers.kltaplarl + Ogretim
Universitesi iiyesi notlar1
lStaI_l_bl..ll Ay\./'ansa- Esnek Ambalaj Fleksografi Sunumlar + Sektor ma-
ray Universitesi teryali
Istanbul Universi- ) Hijyenik Uretim, " .
tesi-Cerrahpasa Gida Ambalajt Gida Givenligi YOK onayli modiiller
Kocaeli Universi- Esnek Ambalaj, s - . .
tesi Baski Fleksografi, Dijital Staj gozlemleri + Kitap
Sakarya Uygula- i
mali Bilimler Uni-  Karton Ambalaj Ofset, Kutu Katlama Ders notlan + Atblye uy
versitesi gulamalar

Marmara Univer-
sitesi

Etiket, Karton

Etiket Uretimi

Etiket 6rnekleri + Kata-
loglar

_— . Esnek Ambalaj, Gravlir, Baski Sis- Sektor kataloglari + Ra-

Ege Universitesi .
Gida temleri porlar

Selcuk Universi- Endiistriyel Amba- Baski Hatti ve Pa- Laboratuvar deneyim-
tesi laj ketleme leri + Notlar
Ankara Universi-  ila¢c ve Gida Amba- Farmasotik Dolum & Sektorel rehberler + Kli-
tesi laji Paketleme nik vaka analizleri
Ak(.iemz Universi- Esnek Ambalaj Gravlir, Fleksografi Flrnma igbirlikleri +
tesi Atolye
l__stzjmbul. Gel.1$1m Karton Ambalaj Dijital Baski Bas?“ brqsurler + Proje
Universitesi teslimleri
Beykoz Universi-  Karton, Stirdiiriile- AR/VR Prototipleme Online platform + Stir-

tesi

bilir Ambalaj

durilebilirlik raporlar

Tablo 2’de yer alan veriler, liniversitelerin ambalaj egitimi kapsaminda
odaklandiklar1 ambalaj tiirleri, tiretim teknikleri ve teknolojik altyap1
bakimindan belirgin farkliliklar gésterdigini ortaya koymaktadir. Bulgu-
lar, bazi kurumlarin karton ve etiket ambalajina, bazilarinin ise esnek am-
balaj ve graviir-flekso baski sistemlerine yoneldigini gostermektedir.
Ayrica ylksek regiilasyon gerektiren ila¢ ve gida ambalaji odakl pro-
gramlarin da bulundugu goriilmektedir. Bu sonuclar genel olarak, amba-
laj egitimi uygulamalarinin kurumlarin sektorel yonelimleri ve altyap: im-
kanlarina bagh olarak ¢esitlendigini gostermektedir.

Bu farkliliklarin kurumlar arasinda nasil cesitlendiginin karsilastirmali
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olarak goriilebilmesi amaciyla, ambalaj tiirleri, baski teknikleri, teknolojik
altyapi ve materyal kullanimina iliskin veriler Tablo 3’te biitiinciil bicimde

sunulmustur.
Tablo 3
Ambalaj Egitimi Programlarinin Karsilastirmali Odak Alanlari
Ambalaj Kullanilan Teknoloji & One Cikan A
- . . P o Ozel Alan
Universite Tiiri Baski/Uretim Laboratuvar  Egitim Ma- Odaklart
Odaklar1  Teknikleri Kullanimi teryalleri
lStanbl-l-l Karton, Standart grafik Df: rs l.(lta..bl’ .
Aydin Un- . Ofset, dijital baski Ogretim liyesi -
. ... etiket laboratuvari
iversitesi notlari
Marmara Dijital baski, Baski Teknik kata-
Universi- Karton malzeme odakli  teknolojileri la- loglar, sektorel -
tesi stiregler boratuvari doktimanlar
Sakarya Stiidvo + uveu- Paket
Uygula- Baskiya hazirlik, y Ve ornekleri, uy-
.. Karton e lama laboratu-
mal Bilim- grafik tiretim gulama dosya-
L varl
ler Uni. lar1
Ege U.n_ . Esne.k am- Graviir, flekso Baski atolyesi Malzeme. -
iversitesi  balaj muneleri
@kfiemz. Esnek am- Gorsel iletisim Dijital ma-
Universi- . Flekso, dijital teryal, ornek -
. balaj laboratuvari .
tesi ambalajlar
lfo.caeh . Esnekam- Esnek baski sis- Ogreflm not-
Universi- ; . BT laboratuvart lari, 6rnek uy- -
. balaj temleri
tesi gulamalar
Etiggtﬂ Esnek am- Uygulama Materyal
yvan- . Gravtr, flekso Y.g odakli iceri- -
saray Un- balaj stiidyosu
- o kler
iversitesi
Ankara ; e Farmasotik uy- Regiilasyon Yukﬂsek
o . llag&gida Kontrollii tiretim regiilasyon
Universi- ; . . gulama or- odakli matery-
. ambalaji  teknikleri odakli
tesi tamlari aller o
egitim
Beykoz  piital pro- AR/VR, dijital  AR/VRla- bijital  pijital proto-
Universi- . stirdirilebilir-
. totipleme modelleme boratuvarl ; tipleme
tesi lik raporlari
Istanbul
(}el.lslm. Gfaflk Dijital baski Bilgisayar la- D1]1tal. tasarim
Universi- agirhikh boratuvari setleri
tesi

Calisma kapsaminda ele alinan bir baska boyut, ambalaj tasarimi dersle-
rinin 6n lisans programlarinda verilen toplam tasarim egitimi siireci icin-
deki goreli agirhigidir. Bu degerlendirme yapilirken dersin haftalik siiresi,
teorik-uygulamali dagilimi ve programin tiim tasarim dersleri icerisindeki
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ylizdesel konumu dikkate alinmistir. Bu yaklasim, dersin programa kat-
kisini yalnizca igerik diizeyinde degil, ayni zamanda zaman ve yogunluk
bakimindan da nicel olarak ifade etmeyi amag¢lamaktadir. S6z konusu bul-
gular ayrintili bicimde Tablo 4’te gosterilmigtir.

Tablo 4
Ambalaj Tasarimi Dersi Stiresi ve Orani

- . Ambalaj Tasarimi Toplam Tasarim Ambalaj

Universite L el o . Tasarimi Orani
Siiresi (Saat) Egitimi Siiresi (Saat) (%)

Is.tan.bul Aydin Univer- 12 180 6.7

sitesi

Istanbul Ayvansaray 16 160 10.0

Universitesi

Istanbul Universitesi- 10 200 50

Cerrahpasa

Kocaeli Universitesi 8 190 4.2

Sakarya Uygulamah 14 220 6.4

Bilimler Universitesi

Marmara Universitesi 20 240 8.3

Ege Universitesi 24 260 9.2

Selguk Universitesi 10 200 5.0

Ankara Universitesi 16 210 7.6

Akdeniz Universitesi 18 230 7.8

.Istan.bul Qellslm Un- 10 180 56

iversitesi

Beykoz Universitesi 16 200 8.0

Not. Haftalik ders saatleri 14 haftalik donem tizerinden hesaplanmis, in-
iversitelerin resmi ders plani dokiimanlar: temel alinmistir.

Tablo 4’'te goriildiigii lizere, ambalaj tasarimi dersinin toplam tasarim
egitimi icindeki pay1 liniversiteler arasinda %4.2 ile %10.0 arasinda
degismektedir. Bu oranlar, her kurumun haftalik teori ve uygulama saat-
lerinin toplam dénem siiresiyle carpilmasiyla elde edilmis olup, program-
larin tasarim egitimi ders yiikii lzerinden ylizde degere doniistiiriil-
mistiir. Boylece derslerin hangi 6l¢ciide miifredata yayildigi, sayisal olarak
karsilastirilabilir bicimde ortaya konmustur.
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Ambalaj tasarimi dersi, incelenen iiniversitelerdeki toplam tasarim egitimi
stiresi iginde genellikle yalnizca %5 ila %10 arasinda bir orana sahiptir. Bu
oran degerlendirilirken, teori-uygulama dengesi icin egitim bilimleri
alaninda kabul goéren siniflama temel alinmistir: uygulama oraninin
%40’1n altinda olmasi “diisiik”, %40-60 araliginda olmas1 “orta”, %60’1n
lizerinde olmas1 ise “yiiksek uygulama yogunlugu” olarak
smiflandirilmistir. Bu oran, c¢ok disiplinli yaklasimlar1 ve sektorle
biitlinlesik bir yapiy1 gerektiren ambalaj tasarimi egitimi icin yetersiz kal-
maktadir. Daha etkili bir 6gretim yapisi kurulabilmesi icin, ambalaj
tasarimi dersinin toplam egitim stiresi icinde en az %12 ila %15’lik bir
paya sahip olmasi 6nerilmektedir. Bu onerilen alt sinir, haftalik iki saatlik
dersin donem boyunca uygulama destekli bir icerikle islenmesi duru-
munda saglanabilen asgari bir oran1 temsil etmektedir.

TARTISMA

Bu arastirmada elde edilen bulgular, Tiirkiye’deki ambalaj tasarimi
egitiminin, kiiresel olcekteki sektorel donilisiim dinamikleriyle yeterince
ortiismedigini ortaya koymaktadir. Glinlimiizde ambalaj, yalmzca fiziksel
koruma saglayan bir unsur olmanin 6tesinde; marka stratejisinin tasiyicisi,
kullanici1 deneyiminin sekillendiricisi ve siirdiiriilebilir iiretim sistem-
lerinin temel bileseni olarak konumlanmaktadir (Klimchuk & Krasovec,
2013; Soroka, 2009). Bu durum, ambalaj tasarimi egitiminin de degisen
sektor beklentileri, teknolojik yenilikler ve ¢evresel zorunluluklar dogrul-
tusunda yeniden yapilandirilmasini zorunlu kilmaktadir. Bu durum, amba-
laj tasarimi egitiminin de degisen sektor beklentileri, teknolojik yenilikler
ve cevresel zorunluluklar dogrultusunda yeniden yapilandirilmasini zo-
runlu kilmaktadir (Cabarkapa, 2021).

Arastirma bulgulari, Tiirkiye’de ambalaj egitiminin agirlikh olarak tek
disiplinli cerceveler icerisinde degerlendirildigini gostermektedir. Amba-
laj tasarimi derslerinin ¢ogunlukla grafik tasarim ve baski teknolojileri
programlar1 altinda sunulmasi, egitimin gorsel estetik ve ylizey
kompozisyonu gibi sinirli temalarla sekillenmesine neden olmaktadir;
oysa ambalaj, literatiirde marka iletisiminin stratejik bir araci olarak
tanimlanmaktadir (Koenig, 2016). Ambalaj tasariminda 6zellikle renk gibi
gorsel bilesenlerin, tiiketicinin Uriin algisin1 ve satin alma davranisini
dogrudan etkileyen temel iletisim unsurlar1 arasinda yer aldig1 belir-
tilmektedir (Tanrikulu, 2023). Buna karsilik, malzeme bilimi, kullanici
psikolojisi, siirdiirtilebilirlik ve dijital entegrasyon gibi ¢agdas tasarim
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eksenlerine miifredatlarda sinirl diizeyde yer verilmektedir. Oysa mevcut
literatiirde ambalaj tasariminin ¢ok disiplinli dogas1 acikca
vurgulanmakta; bu alandaki egitimin miihendislik, liretim teknolojileri,
kullanic1 deneyimi ve pazarlama gibi alanlarla entegre bir yapida kur-
gulanmasi gerektigi belirtilmektedir (Fletcher & Luckman, 2020; Robert-
son, 2017).

Uygulamali egitimin yetersizligi, Tiirkiye’de ambalaj tasarimi egitiminin en
belirgin yapisal eksikliklerinden biri olarak 6ne ¢ikmaktadir. Derslerin
biiylik o6lclide teorik dilizlemde ylriitiillmesi, proje Ttlretimi, iiretim
hatlariyla dogrudan etkilesim, prototipleme siirecleri ve sektorel is
birlikleri gibi uygulama temelli 6grenme ortamlarinin yeterince gelistirile-
memesine yol agmaktadir. Bu durum, mezunlarin sektére adaptasyon sii-
resini uzatmakta ve isverenlerin ek egitim yatirimlarina yonelmesine
neden olmaktadir. Oysa uluslararasi 6rnekler, ambalaj tasarimi egitiminin
yalnizca estetik yonleriyle sinirli kalmamasi; ayni zamanda iiretilebilirlik,
maliyet etkinligi, islevsellik ve ¢evresel etki gibi cok yonlii kriterleri de
kapsamasi gerektigini ortaya koymaktadir (Han, 2017; Calver, 2016).

Bu calismada elde edilen bulgular, Tiirkiye’deki meslek yiiksekokulu
miifredatlar1 kapsaminda ambalaj tasarimi egitiminin agirlikli olarak es-
tetik ve yiizey odakli bir cercevede ele alindigini gdstermektedir. Bu egilim,
Tirkiye’de ambalaj endiistrisinin tarihsel gelisimiyle paralel olarak
tasarim egitiminde estetik odakli yaklasimlarin o©ne c¢ikmasiyla
iliskilendirilebilir (Glingér & Giirkan, 2015). Bununla birlikte, s6z konusu
yaklasimin disiplinler arasi biitiinlesmeyi ve uygulama cesitliligini sinirla-
dig1 gorilmektedir. Bu durum, ambalaj tasariminin ¢ok boyutlu bir uz-
manlik alani olarak ele alinmasi gerektigini vurgulayan uluslararasi litera-
tiirdeki yaklasimlarla kavramsal diizeyde ortiismemektedir. Literatiirde
ambalaj tasarimi egitiminin miihendislik, stirdiiriilebilirlik, kullanici den-
eyimi ve iiretim siirecleriyle biitiinlesik bicimde yapilandirilmasi gerektigi
vurgulanmakta; bu alanin bagimsiz ve disiplinler arasi bir egitim cercevesi
icinde ele alinmasi 6nerilmektedir (Bix et al., 2013; Fletcher & Luckman,
2020). Ancak bu calismanin yontemi, yalnmizca Tirkiye’deki meslek
ylksekokulu miifredatlarina odaklandigindan, s6z konusu yaklasimlar
dogrudan karsilastirma amaciyla degil, bulgularin yorumlanmasina ku-
ramsal bir baglam sunmak amaciyla ele alinmistur.

Ambalaj tasarimi egitimi baglaminda sivil toplum kuruluslarinin (STK)
rolii, bu ¢alismanin dogrudan inceleme alani disinda kalmakla birlikte, lit-
eratiirde siklikla tartisilan tamamlayici bir unsur olarak ele alinmaktadir.
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Mevcut ¢alismalar, Tiirkiye’de STK'larin ambalaj egitimiyle iliskili faali-
yetlerinin cogunlukla kisa siireli etkinlikler, seminerler ve yarismalarla
sinirh kaldigini; mifredat gelistirme, 6gretim icerigi planlama veya staj sis-
temlerinin yapisal denetimi gibi alanlarda kalic1 bir etki yaratmakta zor-
landigin1 gostermektedir. Buna karsilik, literatiirde, ambalaj tasarimi
egitiminin farkh yiiksekdgretim baglamlarinda daha biitilinciil yapilarla ele
alindigina isaret eden yaklasimlar bulunmaktadir; miifredat danismanligi,
endiistri-akademi esgiidiimii ve uygulama temelli 6grenme siireglerinin
yapilandirilmasinda aktif roller tistlendigi rapor edilmektedir (RMIT,
2021; Lund University, 2019). Bu baglamda, STK’larin egitim sistemine
katki potansiyeli, dogrudan arastirma bulgularindan ziyade literatiir
temelli bir tartisma alani olarak degerlendirilmelidir.

Mevcut calisma yalnizca meslek yliksekokullarina ait miifredat dokiiman-
larini incelemis olmakla birlikte, literatiirde yer alan bulgular 6n lisans
programlarinin ¢ogunlukla kisa stireli, uygulama agirlikli ve iiretim siiregl-
erine daha dogrudan temas eden bir yap1 sergiledigini géstermektedir.
Buna karsin lisans programlarinin ise -bu calismanin kapsami disinda
olmakla birlikte- ilgili arastirmalarda daha kuramsal, kavramsal ve proje
temelli bir cercevede konumlandirildig ifade edilmektedir. Bu nedenle
farkl egitim diizeylerinin literatiirde tanimlanan yapisal 6zellikleri dik-
kate alindiginda, teknik beceriler ile stratejik tasarim yetkinliklerini bir
araya getiren biitiinctl bir mifredat modeline ihtiya¢ duyuldugu yorumu
ortaya ¢ikmaktadir.

Sonu¢ olarak, Tiirkiye’deki ambalaj tasarimi egitiminin yeniden
yapilandirilmasi yalnizca igerik bazl bir glincelleme degil; ayn1 zamanda
yapisal, sektorel ve pedagojik acilardan ¢ok katmanli bir dénilisiimii zo-
runlu kilmaktadir. Bu doniisiimiin temel eksenlerini; disiplinler arasi
biitiinlesik yaklasim, dijitallesmeye duyarlilik, siirdiiriilebilir tiretim bilgisi
ve sektorle entegre edilmis egitim modelleri olusturmaktadir. Tiirkiye'nin
ambalaj sektoriindeki liretim giiciiyle orantily, nitelikli ve ¢cagdas bir akad-
emik altyapinin insa edilmesi, bu doniisiim stirecinin hem etkinligi hem de
stirdiiriilebilirligi acisindan stratejik bir gereklilik olarak 6ne ¢ikmaktadir.

Bu arastirma, yliksekégretim kurumlarinin kamuya acik dijital kaynaklari
ve yayinlanmis akademik dokiimanlari temel alinarak gergeklestirilmistir.
Incelenen veriler, ders planlari ve program iceriklerinden olusmakta; sinif
ici uygulamalarin dinamikleri, 68retim elemanlarinin pedagojik yeterlili-
kleri, kurum ici altyapi farkliliklar1 gibi mikro dizeydeki faktorleri kapsa-
mamaktadir.
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Ayrica, arastirma siirecinde 6grenci deneyimleri, mezun geri bildirimleri
ya da sektor profesyonelleriyle gerceklestirilen nitel goriismelere yer ver-
ilmemistir. Bu durum, elde edilen bulgularin yalnizca program dokiiman-
larina ve yapisal icerik analizine dayali olarak yorumlanmasimi beraber-
inde getirmistir. Dolayisiyla calismanin sonuclari, ambalaj tasarimi
egitiminin miifredat temelli ve karsilastirmali bir degerlendirmesini sun-
makla sinirhdir.

SONUC VE ONERILER

Bu c¢alisma, Tirkiye'deki meslek yiliksekokullarinda verilen ambalaj
tasarimi derslerinin icerik yapisini, uygulama yogunlugunu ve sektorel
beklentilerle uyum diizeyini biitiinciil bir cer¢cevede degerlendirmistir.
Bulgular, ambalaj tasarimi egitiminin halen grafik tasarim, baski
teknolojileri veya endiistriyel tasarim gibi disiplinlerin altinda sinirh bir
alan olarak konumlandigini; teori-uygulama dengesinin kurumsal
farkhihiklar gosterdigini ve sektorel gereksinimlerin mevcut ders
yapilarinda tam olarak karsilanamadigini ortaya koymaktadir. Disiplinler
arasl1 entegrasyon, teknik altyapi, stirdiiriilebilirlik odakl icerikler ve sa-
nayi ile kurulan is birlikleri bakimindan goriilen eksiklikler, ambalaj
tasarimi egitiminin ¢agdas tasarim pratikleriyle tam uyum iginde olma-
digin1 gostermektedir.

Bu bulgular dogrultusunda, ambalaj tasarimi egitiminin Tirkiye’de daha
giiclii, giincel ve sektorel gereksinimlere yanit verebilen bir yapiya ka-
vusmas1 icin cok boyutlu diizenlemelere ihtiya¢ duyulmaktadir. Bu
bolimde sunulan oneriler, ¢alisma kapsaminda incelenen meslek
yliksekokulu miifredatlarindan elde edilen bulgulara dayanarak, {iniver-
siteler ve miifredat gelistiriciler agisindan uygulanabilir cercevede
yapilandirilmistir.

Universiteler ve Miifredat Gelistiriciler icin Oneriler

e Ambalaj tasarimi, grafik tasarim veya baski teknolojileri program-
larinin altinda konumlanan tali bir ders olmaktan ¢ikarilarak; “Am-
balaj Tasarimi ve Teknolojisi” ya da “Ambalaj Bilimi ve Tasarim1”
gibi bagimsiz lisans ve lisanstistii programlar olarak yapilandirila-
bilir.

e Miifredatlar; malzeme bilimi, siirdiirtilebilirlik, kullanic1 deneyimi,
miihendislik, dijital teknolojiler ve pazarlama gibi disiplinleri kap-
sayacak modiiler bir yapida yeniden tasarlanabilir.
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Uygulama temelli egitimi desteklemek amaciyla liniversitelerde
prototipleme, dijital liretim, baski testleri, renk yonetimi ve AR/VR
uygulamalarina olanak saglayan teknik laboratuvar altyapisi olus-
turulabilir.

Universitelerde sanayi danisma kurullar kurulabilir; sektor tem-
silcilerinin goriisleri mifredat gelistirme siireclerine sistematik
sekilde dahil edilebilir.

Hibrit staj modelleri (yar1 zamanl ¢alisma + proje temelli donem
ici uygulama) gelistirilerek 6grencilerin endiistriyel deneyimi arti-
rilabilir.

Uluslararasilasmayi giiclendirmek i¢in Erasmus+, Mevlana ve or-
tak diploma programlari gibi degisim modelleri desteklenebilir;
ogrencilerin kiiresel ambalaj tasarimi pratiklerine erisimi artirila-
bilir.

Surdirilebilirlik, dijitallesme, artirilmis gerceklik (AR/VR), kar-
bon ayak izi hesaplama, yasam dongiisii analizi (LCA) gibi cagdas
temalar miifredatin zorunlu bilesenleri hiline getirilebilir.
Ogrencilerin proje tabanli 6grenme siireclerini giiclendirmek ama-

ciyla tiretim odakl stiidyo dersleri (tasarla-iiret-test et yaklasimi)
yayginlastirilabilir.

Sektor ve Sivil Toplum Kuruluslari i¢in Oneriler
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Ambalaj tasarimi alaninda faaliyet gosteren ve mesleki nitelikle-
riyle 6ne ¢ikan sektor temelli kuruluslar ile tiniversiteler arasinda,
yarigsmalar, atdlyeler ve mentorluk programlari gibi etkinlikler
tizerinden daha sis-temli is birlikleri gelistirilebilir.

Sektor temsilcilerinin, ambalaj tasarimi alaninda ihtiya¢ duyulan
teknik ve stratejik yetkinliklere iliskin genel egilimleri tiniversite-
lerle paylasmasi, miifredatlarin giincelligini destekleyici bir unsur
olarak degerlendirilebilir.

Ogrencilerin uygulama deneyimlerini artirmaya yonelik olarak,
firma-iiniversite is birliklerine dayali proje temelli stiidyo ¢calisma-
larinin yayginlastirilmasi mimkiindiir.

Baski teknolojileri, tiretim siiregleri ve siirdiirtilebilir malzeme kul-
lanimi gibi alanlarda sektor kaynakli kisa siireli teknik bilgilen-
dirme ve egitim faaliyetleri, mevcut egitimi tamamlayici nitelikte



katki saglayabilir.
Arastirmacilar ve Akademisyenler i¢cin Oneriler

¢ Ambalaj tasarimi egitimine iliskin uzunlamasina calismalar, 6g-
renci iz-leme arastirmalari ve mezun takip sistemleri gelistirilebi-
lir.

¢ Baski teknolojileri, stirdiirtilebilir malzeme kullanimi, kullanici de-
neyimi (UX), AR/VR uygulamalari ve dijital tedarik zinciri gibi ko-
nularda uygulamali arastirma projeleri artirilabilir.

¢ Ambalaj tasarimi alaninin disiplinler arasi yapisina uygun olarak
miihendislik, malzeme bilimi, tasarim, pazarlama ve psikoloji alan-
lariyla ortak arastirma ekipleri kurulabilir.

¢ Uluslararasi literatiire katki saglayacak bicimde ambalaj egitimi,
liretim teknolojileri, siirdiirtilebilir siire¢ler ve kullanic1 odakl ta-
sarim te-malarinda yayinlar desteklenebilir.
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Yazar Katkilan

Ceyhun Akgiin, arastirmanin tamamindan sorumludur. Arastirma konusu-
nun belirlenmesi, literatiir taramasinin gerceklestirilmesi, veri toplama ve
analiz stireclerinin yiriitiilmesi, bulgularin degerlendirilmesi ve maka-
lenin yazimi Ceyhun Akgiin tarafindan gerceklestirilmistir.

Dr. Ogr. Uyesi Orhan Sevindik, arastirmanin yéntembilimsel kurgusuna
yon vermis; icerik gelistirme, akademik yazim ilkeleri ve etik standartlar
acisindan geri bildirimde bulunmus; bilimsel biitlinliik agisindan rehberlik
etmistir.

Cikar Catismasi

Yazarlar tarafindan ¢ikar ¢atismasinin olmadigi rapor edilmistir.
Fonlama

Herhangi bir fon destegi alinmamistir.

Not

Makale ile ilgili ek bir bilgi bulunmamaktadir.

Etik Bildirim

Bu ¢alisma, herhangi bir deneysel uygulama, insan katilimcilarla dogrudan
etkilesim (anket, miilakat, gozlem vb.) veya kisisel veri toplama stireci
icermemektedir.  Arastirmanin  verileri,  Tirkiye’deki  meslek
yliksekokullarinin resmi web sitelerinde yer alan acik erisimli ders plan-
lar1 ve miifredat belgeleri tizerinden elde edilmistir. Bu nedenle arastirma,

Helsinki Bildirgesi ve Yiiksekdgretim Kurumlar: Bilimsel Arastirma ve
Yayin Etigi Yonergesi kapsaminda etik kurul izni gerektirmemektedir.
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EXTENDED ABSTRACT

Packaging design has transformed from a purely visual or aesthetic task
into a multidisciplinary domain that integrates material science, produc-
tion technologies, sustainability, user experience, and strategic brand
communication. As global markets demand designers who can navigate
environmental regulations, digital production workflows, and user-ori-
ented design approaches, higher education institutions are required to
update their curricula to reflect these emerging realities. However, in Tii-
rkiye, the positioning and structure of packaging design courses—partic-
ularly within two-year vocational school programs—remain underex-
plored. This study addresses this gap by examining how packaging design
courses are situated within Turkish vocational school curricula and eval-
uating the extent to which these courses align with contemporary sec-
toral expectations.

This research employs a qualitative, descriptive design, combining com-
parative document analysis with thematic content analysis to examine
curriculum structures from 12 higher education institutions, represent-
ing both public and foundation universities across diverse regions of Ti-
rkiye. Data sources include course descriptions, syllabi, learning out-
comes, credit structures, and institutional catalogues. Inclusion criteria
required that programs be officially approved by the Council of Higher
Education, present up-to-date curriculum information publicly, and in-
clude a dedicated packaging design course or packaging-related content
within programs such as graphic design, printing technologies, industrial
design, or visual communication design. Excluded were non-degree pro-
grams, outdated or inaccessible curricula, and courses listed without suf-
ficient descriptive or structural information.

A deductive thematic analysis based on Braun and Clarke’s six-phase
framework guided data interpretation. The analysis focused on five pre-
defined thematic dimensions: (1) the balance between theoretical con-
tent and practical studio instruction; (2) the scope of printing technolo-
gies, material knowledge, and production-oriented competencies; (3) the
extent to which sustainability, environmental responsibility, and circular
design principles are embedded; (4) the integration of digital technolo-
gies, including design software, digital prototyping, and AR/VR tools; and
(5) the depth of industry collaboration, such as internships, joint projects,
and mentorship programs. In addition to these five dimensions, a com-
plementary quantitative comparison was conducted to evaluate the pro-
portional weight of packaging design courses within the overall program
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workload, including weekly contact hours, theoretical-practical distribu-
tion, and curriculum ratios across institutions.

Findings reveal that packaging design education in Tirkiye is predomi-
nantly confined to single-semester courses that frequently prioritize the-
oretical instruction over hands-on practice. While commonly covered
topics include dyelines, brand language, color systems, and pre-press
processes, the curricula rarely incorporate emerging areas such as sus-
tainable packaging materials, eco-design methodologies, digital produc-
tion workflows, or intelligent packaging systems. The weight of packag-
ing design courses within the broader design curriculum is typically be-
tween 5% and 10%, indicating a marginalized positioning relative to the
multidisciplinary nature of the field. Substantial discrepancies were ob-
served among institutions concerning technology infrastructure, peda-
gogical approaches, and the targeted packaging types (e.g., carton-based,
flexible, pharmaceutical, or food packaging).

Comparative insights drawn from international literature are used solely
to contextualize the findings, rather than to establish a direct cross-na-
tional comparison. Leading institutions such as Michigan State Univer-
sity, Stuttgart Media University, and Brunel University London approach
packaging design as an independent discipline supported by specialized
laboratories, industry-driven studio courses, sustainability-focused mod-
ules, and comprehensive mentorship systems. In contrast, Turkish voca-
tional programs remain largely theory-oriented and lack systematic inte-
gration with industry partners, modern production technologies, or sus-
tainability-driven frameworks. Although contributions from NGOs and
sectoral organizations in Tilirkiye—such as competitions, seminars, and
workshops—offer valuable supplementary experiences, they do not yet
constitute sustained or structurally embedded forms of collaboration.

In conclusion, the study highlights the need for a systemic restructuring
of packaging design education in Tirkiye. Strengthening interdisciplinary
integration, embedding sustainability principles, expanding technologi-
cal competencies, and enhancing industry collaboration are essential to
ensure that graduates can meet contemporary sectoral demands. The
findings underscore the importance of developing updated, practice-ori-
ented, and internationally aligned curriculum models to support the
growth and competitiveness of Tirkiye’s packaging design education
ecosystem.
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	Latife kavramının klasik Türk edebiyatındaki yerini anlamak için öncelikle bu kavramın anlam çerçevesine bakmak gerekir. İbrahim Altunel sözlükte insanları güldüren, neşelendiren hoş ve güzel söz, özellikle şaka, espri anlamına gelen latifenin sözle a...
	Latifeler, hem günümüz kültüründe hem de Osmanlı kültüründe önemli bir yere sahip olan mizahi ve düşündürücü yönleriyle dikkat çeken kısa anlatı örnekleridir. Osmanlı kültüründe mizahın toplumsal ve kültürel hayatla kurduğu ilişki, latifelerin tarihse...
	Tezkirelerin hem biyografik hem de anlatısal birer metin olarak değerlendirilmesini sağlayan unsurlardan biri, yazarların anlatı bütünlüğünü desteklemek üzere latifelere başvurmalarıdır. Mine Mengi’nin Sehî ve Latîfî Tezkirelerinde Biyografi ile Hikây...
	Mengi’nin bu ifadesi tezkirelerdeki latifelerin yalnızca yan unsurlar olarak değil, anlatının yapısal bir bileşeni olarak işlev gördüğünü ortaya koymaktadır. Bu yönüyle latifeler, biyografik bilgilerin durağanlığını kırarak kişilerin karakterine, sosy...
	Latifelerin içerik yönünden neleri yansıttığını değerlendiren araştırmacılar da bu türün toplumsal fonksiyonuna işaret etmektedir. H. Dilek Batislam Divan Edebiyatında Latîfe ve Hezl adlı makalesinde latifelerde yalnızca gülmece unsurunun değil, günlü...
	Latifelerin işlevsel çeşitliliğini vurgulayan bir diğer önemli araştırmacı Agah Sırrı Levend’dir. Agah Sırrı Levend Divan Edebiyatında Gülmece ve Yergi adlı makalesinde latifelerin bazen önemli kişilerin karakterini canlı bir biçimde yansıttığını, baz...
	Latifenin böyle güçlü bir gelenek oluşturmasının temel nedenlerinden biri mizahın yalnızca konudan değil, dilin yaratıcı kullanımından beslenmesidir. Yusuf Vuran çalışmasında letâif-nâmelerde kelimelerin genelde cinaslı olarak kullanılarak birden fazl...
	Bu dilsel yapı ve mizah anlayışı özellikle tezkirelerde geniş bir uygulama alanı bulmuştur. Tezkireler, latifeler açısından oldukça zengin olup günümüz araştırmacıları için geçmişin kültürel mirasına erişim fırsatı sunmaktadır.   Mehmet Arkın çalışmas...
	Özellikle devrin zihniyetini araştırmak isteyen tarihçi ve edebiyat tarihçileri için engin ve zengin bir kaynak olan letâifler; ilim ehlinin sosyal ve siyasi eleştirilerinde elini ateşe dokunmadan yararlanabileceği bir vasıta olduğu gibi, eğitim ve öğ...
	Dilin tarihsel değişimini izlemek için eşsiz bir malzeme sunan latifelerin klasik Türk edebiyatındaki işlevini en iyi yansıtan örneklerden biri de letâif-nâmelerdir. Bu bağlamda Bursalı Cinânî’nin Bedâyiu’l-Âsâr’ı, Zâtî’nin Letâif’i, Lamiî’nin Mecmau’...
	Tezkirede bulunan latifelere yer verilmeden önce aşağıda Hüseyin Râmiz’in Âdab-ı Zurafâ’sı hakkında kısaca bilgi verilmiştir.
	1784 yılında tamamlanan ve Salim’in Tezkiretü’ş-Şu’arâ’sına zeyil olan Âdab-ı Zurafâ’da 376 şairin biyografisine yer verilmiştir. Şairler alfabetik sıraya göre sıralanmıştır. Hüseyin Râmiz, şairlerin ölüm tarihlerini verip şiirleri ve sanatları hakkın...
	Tezkirede latifesi olan ilk şair Ebûishâk-zâde İshâk Efendi’dir. Babası şeyhülislamlık yapmış olan İsmail Efendi’dir. Cebeci Ali Ağa Mahallesi’nde dünyaya gelen ve şeyhülislamlık yapan şair 1734 tarihinde vefat etmiştir (Erdem, 1994: 4, 5).
	Hüseyin Râmiz, Ebûishâk-zâde İshâk Efendi ile ilgili anlattığı latifeyi meşhur ve şairi de zamanının emsalsizi olarak nitelendirmiştir.
	Latîfe: Sadr-ı İstanbul’da pîrâye-bahş-ı hükûmet iken Ermeni tâifesinden bir sarrâf âtiyü’t-terceme Eyyûbî Aklî Efendi’yi ihzâr ve huzurlarında şu mikdâr hakkım vardır deyü tasvîr-i müddeâ ve mezbûr Aklî Efendi’den istinbâ olundukda mısra:
	Cühûd zügürtleyince eski defterin yoklar
	meâlince mukaddemâ çend mikdâr ahz ü itâmız olup istifâ-yı hukûk ile kat-ı alâka idüp yedime sened-i nev virmişdi. Şimdi ne efkâr-ı fâsideye tebaiyyet eylemiş bu gûne sâhte vü perdâhte fikr-i dûr-â-dûr ile olan davâ-yı fakîre istigrâb virdi deyü cevâb...
	İstanbul’un yüksek idare makamında süs ve zarafet sahibi bir zatken Ebûishâk-zâde İshâk Efendi’nin yanına Ermeni milletinden bir sarraf gelmiştir. Eyüplü Aklî Efendi’nin kendisine borcu olduğunu söylemiştir. Aklî Efendi çağırılmış ve bu iddia kendisin...
	Latife; bir Ermeni sarrafın, zamanında borç verdiği Aklî Efendi’yi çağırıp borç iddiasında bulunması ile ilgilidir. Ermeni bir kişiye ait latifenin tezkirede yer verilmesi, o dönemde Osmanlı Devleti’nin çok uluslu bir yapıya sahip olmasıyla ilgilidir....
	Mü'min-zâde Ahmed Efendi
	Tezkirede latifesine yer verilen bir diğer şair Mü'min-zâde Ahmed Efendi’dir. Asıl ismi Ahmed’dir. Yaşadığı dönemde “Mü’min-zâde” lakabıyla tanınmıştır. Babasının ismi Mehmed’dir. Bursa’da dünyaya gelen Hasîb’in doğum tarihi tezkirede belirtilmemiştir...
	Hüseyin Râmiz’in belirttiğine göre şairle ilgili birden fazla latife bulunmaktadır. Hüseyin Râmiz bunlardan birini anlatmıştır. Latifenin konusu; edebî taşlamayla ilgilidir. Seyyid Hayâtî Efendi, Kahire’de naiplik yapmıştır. Oradayken “Selemlemkiyye” ...
	Bu tür bir latife; hiciv ile nezaketin nasıl harmanlandığını gelecek kuşaklara aktarması açısından önemlidir. Latifede kırmadan eleştiri nasıl yapılır gösterilmiştir. Okuyucu düşünmeye sevk edilmiştir. Latifede; Arapçanın aşırı kullanımı esprili bir ş...
	Hayâtî Efendi
	Hayâtî’nin de tezkirede latifesi bulunmaktadır. Şairin asıl adı İbrahim’dir. Tezkirede gözünün birinin kör olduğu dile getirilmiştir. Konyalıdır. Önceleri bir süre vaizlik yaptıktan sonra Mustafa Efendi Medresesi’ne müderris olmuştur. Lütfullah Molla ...
	Cümle-i letâyiftendir ki Mısr niyâbetlerinde iken Selemlemkiyye nâm ‘Arabî kasîdeyi inşâd ile fusahâ-yı Mısra ‘arz-ı bâzû-yı iktidâr nihâd eyledikleri ba’de’l-azl Âsitânede nakl-i meclis-i ahbâb ve miyâne-i sıgâr u kibârda kesret-i iftihârı vesîle-i i...
	Hayâtî şâ’ire cüz’î hayâ da lâzımdır
	Dehân-ı şâ’irin ‘ilmü’l-yed ‘arûs kopçasıdır
	Senin kasîde-i Mısriyyeni gören yârân
	Dimez mi bal yemenin bu da bir ‘Arabcasıdır (Erdem, 1994: 86).
	Hayâtî Efendi, Mısır’da edebiyat çevresine gücünü göstermek için “Selemlemkiyye” adlı Arapça bir kaside yazmış fakat görevden azlinden sonra İstanbul’a dönmüştür. Bu şiir, İstanbul’daki dost meclislerinde eğlenceye sebep olmuştur. Şairler, Hayâtî Efen...
	Sözü edilen latifenin konusu; bir şairin Arapça kelime kullanarak yazdığı bir kasideyi, aşırı süslü bulan kişiler tarafından eleştirilmesidir. Arapça kelimelerle dolu bu şiir, aşırı süslü bulan kişilerin aksine adı belirtilmeyen şair tarafından gerçek...

	Üsküdarlı Reşîd’in asıl adı Mehmed’dir. İstanbul Üsküdar’da doğmuştur. Şair, İbrâhim Sırrı’nın akrabalarındandır. Divan tarihçisi olarak tayin edilmiştir. Hüseyin Râmiz, şairin 1729 yılında vefat ettiğini dile getirmiştir (Erdem, 1994: 129).
	Latifesi olan şairlerden biri de Halîfe-zâde Mehmed Tahir Efendi’dir. Şair hakkında çok fazla bir bilgi bulunmamaktadır. Babası divan kalemlerinden birinde halife olduğundan Halîfe-zâde olarak şöhret bulan Tâhir, İstanbulludur. Doğum tarihi bilinmemek...
	Letâyifindendir ki kâfirle Tâhirin vezn ü kâfiyesi müsâvî olmagla bâ’z-ı sâde-dilân-ı hânendegân “Tâhir sarıldı” mahallinde tebdîl ü tagyîr ile
	Kâfir sarıldı subha dek ol nev-civânıla
	deyü bâ’z-ı mahalde âgâze-gîr-i ber-deff-i teşhirleri başka bir sîr-âheng-i müstemi’ân olmuşdur. Lâkin insâf olunsa tuhaf-ı yârân bir zât-ı nükte-dândır (Erdem, 1994: 195).
	Çelebi-zâde Âsım Efendi ile ilgili de tezkirede latife bulunmaktadır. Çelebi-zâde Âsım’ın asıl ismi İsmail'dir. Reisü’l-küttâb Küçük Çelebi Mehmed Efendi’nin oğlu olması sebebiyle yaşadığı devirde “Çelebi-zâde” lakabıyla tanınmıştır. İstanbulludur. Çe...
	Hüseyin Râmiz, Çelebi-zâde Âsım Efendi’ye ait latifeye “herkes tarafından meşhurdur” diyerek başlamıştır. Latife, zarif bir sosyal gözlem içermektedir.
	Meşhûr-ı enâmdır ki bir rûz-ı îdde encümen-efrûz-ı ahbâb iken hâcegân-ı bülend-şândan bir zât-ı celîlü’l-ünvân verâ-yı derden  nümâyân ve merâsim-i tazîmi edâ zımmında takbîl-i dâmenlerine ber-dest olduklarında derhâl dest-i tekrîminden dâmen halâs ve...
	Latife, sözlüklerde güldürmek eğlendirmek amacıyla söylenen güzel, nükteli söz ya da hikâye olarak tanımlanmaktadır. Latifelerde sözle anlatılması güç olan ince anlam, güldürecek tuhaf söz ve hikâyeler anlatılır.
	Latifeler mizahi unsura sahiptir. Mizah ise şaka işi olmakla birlikte kıvrak zekâ isteyen bir sanat olarak bilinmektedir. İnsan onurunu aşağılayan mizah şekli genelde eleştirilmiş; zarif, hoş, ölçülü olan üstün tutulmuştur.
	Latifeler üzerine yapılan çalışmalar incelenmiş ve Hüseyin Râmiz’in Âdab-ı Zurafâ’sında yer alan latifeler üzerine herhangi bir çalışma yapılmadığı tespit edilmiştir. Tezkirede yer alan latifelerin daha iyi anlaşılabilmesi ve latifelerin işlevselliğin...
	“Latife”, “cümle-i letayifindendir ki”, “letayiflerindendir ki” gibi geçiş ifadelerine yer verilen Hüseyin Râmiz’in Âdab-ı Zurafâ’sındaki latifelerle ilgili çıkarımlar şu şekildedir:
	Hüseyin Râmiz latifelerde şairlerin kişilik özelliklerinin yansıtarak (Nâfi’nin bilgili bir kişiliğe sahip olması, Çelebi-zâde Âsım Efendi’nin mütevazı bir kişiliğe sahip olması gibi) şairlerin insani yönlerini göstermiştir. Söz edilen latifelerde hik...
	Tezkirede yer alan latifelerde kişilerin milliyetleri hakkında yapılan esprilere rastlanılması (Ebûishâk-zâde İshâk Efendi’nin Ermeni sarrafla ilgili yaptığı espri) Osmanlı Devleti’nin çok uluslu bir yapıya sahip olmasının etkisidir. Bu latife, XVIII....
	Latifelerde şairlerin herhangi bir durumda ince bir mizah anlayışıyla üst düzey yöneticilere yanıt vermesi (Üsküdarlı Reşîd gibi); şairin hazırcevaplılığını, belagat gücünü göstermektedir. Aynı zamanda hem mizahın şair ile üst düzey yönetici arasındak...
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